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First Decade After Graduation
Executive Summary

December 1995

The major goals of the First Decade Project were: 1) to determine factors related to the
successful transition from school to adult life for youth with disabilities and 2) to make
recommendations for improving the secondary special education programs and adult
services.

The subjects were two cohorts of graduates from 1985 and 1990, including all special
education graduates (N = 488) and a group of randomly selected non disabled
graduates (N= 610) from three school districts in the Pacific Northwest. Five years of
data were collected (Final N's were 299 for the special education group and 315 for the
non disabled group). These data included information on employment, income, post-
secondary schooling, marital status, and living arrangement.

In addition, 26 graduates from the 1985 cohort were the subjects for in-depth case
studies which consisted of face-to-face interviews with the subjects and with other
critical people in their lives, as well as an extensive review of records.

* Although the non disabled group had higher employment rates than the entire group
of special education graduates, males with learning disabilities were employed at
almost the same rate, and in as well paying jobs, as the non disabled males.

* Females with learning disabilities were parenting at twice the rate than were non
disabled females, and many of the females with learning disabilities were single
mothers on welfare.

*The nor. disabled graduates attended and graduated from college programs at a
significantly higher rate than any sub group of graduates with disabilities. SpeLial
education youth tended to attend vocational and other non college post-secondary
education programs while the majority of non disabled graduated attended 4 year
colleges.

We were unable to note any variables that affected the quality of the lives of the
graduates other than the negative effects of single parenting on females.

* Future studies need to focus on the direct connection of high school programs and
graduate outcomes.

*School districts might want to collect follow-up data on their graduates (and drop
outs) in order to reflect on their program and make changes that relate to the type of
students they serve and the specific issues in their community. Large scale follow-up
studies conducted by third party evaluators probably have little to offer practitioners.



First Decade After Graduation
Final Report

I. Introduction and Purpose

Over the past twelve years the field of special education has been interested in the post-
school status of special education graduates. In addition to the general interest of how
graduates were doing as young adults, the field has been interested in finding clues that
could be used to improve secondary programs, the transition services currently offered
to special education youth as they graduate from high school and move into adulthood,
and how best to support these youth as young adults in the community. The First
Decade Project proposed to study two groups of special education graduates in both a
quantitative manner and a qualitative manner. The quantitative data was to yield
information on the common post-school status indicators (employment, graduation
from college, living arrangement, marital status) for youth out of school for 10 years.
The qualitative section was to provide information on factors related to successful
transition to adulthood for these youth.

II. Goals and Objectives

The two overall goals of the First Decade Project were: 1) to determine how variables
such as special education classification, socioeconomic status, and personal factors
interact during the first 10 years after graduation and impact post-school outcome
status markers, and 2) to suggest ways the key variables could be manipulated in
secondary school programs, or by human services agencies, to significantly increase the
likelihood of a special education graduate making a successful transition to an adult
occupation and lifestyle.

From these goals, five research questions were generated.

1. Can we isolate variables that differentiate between successful and unsuccessful
graduates?

1.1 Do graduates with different disabilities experience differential post-school outcomes
during the first 10 years after graduation from high school?

1.2 Are there any differences by gender in post-school outcome3 within disability
category over 10 years post high school graduation?

1.3 Are there differences in post-school outcomes, within disability group, and within
the total group, due to socioeconomic status of the graduate's family?

1.4 Is there an interaction effect of gender and SES, within disability category that is a
significant predictor of post-school outcome?
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1.5 Are there differences in the life experiences of successful and unsuccessful special
education graduates?

2. Can patterns of successful and unsuccessful adjustment be determined?

3.0 Are the post-school outcomes of the graduate's sibling different from outcomes of
special education graduates?

4.0 Who is the most reliable informant for reporting the post-school outcomes of high
school graduates?

5.0 What measures of socioeconomic status is most sensitive in predicting post-school
outcomes?

In order to answer the above research questions a series of 11 ob*tives were
developed.

1. Interview the 1985 cohort over 5 years.

2. Interview the 1990 cohort over 5 years.

3. Conduct case studies of successful and unsuccessful graduates.

4. Conduct informant agreement analysis.

5. Conduct sibling analysis.

6. Conduct event analysis.

7. Conduct SES analysis.

8. Conduct gender analysis.

9. Perform STELLA analysis.

10. Conduct outcome by disabilities analysis.

11. Determine recommendations for secondary education and hun Ian services
programs.

Decade Final Report
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III. Results
Objectives

1. Interview the 1985 cohort over 5 years.

This data set consisted of all the special education graduates from three school districts
(original N=283) and a random sample of non disabled graduates from the same school
districts (original N=349). Computer-assisted telephone interviews with the graduate's
parent or the graduate were conducted yearly (January through March). In Year 5 the
contact rate was 54% for the special education cohort and 44% for the non disabled
cohort. See Appendix 1 for the interview protocol. See Appendix 2 for the data
summaries for year 5. Yearly summaries of these data were provided to the special
education directors of the three districts. See Appendix 3 for a sample summary.

2. Interview the 1990 cohort ever 5 years.

This data set consisted of all the special education graduates from three school districts
(original N=205) and a random sample of non disabled graduates from the same school
districts (original N=261). Computer assisted telephone interviews with the graduate's
parent or the graduate were conducted yearly (January through March). The Year 5
contact rate was 72% for the special education cohort and 62% for the non disabled
cohort. See Appendix 4 for the data summaries for year 5.

3. Conduct case studies of successful and unsuccessful graduates,

Twenty-six (26) graduates were selected for in-depth case studies. The selection process
consisted of reviewing individual cases from the 1985 cohort during year 3 of the study
and trying to find successful (employed and/or attending college) and unsuccessful
(not employed nor attending college) cases. Only youth with the labels of learning
disabled, mildly mentally retarded, or seriously behaviorally disorder were included in
the analysis. Upon selection the principal investigator contacted the potential subjec by
telephone and explained the study to them, including a $100.00 honorarium for
participation. If the subject was interested in participating a data collector contacted
them, arranged for a face-to-face meeting, explained the study once again, and obtained
formal informed consent to begin the study. Overall 35 subjects were contacted in order
to obtain Vie 26 participants. The data collectors conducted at least three formal
interviews of the subjects using a standa.rd protocol, and determined other key
individuals to interview (parents, friends, former teachers, employers, etc.). Consent
was obtained from the subject and the other individuals interviewed. Also, the data
collectors identified records (school transcripts, social services agency, police records)
that should be reviewed, and obtained subject consent to access these records. During
years 3 and 4 four data collectors conducted this portion of the study. Meetings
between the principal investigator, the co-principal investigator and the data collectors
occurred every three weeks during this time frame. At these meetings data were
discussed, new leads were determined, and there were discussions as to maintaining
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consistency between the data collectors. During the latter portion of year 4 these
meetings were used to develop codes for the data (all transcripts were entered into
Ethnograph, a computer software for coding ethnographic data). The final case studies
of the 26 subjects were developed at the end of year 4 and the beginning of year 5.
These case studies were than analyzed during year 5 to determine trends among the
successful and unsuccessful subjects.

This portion of the study experienced numerous problems. The determination of
success and failure proved to be an elusive category, changing over time and seldom
remaining stable for any one subject. The data analysis portion of this phase was
severely limited by this factor. See Appendix 5 for a sample case study.

L_Cmidastthkr.mnLAgramiaanalysisi

During year 1 of the study the graduates were contacted and interviewed after the
primary informant had been interviewed. The interview of the graduate was identical
to the interview completed by the primary informant. When discrepancies were noted
between the responses provided by the graduate and the primary informant, the
graduate was re-contacted and was told of the discrepancy and asked to explain the
discrepancy. These data were than analyzed using Cohen's Kappa statistic. The results
of this study were published in Exceptional Children in an article entitled "An Analysis
of Respondent Agreement in Follow-up Studies of Graduates of Special and Regular
Education Programs" (see Appendix 6).

Graduates are by far the most accurate informant of their post-school status. Parents
tend to have accurate information on general information (employment, marital status,
attendance of college programs), but are much less well informed as to specifics (salary
level, benefits, progress in school). This finding becomes more of a critical factor as the
youth matures, with parents of older subjects being less well informed than parents of
more recent graduates. Parents of graduates with more severe disabilities (mental
retardation) are more informed than parents of non disabled youth and youth with
learning disabilities). Future follow-up studies need to use this finding to obtain the
most accurate information on graduates.

5. Conduct sibling analysis,

During the second year of the study data were collected on the siblings of the subjects
who did not have a disability and were high school graduates. These data were
obtained from the primary informants. Data have been analyzed on the siblings of the
non disabled and learning disabled graduates. The other categories of graduates did
not have enough sibling data to conduct an analysis. This study is currently being
written for submission to a journe l. The general findings are that there are no
significant differences in the post Lichool status of the non disabled siblings and their
disabled siblings except for attendance in college programs, with the non disabled
siblings attending at a higher rate than disabled siblings. We were surprised with these
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data but believe this is an indication of how well learning disabled graduates are doing
as young adults.

6. Conduct event analysis,

Data were analyzed in an event analysis t ut missing data from subjects proved to be so
great an accurate analysis was not possible. Unfortunately we were unable to complete
this analysis.

ZI_ComintiSES_Anaini.it

During year 1 of the study the informants were requested to provide us with the family
income data for the year the subject graduated from high school and to provide
information on the number of individuals living in the household at that time. We also
requested information on the employment status and name of the job of the mother and
father (if living in the home) and the educational levels of the mother and father. These
data were used to generate Hollingshead scores for each subject as well as Duncan
Status ratings and to determine if the family was above or below the poverty level.
These data were then used to determine if there were SES differences in the graduates
by type of post school status. There were a high number of subjects with missing data
as many informants chose not to share these data. When we conducted our analysis we
noted that the available data were weighted in favor of the higher SES families with few
families being in the lower SES ranges. We suspect this finding is due to the missing
data (including the missing subjects from the overall data set). We were unable to find
SES differences by post-school status outcome measures. However, we believe that
finding is an artifact of our data collection rather than a finding of no impact of family
SES.

B. Conduct gender analysis,

At the end of the second year of the study we analyzed the data for the youth with no
disabilities, those with mild levels of retardation and those with learning disabilities to
determine if there were outcome differences by gender. These findings were reported
in the journal Exceptional Children under the title "An Analysis by Gender of Long-
term Postschool Outcomes for Youth with and without Disabilities" (see Appendix 7).
The findings of this study were that there were few significant differences by gender,
but there were many significant differences between disability categories.

At the end of the study a similar analysis was perfoi med and gender differences were
noted, with females with learning disabilities doing much poorer than males with
learning disabilities. On further analysis this difference seemed to be due to the high
rate of parenting (much of it single parenting) among the women with learning
disabilities. This paper is in the final stages of being submitted for publication (see
Appendix 8).
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9. Perform STELLA analysis.

STELLA, Structural Thinking Experimental Learning Laboratory Analysis, is a
modeling program for research in the natural and social sciences that operates on the
principals of system dynamics. The interactions of variables targeted in the qualitative
study were to be used in connection with the outcome variables to determine
relationships. The lack of specific variables found in the qualitative study negated the
use of this analysis.

10. Conduct outcome by disabilities analysis.

All data have been analyzed by disability category. The low number of subjects in
categories other than Learning Disabilities and non disabled graduated made standard
analysis impossible. The data on graduates with learning disabilities and no disabilities
has been analyzed (Appendix 8). An analysis of graduates with mental retardation is
being conducted as part of a doctoral dissertation by Pat Brown. Data from youth with
sensor)/ impairments, physical disabilities, health impairments, and serious behavior
disorders were included in the analysis of youth who had attended post-secondary
education programs which is part of a dissertation by Steve Nourse and which an article
is forthcoming.

The basi.c findings are that graduates with sensory impairments, physical disabilities,
health impairments, and learning disabilities are doing comparatively as well as
graduates without disabilities on employment and income measures. All special
education youth attend and graduate from post-secondary education programs at
significantly lower rates than their non disabled peers. Graduates with mental
retardation do less well than their non disabled peers on all measures.

10 fm I ot I 01 116_11 I I I° I 1111,11.

programs,

There are fewer than anticipated recommendations from this study due to our inability
to analyze the case study data. We do, however, have five major recommendations.

1. Future post-school follow-up studies need to focus on the correlation between high
school program, student demographic characteristics, adult human services, and
achieved outcomes. Without a detailed analysis of such factors, future studies will not
advance the knowledge of the field. Ethnographic designs are probably called for in the
future.

2. The most effective use of post-school data are by the program staff from which the
youth attended. We have made this recommendation to the districts involved in this
study. Large scale studies of the type conducted here provide scant information for
program developers because of the lack of information about the secondary program
and the individual student's experience in that program. Districts, if they reflected on
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the data and knew the graduates intimately, could improve their practice by reflecting
on these data.

3. Becoming a mother early, especially without gaining access to meaningful
employment, is a very negative event for young women with disabilities. Women with
learning disabilities, in this study, became mothers at a higher rate and at an earlier age
than their non disabled peers. Schools need to take this information and develop
powerful intervention strategies. Due to the volatile nature of this topic, we
recommend individual intervention plans between school personnel, the young women,
and the young women's family.

4. Not many youth from special education programs go on to college and are
successful. We believe secondary schools need to reflect on their practices and try to
better prepare youth for college and NOT send youth on to college who are not
prepared. Similarly, colleges need to take a proactive stance in providing support for
youth with disabilities in their programs. Most important, secondary programs need to
develop alternative programs for the non college bound youth, those with and those
without disabilities.

5. There needs to be the development of major intervention programs to address the
drop out problem of youth with learning disabilities and serious behavior disorders.
These programs need to implement good evaluation components that track the students
beyond school and into adulthood. THERE SHOULD NOT be a study funded to
determine the out of school status of drop outswe know it is bad. Rather, funds
should be used to develop and evaluate intervention programs.

Research Questions

1. Can we isolate variables that differentiate between successful and unsuccessful
graduates/

Other than early parenting without a partner and a job for women, we were unable to
isolate any specific variables that distinguished successful from unsuccessful graduates.

1.1 Do graduates with different disabilities experience differential post-school
outcomes during the first 10 years after graduation from high school?

Graduates with learning disabilities, serious behavior disorders, sensory impairments,
and physical disabilities do significantly better on post school status measures than do
youth with mental rotardation.

1.2 Are there any differences by gender in post-school outcomes within disability
category over 10 years post high school graduation?

Women with learning disabilities do significantly less well on employment measures as
compared to males with learning disabilities.

Decade Final Report
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the total group. due to socioeconomic status of the graduate's family?

We were unable to find differences based on SiS status. We believe this is due to an
artifact of our data collection rather than to a real no difference in outcomes based on
family SES.

1.4 Is tl ere an interaction effect of gender and SES. within disability category that is a
significant predictor of post-school outcome?

We found no such interaction.

1.5 Are there differences in the life experiences of successful and unsuccessful special
education graduates?

The only life difference we were able to note was the impact of early mothering on
females with disabilities. Early mothering decreases the probability of being a
successful adult.

2. Can patterns of successful and unsuccessful adjustment be determined?

We were unable to determine patterns of successful adjustment.

3.0 Are the post-school outcomes of the graduate's sibling different from outcomes of
special education graduates?

We found no differences in the post school status between the youth with learning
disabilities and their non disabled siblings. As an aside, we found no differences
between th learning disabled graduates, their non disabled siblings, the non disabled
graduates and their non disabled siblings on employment rates between these various
groups. There were significant differences in college attendance, with the learning
disabled group attending at a significantly lower rate than any other group.

I I of I I I II t 'els I. 1- II III I.
school graduates?

The graduate is the most reliable informant as to their current status. Parents are
reliable on general measures of employment and attending college, but not on specifics
such as income level and types of benefits received.

5.0 What measures of socioeconomic status is most sensitive in_piediciing.42ositsghool
outcomes?

We were unable to answer this question with the data we collected.
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Products

There were a number of products developed by this project. Most have been referenced
earlier. Some are currently under dt. velopment and are not included in this report, but
will be referenced here.

Brown, P. (1995). Transition services in Washington state for youth with menta,
retardation. Dissertation proposal, University of Washington.

Edgar, E., & Murray, C. es with learning
disabilities a decade after graduation. Article to be submitted for publication.
(Appendix 8) .

Edgar, E., Murray, C., Goldstein, D. A comparison of the post-school status of youth
with learning disabilities to their non disabled siblings. Manuscript in preparation.

I. eke ke 1

Hadreas, C. Double jeopardy: Too early motherhood among young women with mild
11- .50 0,111 I SA It O. S.

education). Doctoral proposal, University of Washington.

Levine, P. (1993). Gender differences in long-term postschool outcomes for youth with
mild mental retardation. learning disabilities and no disabilities: Myth or reality?
Doctoral dissertation, University of Washington.

Levine, P., & Edgar, E. (1994). An analysis of respondent agreement in follow-up
studies of graduates of special and regular education programs. Exceptional Children,
fg),(4), 334-343. (Appendix 6)

Levine, P., & Edgar, E. (1995). An analysis by gender of long-term postschool outcomes
of youth with and without disabilities. Exceptional Children, ,E1,(3)., 282-300. (Appendix
7)

Malmgren, K., Edgar, E., & Neel, R. S. The post-school status of youth with behavior
disorders. Article to be submitted for publication. (Appendix 9)

Murray, C., Goldstein, D., & Edgar, E.
youth with learning disabilities and their non disabled peers. Manuscript in
preparation.

4. II SI* II .

Nourse, S. W. (1995). Special education students who attend postsecondary
educational programs: What programs are attended. who graduates. and does it help?
Doctoral dissertation, University of Washington.

Prince, S. (1995). The first decade after graduation: Anecdotal accounts of locating and
retaining a longitv 'inal follow-up sample. Article submitted for publication to
Exceptionality. (Appendix 10)
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FOLLOW-UP TELEPHONE QUESTIONNAIRE
PARENT FORM: 1985 GRADUATE

STUDENT ID#
DISTRICT/SCHOOL DATE OF INTERVIEW
INTERVIEWERIM YEAR OF GRADUATION111.
Hello. This is May I please speak with I am calling for the
School District. The district is conducting a project to follow-up its graduates. We are interested in finding out how

has been doing since he/she graduated from school . I'd like to ask you a few questions that will
help us evaluate our program and make necessary changes.
First, I need to be sure that I am talking with the parent or guardian who is most familiar with 's current life
situation. Would that be you? Yes No

If no: Who is the person I should speak with? Name:
What is his/her relationship to ?

Where does (this person) live? Phone Number?
If I am unable to reach (this person) or if he/she is not willing to be interviewed, may I recontact you? Yes_No_

Continue with: a) if consent form received & marked "yes";
b) if consent form not received

a) We recently received your consent form to conduct this interview. It should take about 10 minutes to complete.
All information in this interview is completely confidential, and you need not answer any questions you don't want to.

b) We recently sent out letters containing information about this project and a consent form. Even though we
haven't received your consent form, we are hoping to interview as many families in the district as possible.. All
information in this interview is pompletely confidential, and you need not answer any questions you don't want to.
The interview should take about 10 minutes to complete. May I go ahead and ask you the questions?

A. POST-SCHOOL EDUCATION:

1. Is currently in ry type of school or training? Yes No
a. If Yes, where?

1 = community college 3= business, vocational, or trade school
2 = university or 4 year 4= graduate equivalence degree (GED)

9= don't know, refused
cyoNer :

b. Has attended any other school or training programs since graduating high school? Yes No

c. If YES, where?
did _graduate?

If graduated, what type of degree
or diploma did he/she receive?

1= GED
2= diploma
3= Associates degree

School 1

4= Bachelor's degree
5= Master's degree
6= Ph.DI Ed.D.

Sala 5chool 3

7= certificate 0= don't know, refused
8= licence
9= Other: specify



Parent Questionnaire- 1985 Graduates page 2

B. EMPLOYMENT:
2. Does currently have a job? Yes No

(It no, skip to #3 ; it yes,continue)

a. What is the current job title or position?

b. How many hours per week does work?
If a range is given ask: About how many hours would it be in an average week?

c. How much money does make per hour from his/her job? hourly wage? $
if you can't get an hourly wage ask: Can you tell me how much he/she earns per week or month then?

weekly salary? $ Monthly? $ Annual? $ Tips? $
If given a weekly, monthly or annual salary, ask: Is that gross pay before taxes or take home pay?

d. Does 's employer provide medical benefits in connection with his job?
Paid Vacation? Paid Sick Leave? Retirement?

3. Does receive money regularly from Social Security, Public Assistance, Veteran's Benefits, or
some other agency or resource like that? it YES, From what programs or agencies does
receive money? (can be up to 3 sources) 1- 2- 3-

1= SSI
2= Veteran's Benefits
3= Social Security-SSA
4= Public Assistance/welfare

5= Student financial aid-not a loan
6= Student loan
7= Aid to Dependant Children
8= Labor and Industry

9= Unemployment Insurance
10= Developmental Disabilities-DDD
11= Alimony or Child Support
12= Other -specify
13= unknown, refused

C. RESIDENCE:
4. Does currently It:e in your household? Yes No

a) if yes: We will also be contacting in the near future. Does he/she have the same phone number as
you? yes no If no: what is 's phone number? (read back to verify)
What would be a good time for us to call him/her?

b) If no: With whom does currently live?

1= parent's home
2= other relatives
3= foster home
4= alone-in house or apt

5= with friends or roommates
6= with spouse or partner
7= dormitory/barracks
8= supervised: group home, institution,
adult foster home, nursing home, ICF

9= tenant support
10= incarcerated: prison, detention home,
halfway house

11= street. shelter
12= other: specify

We are planning to interview the graduates as well as the parents, so I will need
send him/her a letter, and his/her phone number so I can contact him/her.

address

phone numb& (Read back to verity)
What would be a good time for us to call him/her?

13= unknown, refused

's address in order to



Parent Questionnaire- 1985 Graduates page 3

D. SOCIAL/RECREATIONAL:

5. Is now or has he/she ever been married?
1= never married 3= previously married
2= now married 4= don't know, refused

.6. Does have any children? Yes No if yes, ask: how many?
If no mark a "0"

7. How satisfied are you with 's overall life situation (employment, school, residence, social life)
now?

1. Very Satisfied 3: Not Very Satisfied

2: Somewhat Satisfied 4:. Not at all Satisfied

9= don't know, refused

E. PARENT/ FAMILY DEMOGRAPHICS:

Skip this section it you are speadng to a person in a group home or other institutional setting.

The last few questions pertain to you and your family. I am going to ask you some questions regarding your
current situation, and some that refer to 1985 when graduated.

Was living with you in 1985 when he/she graduated? .

9. a. How many people are living In your household today including yourself? (currently)
b. Is this the same number of people who were living in your household in 1985 when graduated?
Yes No (If no), how many were living with you then?

10. a. How many years of school have you completed?
(12 being high school grad; 13 being 1 year college etc...01=GED)
b. Did any of your schooling occur in the past 5 years? Yes No
(If yes) How many years of education had you completed in 1985, at the time of 's graduation?

11. a. Are you currently employed? Yes No
b. Were you employed In 1985 when graduated from school? Yes No

12. a. What would you say has been your main occupation for the last 5 years?

b. What would you say was your main occupation during 's high school years?
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13. Do you have a wife/husband or partner with whom you are living now? Yes No
(If yes, ask the followbg for the spouse or partner; if no, skip to #17)

14. How many years of school has he/she completed?
(12 being high school grad; 13 being 1 year college etc...)

15. Is he/she employed? Yes No

16. What would you say has been his/her main occupation for the last 5 years?

17 I'm going to read some income ranges; Please stop me when I get to the one that you would say includes
your total household income before taxes last year?

a) less than $8,500
b) $ 8,500 to $10,500
c) $10,500 to $13,000
d) $13,000 to $15,000
e) $15,000 to $17,000
f) $17,000 to $20,000

g) $20,000 to $25,000
h) $25,000 to $30,000
I) $30,000 or more

18. a. Was your current partner living with you in 1985 when graduated? Yes No
(if yes, continue b & c, then skip to #20; if no skip to #19)

b. Was he/she employed then? Yes No
c. What would you say was his/her main occupation while was in high school?

19. a. Did you have a partner with whom you were living In 1985 when graduated? Yes No
(if yes, continue; if no, skip to WO)

b. Was he/she employed then? Yes No
c. What would you say was his/her main occupation while was in high school?

23 We're almost done. I'm going to read off the income ranges I read before; As well as you can remember,
would you please stop me when I get to the one that you would say included your total household income
before taxes in 1985?

a) less than $8,500
b) $ 8,500 to $10,500
c) $10,500 to $13,000
d) $13,000 to $15,000
a) $15,000 to $17,000
f) $17,000 to $20,000

g) $20,000 to $25,000
h) $25,000 to $30,000
1) $30,000 or more

1 I



Parent Questionnaire- 1985 Graduates page 5

Thank-you very much. I appreciate the time and information you shared
with me during this interview. We will be contacting you again next year to
update some of this information. May I verify that we have your correct
mailing address now? The address we have...(read the address from
contact sheet. Write new address in if respondent indicates that a change
or correction is needed. May I repeat that back to make sure that I got it
correctly? ) (verify)

Thank-you. Just in case you do move or change your phone during the
next year, would you give me the name and phone number of someone who
will always know how to get in touch with you? (Ask respondent for
spelling of contact person's name, if needed, and repeat phone number
back to verify it.)

Thanks again for your time. I look forward to talking with you again next
year.
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PARENT FORM: 1985 GRADUATE - YEAR 5

STUDENT ID#
DISTR1CT/SCHOOL

DATE
OF INTERVIEW

INTERVIEWER YEAR OF GRADUATION

Hello. I'd like to speak with . My name is . I am calling for the School District.
We spoke with you last year around this time. We are now in the last year of our five-year quality of life
study of the 1985 graduates. I'd like to ask you how is doing using the same series of questions as
last year. All information is strictly confidential. This will only take 2 or 3 minutes. Okay? (If yes, initial

and roceed. If no, find out when to call back.)

A. POST-SCHOOL EDUCATION (DO NOT INCLUDE "ON-THE-JOB TRAINING" OR
SHELTERED WORKSHOP IN THIS SECTION--THEY ARE PAID EMPLOYMENT)

1. Is currently in any type of school or training?
a. If Yes, where?

0=social skills 3=business/vocational/trade school 7=Job Corps
1=community college 4=grad equiv (GED) 8=other
2=university or 4 year 5=job skills(for persors with 9=dont know/refused

handicaps,e.g.DDD prog)

Same program as last year? Finished previous school program?
If yes, what degree/diploma

b. Has completed any school program since last interview?

School 1
c. If YES, where?

What degree
or diploma did he/she
1 = GED
2 = diploma
3 = Associates degree

School 2

receive?
4 = Bachelor's degree 7 = certificate 0 = don't know/refused
5 = Master's degree 8 = license
6 = Ph.D./Ed.D./MD 9 = Other: specify

B. EMPLOYMENT:
2. Does currently work for pay at a job or in his/her own business?

(If no, or DK, skip to #3 ; if yes,continue)
a. Is he/she self-employed or does he/she work for someone else as an employee?

Self employed Employed DK No
If self-employed: What kind of business (work) does have (do)?
Does run the business alone or does he/she have partners or employees?

Alone Employees Partners DK
If employed: What kind of work does do?

What kind of company/business does he/she work for?

b. How many hours per week does_work?

c. How much money does make per hour from his/her job? Hourly wage? $
If you can't get an hourly wage ask: Can you tell me how much he/she earns:

Weekly $ Monthly? $ Annually? $ Tips?
If a weekly, monthly or annual salary, ask: Is that gross pay before taxes_or take home pay?

d. Is _covered by medical insurance?____If no, does_receive medical coupons?
If yes, Is it related to his/her job? If yes:
Does employer pay the medical premium in connection with the job?
If not related to job, who pays: Self__ Parents/Guardians Public
Paid vacation? Paid Sick Leave?_ Retirement?

(Now go to Question 4 after benefits questions have been completed)
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3. If not currently employed, is covered by any kind of medical insurance including

medical coupons?

If Yes, by whom:
Self Parents/Guardians Public

4. Does receive money regularly from Social Security, Public Assistance, Veteran's Benefits, or
some other agency or resource like that? If YES, From what programs or agencies does
receive money? (can be up to 3 sources) 1- 2- 3-

1=SSI
2=Veteran's Benefits
3=Social Security-SSA
4=Public Assistance/welfare
5=Scholarships-not a loan

6=Student loan
7=Aid to Dependant Children
8=Labor and Industry
9=Unemployment Insurance
1C*Develepmental Disabilities

C. RESIDENCE:
5. Does_ currently live in your household? Yes No

a) If yes and it is a parent, go to #6
(If yes, but not a parent, code as appropriate:

b) If no: Where does currently live?
(Please note: If no, but does live with other parent, code "1")

11=Alimony or Child Support
12=Military Reserves,GI Bill
13=Div Voc Rehab (DVR)
17=Other:
18=utilcnown/refused

1=parent's home 7=dormitory/barricks
2=ather relatives/ 8=supervised: group home,

host family institution,adult foster home,
3=foster home nursing home, ICF
4=in house or apt 9=tenant support

D.SOCIAL/RECREATIONAL:
6. Is now or has he/she ever been married?

10=incarcerated: prison, detention home,
halfway house

11=street shelter
12=employer-provided: eg ship
13=traveling
18=other:
19=unknown/refused

1= never married 3= previously married
2= now married 4= don't know, re! used

a. If now married, is he/she living with spouse: yes no
(If no, go to #7; if yes, continue):

b. Does he/she currently work for pay at a job or in his/her own business?
(If no, or DK, skip to #7 ; if yes,continue)

Is he /she self employed or does he/she work for someone else as an employee?
Self-employed Employed DK No

If self-employed: What kind of business (work) does have(do)?
Does she/he run the business alone or does he/she have partners or employees?

Alone Employees Partners DK
If employed: What kind of work does do?
What kind of company/business does he/she work for?

c. How many years of school has he/she completed?

7. Does have any children? Yes No if yes, ask: how many? If no mark a "0"
If yes, ask: How many children live with her/him?
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8. How satisfied are you with 's current overall life situation? employment, school,
residence, social ltfe

1= Very Satisfied 3= Not Very Satisfied

2= Somewhat Satisfied 4= Not at all Satisfied

9= don't know, refused

Thank you very much. We appreciate the time and information you have
shared with us o er the past 5 years of this study. We hope the information
will assist educators in planning future programs in the high schools that
will benefit all students. Bye, now, and thanks again.

Remarks:
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Year 5 Summaries
1985 Cohort
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March. 1995
Univ. of Wa.
Decade Project

FAMILY INFORMANT INFORMATION
SEATTLE SCHOOL DISTRICT
1985 GRADUATES - YEAR 5

10 YEARS AFTER G! .ADUATION

Orthopedic
Impelled

Mild
MR

Moderate
MR

Severe
MR

Mrilti
HC

Hearing Behavior
Impaired Disc-deled

Learning
Disabled

Total
HC

Total
NonHC

POSSIBLE

CONTACT:

TOTAL

CONTACT:

CURRENTLY

IN SCHOOL:

EVER GRADUATE

POST HIGH SCH :

CURRENTLY

EMPLOYED:

SALARY'

$180+/WEEK:

SALARY"

$180+/WEEK:

CURRENTLY

UNENGAGED:

RESIDENCE_

FAMILY

SUPERVISED

INDEPENDENT

2

2=100%

0

1=50%

0

0

1=50%

1=50%

1=50%

7

7=100%

2=29%

3=43%

1=33%

1=14%

4=57%

3=43%

1=14%

3=43%

7

7=100%

0

3=43%

0

0

4=57%

3=43%

4=57%

3

3=100%

0

1=33%

0

0

2=67%

2=67%

1=33%

4

4=100%

0

0

0

0

4=100%

1=25%

3=75%

3

3.100%

2=67%

3=100%

2=67%

2=67%

0

1=25%

2=75%

3

3=100%

0

1=33%

0

0

0

3=100%

1=33%

2=67%

46

46.100%

4=9%

16=35%

30=65%

18=60%

18=39%

13=28%

13=28%

1=2%

32=70%

75

75=100%

4=5%

21=28%

41=55%

21=51%

21=28%

31=41%

24=32%

11=15%

40=53%

73=95%

114%

50L-68%

64=88%

37=58%

37=50%

7=10%

19=26%

1=1%

53=73%

* Salary percentages based on those graduates who are currently employed.
** Salary percentages based on entire graduate populations.
32% of all respondents did not answer salary question for those employed: 31% of the NonHC, 40% of the LD.



FAMILY INFORMANT INFORMATION
SEATTLE SCHOOL DISTRICT
1985 GRADUATES - YEAR 5

ORTH
IMPAIR

n=2

MILD
MR
0=7

MOD
MR
n=7

10 YEARS AFTER GRADUATION

Gender

SEV MULTI HEAR BEHAVIOR LEARNING
MR HC IMPAIR DISORDER DISABLED
0=3 0.4 0=13 0=3 n=46

Male: 5=71% 3-43% 2=50% 3=100% 3=100% 28=61%

Female: 2=100% 2=2(4% 4=57% 3=100% 2=50% 18=39%

Currently in Post High School Education

ORTH MILD MOD SEV MULTI HEAR BEHAVIOR LEARNING
IMPAIR MR MR MR HC IMPAIR DISORDER DISABLED

0=2 n=7 03=7 ni=3 no4 nad n2=3 n=46

YES: 4=9%

NO: 2=100% 7=100% 7=100% 3=100% 4=100% 3=100% 3=100% 42=91%

Type of Post High School Program Currently Attended

LEARNING TOTAL TOTAL
DISABLED DISABLED NONHC

n=4 n=m4 0.10

COMMUNITY COLLEGE:

UNIVERSITY / 4 YR. SCHOOL:

BUSINESS. VOC. TRADE SCHOOL:

JOB SKILLS PROGRAM:

2=50% 2=50% 1=10%

7=70%

1=25% 1=25% 2=20%

1=25% 1=25%

TOTAL TOTAL
DISABLED NONHC

0.75 0.73

44=59% 45=62%

31=41% 28=38%

TOTAL TOTAL
DISABLED NONHC

n=75 0.73

4=5% 10.14%

71=95% 63=86%

ORTH
IMPAIR

MILD
MR

MOD
MR

Ever Completed Post High School Program

SE V MULTI HEAR BEHAVIOR LE ARNING
MR HC IMPAIR DISORDER DISABLED

0.2 n=7 0=7 n=3 n==4 n=3 0.3 n=46

YES: 2=29% 2=67% 1=33% 16E35%

NO: 2=100% 5=71% 72=100% 3=100% 4=100% 1=33% 2=67% 3045%

TO L TOTAL
DISABLED NONHC

0.75 0.73

21.2s% 501168%

54=72% 23=32%



ASSOCIATE'S DEGREE:

BACHELOR'S DEGREE:

MASTER'S DEGREE:

PH.d/ED.d/MD.:

DIPLOMA:

CERTIFICATE:

LICENSE:

UNKNOWN / REFUSED:

Degrees Received from Post High School Completion*

MILD HEARING BEHAVIOR LEARNING TOTAL
MR IMPAIRED DISORDER DISABLED DISABLED
n=2 n=2 n=1 n=16 n=21

3

1

3

1

1

1

2 1

3

10

3

14

1

1

* A graduate may have received more than one type of degree.

Currently Employed

ORTH MILD MOD SEV MULTI
IMPAIR M R MR MR HC

n=2 n=7 n=7 nox3 rp=4

YES: 1=50% 3=43% 3=43% 143%

NO: 1=50% 4=57% 4=57% 2=67%

PART TIME/
LT 40 HRS.:

ORTHOPEDIC
IMPAIR

n=1

TOTAL
NONHC

n=50

11

31

3

1

2

9

4

1

HEAR BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR DISORDER DISABLED DISABLED NONHC

n=3 n=3 n=46 n=75 n=77

3=100%

4=100%

30=65% 41=55% 64=88%

3=100% 16=35% 34=45% 9=12%

Hours per Week for Current Employment

MILD
MR
n=3

MODERATE SEVERE HEARING LEARNING TOTAL TOTAL
MR MR IMPAIRED DISABLED DISABLED NONHC
n=3 nal n=3 n=30 n=41 n=64

FULL TIME/
40 HRS.+:

MISSING:

1=100% 1=33% 3=100% 1=100% 2=67% 5=17%

2=67% 1=33% 23=77%

2=6%

13=32% 13=20*

26=63% 51=80%

2=5%

LT $180.00
PER WEEK:
5180+ PER

WEEK:

MISSING:

ORTHOPEDIC
IWPAIR

n=1

1=100%

Salary per Week for Current Employment

MILD
MR
9=3

1=33%

MODERATE
MR
n=3

SEVERE
MR
n-1

HEARING
IMPAIRED

n=3

LEARNING
DIS ABLED

1=33%

1=33%

3=100% 1=100%

2=67%

1=33%

4 1

TOTAL TOTAL
DISABLED NONHC

n=30 n=41 n=64

6=15% 7=11%

18=60% 21=51% 37=58%

12=40% 14=34% 20=31%

1st Decade Year 5 - March/1995
1985 Seattle



Medical Benefits

oRTH MILD MOD SEV MULTI HEAR
IMP MR MR MR HC IMP

TOTAL TOTAL
LD DISABLE NONHC

EMPLOYED

Employer Paid:
Parent's Coverage:

Self Covered:
Spouse's Coverage:

Coupons/Govt. Agency:
No Coverage:

Unknown:
UNEMPLOYED

Previous Employer
Self Coverage:

Spouse's Coverage:
Coupons/Govt Agency:

No Coverage:
Unknown:

0.3

1=33%
1=33%

0.3 nail n=0 n=3

1=33%

n=0 n=30

16-53%

2=7%
3=10%

n=41

18=44%
1=2%
2=5%
3=7%

n=64

35=55%

10=16%
8=12%

1=100% 3=100% 1=100% 1=33% 6=15%
1=33% 1=33% 6=20% 8=20% 3=5%

3=10% 3=7% 8=12%
n=4 n=0 n=16 n=334 0.9

1=7% 1=3%
2=22%

1=33% 1-7% 2=6% 2=22%
1=100% 3=75% 3=75% 2=100% 4=100% 1=33% 8=50% 22=64% 2=22%

1=25% 1=33% 4=25% 6=18% 2=72%
1=25% 2=12% 3=9% 1=11%

Other Benefits Received with Current Employment

ORTHOPEDIC MILD MODERATE SEVERE HEARING LEARNING TOTAL TOTAL
IMP MR MR MR IMPAIRED DISABLED DISABLED NONHC
roul n=3 n=3 n=1 m=3 n=30 n=41 n=64

VACATION
YES:
NO:

UNKNOWN:
SICK LEAVE

YES:
NO:

UNKNOWN:
RETIRMENT

YES:
NO:

UNKNOWN:

1=100%

2=67%
1=33%

1=33%
2=67% 1=100%

1=33%
2=67%

19=63%
640%
5=17%

23=56%
12=29%
6=15%

45=70%
9=14%
10=16%

1=33% 1=33% 16=53% 183=44% 39=61%
1=33% 3=100% 1=100% 2=67% 8=27% 15=37% 15=23%

1=100% 1=33% 6=20% 8=19% 10=16%

1=33% 1=100% 1=33% 11=37% 14=34% 31=48%
1=100% 1=33% 3=100% 2=67% 12=40% 19=46% 24=38%

1=33% 7=23% 8=19% 9=14%

Currently Unengaged
(Not in School and Not Working)

ORTH MILD MOD SEV MULTI HEAR BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR MR MR MR HC IMPAIR DISORDER DISABLED DISABLED NONHCn2 n=7 n=7 n=3 n=4 0.3 n=3 n=46 n=75 0=73

YES: 1=50% 4-57% 4=57% 2=67% 4-100% 3=100% 13-28% 31=41% 7=10%

NO: 1=50% 3=43% 3=43% 1-33% 3=103% 33=72% 44=59% 66-90%

la Decade Year 5 - March/1995
1985 - Seattle

42



SSI:

SSA:

Welfare:
Student

Scholarship:
Student

Loan:
Aid to

Dependent
Children:

Unemploy
Insurance:

Military
Reserves:
Veteres
Benefits:

Other Income Received*

ORTH MILD MOD SEV MULTI HEAR BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR MR M R MR HC IMPAIR DISORDER DISABLED DISABLED NONHC

n=2 rr4 n=7 ngs3 n=4 nos3 no83 n=46 n=75 n=73

1 1 2 20 1

1 7

3 3 2

1 1 1

1

* Results are not exclusive; a graduate may receive more than one other outside income.

Never
Married
Currem
Mashed

Yes Live

Was
Manied

Graduate's Marital Status

ORTH MILD MOD SEV MULTI HEAR BEHAVIOR
IMPAIR MR MR MR HC IMPAIR DISORDER

ned n=7 no:7 n=3 n=4 no23 n3

LEARNING TOTAL TOTAL
DISABLED DISABLED NONHC

n=46 n=75 n=73

1=50% 6.86% 6=86% 3=100% 4=100% 3-100% 2=67% 28=61% 53=71% 49=67%

1=50% 1=14% 1=14% 1=33% 14=30% 18=24% 22=30%

1=100% 1=100% 1=100% 1=100% 12=86% 16=89% 20=91%

4=9% 4=5% 2=3%

ORTH
IMPAIR

Children n=2

0:

1:

2:

3:

MILD
M R
n=7

MOD
MR
na7

SEV
MR
n=3

Does Graduate Have Children

MULTI HEAR BEHAVIOR LEARNING TOTAL TOTAL
HC IMPAIR DISORDER DISABLED DISABLED NONHC
n=4 n=3 n=3 n=46 n75 n=73

1=50%

1=50%

6=86%

1=14%

7=100% 3=100% 4-100% 1=33%

2=67%

2=67%

1=33%

26.57%

11=24%*

7=15%

204%

50=67%

15=20%

7=9%

3.4%

59=81%

9=12%*

3.4%

23%
* 1 Nonhandicapped graduate and 1 Learning Disabled graduate me not living with their children.

1s Decade Yes 5 - March/1995
1985 - Seattle

4 3



Parent's
Home:
Other

Relatives:
On own in

House,Aot

bowers led
Supervised

Setting:
Tens*

S unoort:
On the
Street

Very
Satisfied:

Somewhat
Satisfied:
Not Very
Satisfied

Not at All
Swisfied:

Graduate's Current Residence

ORM MILD MOD SEV MULTI HEAR BEHAVIOR
IMPAIR MR MR MR HC IMPAIR DISORDER

1032 rins7 n=7 n=3 no.4 n=3 nos3

LEARNING TOTAL TOTAL
DISABLED DISABLED NONHC

n=46 n=75 no373

1=50% 2=29% 2=29% 2=67% 1=25% 13=28% 2148% 17=23%

1=14% 1=14% 1=33% 3=4% 2=3%

1=50% 3=43% 2=67% 2=67% 31=67% 39=52% 53=73%

102% 1=1% 1=1%

1=14% 3=43% 3=75% 7=10%

1=14% 1=33% 1=33% 3=4%

1=2% 1=1%

Satisfaction with Overall Life Situation

ORTH MILD MOD SEV MULTI HEAR BEHAVIOR
IMPAIR MR MR MR HC IMPAIR DISORDER

n=2 ri=7 ra=7 ra,3 n=4 n=3 n=3

LEARNING ; TOTAL TOTAL
DISABLED DISABLED NONHC

n=46 n=75 n=73

1=50% 1=14% 3=43% 1=25% 1=33% 22=48% 29=39% 46=63%

1=50% 4=579% 4=57% 3=100% 2=50% 3=100% 2=67% 18=39% 37=49% 23=32%

1=25% 3.6% 4=5% 4=5%

3=6% 5=7%2=29%

4 4

1s Decade Year 5 - March/1995
1985 - Seaule



March. 1995
Univ. of Wa.
Decade Project

FAMILY INFORMANT INFORMATION
HIGHL1NE SCHOOL DISTRICT

1985 GRADUATES - YEAR 5
10 YEARS AFTER GRADUATION

POSSIBLE

Mild
MR

Moderate
MR

Sevae
MR

Multi
HC

Hearing Visually Behavior
Impelled Impaired Dieonieted

Learning
Disabled

Total
HC

Total
NonHC

CONTACT:
3 2 2 2 1 2 19 38 34

TOTAL

CONTACT:
7.100% 3.100% 2=100% 2=100% 2=100% 1.100% 2400% 19=100% 38.100% 34.100%

CURRENTLY

IN SCHOOL:
0 2=67% 0 0 1=50% 0 0 0 3=8% 7=21%

EVER GRADUATE

POST HIGH SCH.:
1=14% 0 1=50% 1=50% 1=50% 1=100% 1=50% 8=42% 14=37% 22=65%

CURRENTLY

EMPLOYED:
4=57% 2=67% 2=100% 1=50% 1=50% 0 2=100% 15=79% 27=71% 30--88%

SALARY*

$18044WEEK:
2=50% 0 0 0 0 0 1=50% 13=87% 16=59% 9=30%

SALARY**

$180+/WEEK:
2=29% 0 0 0 0 0 1=50% 13=68% 16=42% 9=26%

CURRENTLY

UNENGAGED:
3=43% 0 0 0 0 1=100% 0 3=16% 7=18% 3=9%

RESIDENCE

FAMILY 2=29% 1=33% 1=50% 2=10% 6=16% 4=12%

SUPERVISED 1=33% 1=50% 2=100% 4=10%

INDEPENDENT 5=71% 1=33% 2=100% 1=100% 2=100% 17=90% 28=74% 30=88%

* Salary percentages based on those graduates who are currently employed.
** Salary percentages based on entire graduate populations.
47% of all respondents did not answer salary question for those employed: 70% of the NonHC, 13% of the LD.

4 5



FAMILY INFORMANT INFORMATION
HIGHLINE SCHOOL DISTRICT

1985 GRADUATES - YEAR 5

10 YEARS AFTER GRADUATION

Gender

MILD
MR
n=7

MOD
MR
n=3

SEV
MR
n=2

MULTI
HC
n=2

HEARING
IMPAIR

n3=2

VISUAL
IMPAIR

n=1

BEHAVIOR
DISORDER

n=2

LEARNING
DISABLED

n=19

TOTAL
DISABLED

n=38

TOTAL
NONHC

n=34

Male: 3=43% 1=33% 1=50% 1=100% 2=100% 15=79% 23=61% 21=62%

Female: 4=57% 2-7% 1=50% 2=100% 2=100% .4=21% 15=39% 13=38%

Currently in Post High School Education

MILD MOD SEV MULTI HEARING VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC IMPAIR IMPAIR DISORDER DISABLED DISABLED NONHC
ms7 n=3 n=2 ns22 n=2 nsul n=2 n=19 n=38 n=34

YES: 2=67% 1=50% 3=8% 7=20%

NO: 7=100% 1=33% 2=100% 2=100% 1=50% 1=100% 2=100% 19=100% 35=92% 27=80%

Type of Post High School Program Currently Attended

MODERATE HEARING TOTAL TOTAL
MR IMPAIR DISABLED NONHC
n=2 n=1 n=3 nut7

SOCIAL SKILLS PROGI

COMMUNITY COLLEGE:

UNIVERSITY / 4 YR. SCHOOL:

BUSINESS, VOC, TRADE SCHOOL:

YES:

No:

MISSING:

1=50% 1=33%

3=43%

1=100% 1=33% 3=43%

1=50% 1=33%

1=14%

Ever Completed Post High School Program

MILD MOD SEV MULTI HEARING VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC IMPAIR IMPAIR DISORDER DISABLED DISABLED NONHC
n.7 n=3 n=2 n=2 n=2 nal n=2 n=19 n=38 n=34

1=14% 1=50% 1=50% 1=50% 1=100% 1=50% 8=42% 14-41% 22=65%

6=86% 3=100% 1=50% 1=50% 1=50% 1=50% 11=58% 24-59% 12=35%

4 6



Degrees Received from Post High School Completion*

MILD SEV MULTI HEAR VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR MR HC IMPAIR IMPAIR DISORDER DISABLED DISABLED NONHC
rpl n=1 rwl n=1 mu n=1 n4 nis14 n=22

ASSOCIATE'S DEGREE:

BACHELOR'S DEGREE:

MASTER'S DEGREE:

DIPLOMA:

CERTIFICATE:

LICENSE:

UNKNOWN / REFUSED:

1 1 4

1 1 14

2

1 1 1 3 6

1 1 5 7 6

1 2 3 1

1

* A graduate may have received more than one type of degree.

Currently Employed

MILD MOD SEV MULTI HEARING VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC IMPAIR IMPAIR DISORDER DISABLED DISABLED NONHC
rw=7 n=3 n=22 not2 n=2 n=1 n=2 n=19 n2538 n=34

YES: 4=57% 2=67% 2=100% 1=50% 1=50% 2=100% 15=79% 27=71% 30=88%

NO: 3=43% 1=33% 1=50% 1=50% 1=100% 4=21% 11=29% 4=12%

Hours per Week for Current Employment

MILD
MR
n=4

MODERATE
MR
n=g2

SEVERE
MR
nos2

MULTI
HC
n=1

HEARING
IMPAIR

nocl

BEHAVIOR
DISORDER

nor2

LEARNING
DISABLED

n=15

TOTAL
DISABLED

n=27

TOTAL
NONHC

no530

PART TIME/
LT 40 HRS.:

2=50%

2=50%

2=100% 1=50%

1=50%

1=100% 1=100%

1=50%

1=50%

1=7%

14=93%

6=22%

18=67%

3=11%

3=10%

26=87%

1=3%

FULL TIME/
40 HRS.+:

MISSING:

LT $180.00
PER WEEK:

MILD
MR
nco4

MODERATE
MR
n=2

Salary per Week for Current Employment

SEVERE MULTI HEARING BEHAVIOR
MR HC IMPAIR DISORDER
n=2 n=2

LEARNING
DISABLED

n=15

TOTAL
DISABLED

n=27

TOTAL
NONHC

n=30

2=100%

1=50%

1=50%

1=100% 1=100%

1=50%

1=50%

1347%

2=13%

4=15%

17263%

61=22%

9=30%

21=7)%

5180+ PER
WEEK: 2=50%

MISSING: 2=50%

1st Decade Year 5 - March/1995
1985 - Highline

41



EMPLOYED

Employer Paid:
Parent's Coverage:

Self Covered:
Spouse's Coverage:

Coupons/Govt. Agency:
No Coverage:

Unknown:
UNEMPLOYED

Self Coverage:
Spouse's Coverage:

Coupons/Govt. Agency:
No Coverage:

Missing:

VACATION
YES:

NO:
UNKNOWN:

SICK LEAVE
YES:

NO:
UNKNOWN:

RETIRMENT
YES:
NO:

UNKNOWN:

MILD MOD
MR MR

Medical Benefits

SEV MULTI HEAR
MR HC IMP

VIS TOTAL TOTAL
IMP BD LD DISABLE NONHC

n=4 n4 n=2 n=1 n=0 nom2 n=15 n47 n=30

1=25% 2=100% 10.67% 13=48% 18=60%
2=50% 2=7%

1=50% 1=7% 2=7% 1=3%
3=10%

2=100% 1=50% 1=100% 4=15% 3=10%
2=13% 2=7% 2=7%

1=25% 1=100% 2=13% 4=15% 6-20%
n=1 n.4 n=11 n=4

1=25%
2=50% 2=18% 1=25%

143% 1=100% 1=100% 1=100% 4=36%
1=33% 1=100% 2=50% 4=36% 2=50%
1=33% 1=9%

Other Benefits Received with Current Employment

MILD MODERATE SEVERE MULTI HEARING BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC IMPAIR DISORDER DISABLED DISABLED NONHC
n=4 n4 nii2 n=1 nosl nms2 n=15 n47 n2230

3=75% 1=50% 1=50% 1=100% 2=100% 12=80% 20=74% 20E67%
1=50% 1=50% 1=100% 3=11% 4=13%

1=25% 3=20% 4=15% 640%

3=75% 1=50% 1=100% 2=100% 10=57% 17=63% 21=70%
1=25% 2=100% 1=50% 1=100% 2=13% 7=26% 1E10%

3=20% 3=11% 640%

2=100% 7=46% 9=33% 16=53%
1=25% 2=100% 2=100% 1=100% 1=100% 4=27% 11=41% 7=23%
3=75% 4=27% 7415% 7=23%

Currently Unengaged
(Not in School al Not Working)

MILD MOD SEV MULTI HEARING VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC IMPAIR IMPAIR DISORDER DISABLED DISABLED NONHC
n=7 n=3 n4 n4 n4 nal nua n=19 n=38 n=34

YES: 1=43% 1=100% 3=16% 7=15% 3=9%

NO: 4=57% 3=100% 2=100% 2=100% 2=100% 2=100% 16-84% 31=82% 31=91%

Is Decade Year 5 - March/199S
1985 - Highline
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SSI:

SSA:
Student

Scholarship:
Student

Loan:

DVR
Labor &
Industry:

Unemploy
Insuraice:

Other.

MILD MOD
MR MR
n=7 n=3

Other Income Received*

SEV MULTI HEAR VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR HC IMP IMP DISORDER DISABLED DISABLED NONHC
n=2 iw2 n=2 n=

1 1 2

1 1

1 1 1

1 1 ---
1 1 2

2

* Results are not exclusive; a graduate may receive more than one other outside income.

Graduate's Marital Status

MILD MOD SEV MULTI HEARING VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC IMPAIR IMPAIR DISORDER DISABLED DISABLED NONHC
n=7 n=3 n=2 n=2 n=2 nis2 n=19 ft=38 n=34

Never
Manied

Currently
Married

was
Married

Missing:

Children

0:

1:

2:

3:

4=57% 2=67% 1=50% 2=100% 2=100% 1=100% 1=50% 11=58% 24=63% 18=53%

2=29% 1=50% 8=42% 11=29% 16=47%

1=33% 1=50% 2=5%

1=14% 1=3%

MILD
M R
n=7

MOD
MR
n=3

Does Graduate Have Children

SEV MULTI HEARING VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR HC . IMPAIR IMPAIR DISORDER DISABLED DISABLED NONHC
n=2 n=2 n=2 n=1 n=2 n=19 n=33 n=34

6=86% 3=100% 1=50% 2=100% 2=100% 1=100% 1=50% 14=74% 30=79% 25=73%

3=16% 3=8% 7=21'%

1=14% 1=50% 1=5% 3=8% 1=3%

1=50% 1=5% 2=5% 1=3%

3 Nonhandicapped graduates are not living with their child.

4J
1st Decade Year 5 - March/1995
1985 - Highline



Parent's
Home:

On own in
House.AM:

Travelling:
Supervised

Setting:
Tenant

Support:

Very
Satisfied:

Somewhat
Satisfied:
Not Very
Satisfied:

Not at All
Satisfied:

Missing:

Graduate's Current Residence

MILD MOD SEV MULTI REARM VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC IMPAIR IMPAIR DISORDER DISABLED DISABLED NONHC
n=7 n=3 n=2 ma n=2 n=1 n=2 n=19 n=38 n=36

2=29% 1=33% 1=50%

5=71% 1=33%

1=33% 1=50% 1=50%

1=50%

2=11% 6=16% 4=12%

2=100% 1=100% 2=100% 16.84% 27=71% 30=88%

1=5% 1=3%

3=8%

1=3%

Satisfaction with Overall Life Situation

MILD MOD SEV mum HEARING VISUAL BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC IMPAIR IMPAIR DISORDER DIS LED DISABLED NONHC
n=7 n=3 iw2 n=2 mgc2 not2 o=19 n=38 no,34

3=43% 2=67% 1=50% 1=50% 2=100% 11=58% 20=53% 23=67%

2=29% 1=33% 1=50% 1=50% 8=42% 13=34% 8=24%

1=50% 1=100% 2=5% 1=3%

1=14% 1=50% 2=5% 2=6%

1=14% 1=3%

1st Decade Year 5 - March/1995
1985 - Highline



Mack 1995
Urdv. of Wa.
Decade Project

FAMILY INFORMANT INFORMATION
BELLEVUE SCHOOL DISTRICT

1985 GRADUATES - YEAR 5
10 YEARS AFTER GRADUATION

POSSIBLE

CONTACT:

TOTAL

CONTACT:

CURRENTLY

IN SCHOOL:

EVER GRADUATE

POST HIGH SCH.:

CURRENTLY

EMPLOYED:

SALARY*

$180+/WEEK:

SALARY**

$180+/WEEK:

CURRENTLY

UNENGAGED:

RESIDENCE

Health
jut aired

Mild
MR

Modaate
MR

Severe
MR

Multi
HC

Behavior
Disarleted

Learning
Disabled

Total
HC

Total
NonHC

4

4=100%

2=50%

3=75%

2=67%

2=50%

1=25%

4

3=75%

0

1=33%

1=100%

1=33%

2=67%

1=33%

1=33%

1=33%

5

5=100%

0

5=100%

4=80%

4=80%

0

2=40%

3=60%

2

2=100%

0

0

1=50%

0

0

1=50%

1=50%

1=50%

4

4=100%

0

0

2=50%

0

0

2=50%

1=25%

3=75%

2

2=100%

1=50%

0

1=50%

1=100%

1=50%

0

2=100%

19

19=100%

1=14%

13=68%

17=90%

13=77%

13=68%

1=5%

26%

14=74%

40

39=98%

2=5%

15=38%

30=77%

21=70%

21=54%

7=18%

13=33%

8=21%

18=46%

47

47=100%

5=11%

33=70%

41=87%

29=71%

29=62%

44%

4=8%

43=92%

FAM ILY

SUPERVISED

INDEPENDENT

3=75%

1=25%

* Salary percentages based on those graduates who are currently employed.
** Salary percentages based on entire graduate populations.
24% of all respondents did not answer salary question for those employed: 29% of the NonliC, 23% of the LD.



FAMILY INFORMANT INFORMATION
BELLEVUE SCHOOL DISTRICT

1985 GRADUATES - YEAR 5

10 YEARS AFTER GRADUATION

Gender

HEALTH
IMPAIR

n=4

MILD
MR
n=3

MODERATE
MR
nad

SEVERE
MR
n=2

MULTI
HC
no4

BEHAVIOR LEARNING
DISORDER DISABLED

n=2 n=19

TOTAL
DISABLED

n=39

TOTAL
NONHC

n=47

Male: 2=50% 2=67% 3=60% 1=50% 3=75% 1=50% 15=79% 27=69% 29=62%

Female: 2=50% 1=33% 2=40% 1=50% 1=25% 1=50% .4=21% 12=31% 18=38%

Currently in Post High School Education

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR MR MR MR HC DISORDER DISABLED DISABLED NONHC

n=4 o=3 n=5 nua n=4 n=2 n=19 n=39 n=47

YES: 1=50% 1=5% 2=5% 5=11%

NCI 4=100% 3=100% 5=100% 2=100% 4=100% 1=50% 18=9S% 37=95% 42=89%

Type of Post High School Program Currently Attended

BEHAVIOR LEARNING TOTAL TOTAL
DISORDER DISABLED DISABLED NONHC

n=1 n=1 n=2 n=5

COMMUNITY COLLEGE:

UNIVERSITY14.M. SCHOOL:

BUSINESS, VOC, TRADE SCHOOL:

1=100% 1=100% 2=100%

4=80%

1=20%

Ever Completed Post High School Program

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL
IMPAIR MR MR MR HC DISORDER DISABLED DISABLED

n=4 n=3 nad n2 n=5 n=2 n=19 n=39

TOTAL
NONHC

n=47

YES: I 2=50% 0 13=68% 15=38% 33=70%

Na. 2=50% 3=100% 5=100% 2=100% 5=100% 2=100% 602% 24=62% 14=30%

52



Degrees Received from Post High School Completion*

HEALTH LEARNING TOTAL TOTAL
IMPAIR DISABLED DISABLED NONHC

n=2 n=13 n=15 n=33

ASSOCIATE'S DEGREE: I 1 5 6 5

BACHELOR'S DEGREE:

MASTER'S DEGREE:

PH.D./ED.D./MD:

CERTIFICATE:

LICENSE:

1

1

1 2 26

5

2

9 5

1 1 1

* A graduate may have received more than one type of degree.

YES:

NO:

Currently Employed

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR MR MR MR HC DISORDER DISABLED DISABLED NONHC

n=4 n=3 nst5 n=2 n=4 n=2 n=19 n=39 n=47

3=75% 1=33% 5=100% 1=50% 2=50% 1=50% 17=90% 30=77% 41=87%

1=25% 2-.7% 1=50% 2=50% 1=50% 2=10% 9=23% 6=13%

Hours per Week for Current Employment

HEALTH MILD MOD SEVERE MULTI BEHAVIOR LEARNING TOTAL
IMPAIR MR MR MR HC DISORDER DISABLED DISABLED

n=3 n=1 n=5 n=1 not2 nail n17 n=30
PART TIME/
LT 40 HRS.: 2=67% 1=100% 1=20% 1=100% 2=100% 1=6% 12=35%

FULL TIME/
40 HRS.+: 1=33% 4=80% 1=100% 13=88% 22=55%

MISSING: 1=6%

Salary per Week for Qirrent Employment

HEALTH MILD MOD SEVERE MULTI BEHAVIOR LEARNING TOTAL
IMPA IR M R M R MR HC DISORDER DISABLED DISABLED

n=3 nmel n=5 re=1 n=2 n=1 n=17 n=30
LT $180.00

PER WEEK: 1=33% 1=100% 2=100% 4=13%

$1804- PER
WEEK: 2=67% 1=100% 4=80% 1=100% 13=77% 21=70%

MISSING: 1=20% 4=23% 5=17%

5j

TOTAL
NONHC

n=41

3=7%

37=90%

1=3%

TOTAL
NOt. IC

n=41

29=71%

12=29%

1g Decade Year 5 - March/1995
1985 Bellevue



Medical Benefits

HEALTH MILD MOD SEVERE MULTI TOTAL TOTAL
IMPAIR MR MR MR HC BD LD DISABLED NONHC

EMPLOYED

Employer Paid:
Parent's Coverage:

Self Covered:
Spouse's Coverage:

Coupons/Govt. Agency:
No Coverage:

Missing:
UNEMPLOYED

Parent's Coverage:
Spouse's Coverage:

Coupons/Govt. Agency:
No Coverage:

Missing:

n=3 n=1 n=5 n=1 n=2 rail n=17 11=30 n=41

2=67% 4=80% 1=100% 10=59% 17=57% 26=63%
1=33% 1=3% 1=2%

2=12% 2=7% 4=10%
1% 1=3% 5=12%

1=100% 2=100% 3=10%
1=100% 3=17% 4=13% 1=2%

1=20% 1396 2=7% 4=10%
n=1 n=2 ri=0 n=1 n=2 n==1 n=2 ns=9 n=6

1=100% 1=100% 242% 1=17%
2=33%

2=100% 1=100% 2=100% 1=50% 6=67%
1=50% 1=11% 2=33%

1=17%

Other Benefits Received with Current Employment

HEALTH MILD MOD SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR MR MR MR HC DISORDER DISABLED DISABLED NONHC

n3=3 n=1 n=5 n2=1 ro=2 nal nr=17 n=30 n=41
VACATION

YES:
NO:

MISSING:
SICK LEAVE

YES:
NO:

MISSING:
RETIRMENT

YES:

MISSING:

2=67%
1=25% 1=100%

5=100% 1=100% 2=100% 1=100% 10=59%
3=18%
4=23%

21=70%
5=17%
4=13%

28=68%
6=15%
7=17%

2=67% 5=100% 1=100% 1=100% 9=53% 18=60% 27=66%
1=25% 1=100% 2=100% 3=18% 7=23% 5=12%

5=29% 5=17% 9=32%

2=67% 5=100% 1=100% 8=47% 16=53% 19=46%
1=25% 1=100% 1=100% 2=100% 7=41% 12=40% 15=37%

2=12% 2=7% 7=17%

Currently Unengaged
(Not in School and Not Working)

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR M R M R M R HC DISORDER DISABLED DISABLED NONHC

n=4 n=2 noi5 n3=2 nia4 n=2 n=19 n=19 n=47

YES : 1=25% 2=67% 0 1=50% 2=50% 0 1=5% 7=18% 4=8%
NO: 3=75% 1=33% 5-10()% 1=50% 2=50% 2=100% 18=95% 32=82% 43=92%

5 4

1st Decade Year 5 - March/1995
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SS1:

SSA:
Student Aid/
Scholarship:

Student Loan:
Unemployment

Instuance:
Aid for

Dependt Child:

Missing:

HEALTH MILD
IMPAIR MR

n=4 n=4

Other Income Received*

MOD SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
M R M R HC DISORDER DISABLED DISABLED NONHC

n=2 na.4 noi2 n=19 n=40 n=47

1 2 3

1 1 1

1

1 1

* Results are not exclusive; a graduate may receive more than one other outside income.

Graduate's Marital Status

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR MR MR MR HC DISORDER DISABLED DISABLED NONHC

n=4 n=3 n=5 n=22 n224 n=22 n=19 0=39 n=47
Never

Maried
Currently

Married
Yes Live

w/Spouse
was

Married

32575%

1=25%

1=100%

2=67%

1=33%

12=100%

5=100% 2=100% 4=100% 2=100% 14=74%

3=16%

3=100%

2=10%

32=82%

5=13%

5=100%

2=5%

29=62%

18=38%

17=94%

Does Graduate Have Children

Children

0:

1:

2:

HEALTH
IMPAIR

n=4

MiLD
MR
n=3

MODERATE
MR
nos5

SEVERE
MR
n=2

MULTI
HC

BEHAVIOR
DISORDER

ros2

LEAMING
DISABLED

n=19

TOTAL
DISABLED

n=39

TOTAL
NONHC
na47

3=75%

1=25%

2=67%

1=33%*

5=100% 1=100% 4=100% 2=100% 15=79%

2=10%

2=10%

3345%

4=10%

2=5%

41=87%

5=11%

1=2%

* The Mild MR graduate's child does not live with him/her.

5

1st Decade Year 5 - March/1995
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Parent's
Home:

On own in
House,Apt:

Tenant

Supervised
Setting:

Vay
Satisfied:

Somewhat
Satisfied:

Graduate's Current Residence

HEALTH MILD MODERATE S EVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIR MR MR M R HC DISORDER DISABLED DISABLED NONHC

n284 n=3 ms5 n=2 n=4 n=2 9.19 n.39 n=47

1

3=75% 1=33% 2=40% 1=50% 1=25% 5=26% 13=33% 4-8%

1=25% 1=33% 2=100% .14=74% 18=46% 43=92%

1=33% 1=3%

1=50% 3=75% 7=18%

Not Very
Satisfied:

Not at All
Saddled:

Missing:

Satisfaction with Overall Life Situation

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAER MR MR MR HC DISORDER DISABLED DISABLED NONHC

n=4 n=3 n=5 n=2 n=4 n=2 nus 19 n=39 n=47

2=50% 2=40% 1=50% 2=50% 1=50% 9=47% 20.50% 33.70%

1=33% 3=60% 2=50% 1=50% 9=47% 15=38% 113223%

2=50% 1=33% 1=50% 4=10% 1=2%

1=33% 1=5% 1=2% 1.2%

1=2%

5 6
In Decade Year 5 - March/1995
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Appendix 3

Example of Summary Provided to Districts



Seattle 1985 Cohort - Year 2 Interview Summary
Eug ,ne Edgar July,1992

These data are for all 1985 special education graduates and a random sample
of nondisabled graduates. The data were gathered from telephone interviews
with a parent as informant. The data were collected in January - March, 1992 (6.5
years after graduation from high school).

Contact Rate. Of the total 150 special education graduates, data were collected
on 81(54% of the orginal population). This was 92% of the population from
the data collected in 1991. For the nondisabled students the contact was 84 of
181 (46%). This was 90% of the population from the data collected in 1991.
These need to be considered low contact rates for the overall population, but
high rates from 1991 to 1992. We cannot be sure if the graduates for whom
we have data are comparable to those for whom we have no data. Our
suspicion is that our contacted graduates are doing better than those we were
not able to contact.

Post-Secondary Schooling. For the nondisabled students, 56% have completed
(and graduated) from some form of post secondary educational program and
29% are currently enrolled in such a program. For the LD grads, 30% have
completed a program and 10% are currently enrolled.

Employment. A lower percentage of LD grads (78%) were employed as
compared to the nondisabled grads (88%). Compared to last year this is an
increase for the nondisabled grads and a steady state for the LDgrads. The
other disability groups fared less well. For those employed, the special
education grads earned at least an equivilant salary to the nondisabled grads.

Unengaged. This refers to grads who were neither in school nor employed.
While only 4% of the nondisabled grads were unengaged, 18% of the LD
grads were unengaged, with even highcr rates for the other disability groups.

Residence. An equal percentage of nondisabled grads (63%), LD grads (68%),
and BD grads (67%) were living independently. Other categories of disabled
grads were less independent.

Gene/ Seattle Cohort
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lune. 1992
Univ. of Wa.
Decade Nolect

FAMILY INFORMANT INFORMATION
SEATTLE SCHOOL DISTRICT

1985 GRADUATES - YEAR 2

Orthopedic
Im .4

Health
Im .4

Mild
MR

Moderate
MR

Severe
MR

Multi
HC

Hearing
Im aired

Behavior
Disordered

Learning
Disabled

Total
HC

Total
Non HC

POSSIBLE

CONTACT:
2 1 9 7 3 4 4 3 55 88 93

TOTAL

CONTACT:
W00% 0 8=89% 7=100% 3=100% 4=100% 4=100% 3=100% 50=91% 81=92% 84=90%

CURRENTLY

IN SCHOOL:
0 1=12% 2=29% 0 1=25% 0 0 5=10% 9=11% 24=29%

EVER
GRADUATE 0 1=12% 0 0 0 1=25% 1=33% 15=30% 18=22% 47=56%
POST H.S.:

CURRENTLY

EMPLOYED:
1=50% 4=50% 4=57% 1=33% 0 2=50% 1=33% 39=78% 52=64% 74=88%

SALARY'

$180+/WEEK:
1=100% 2=50% 0 0 0 2=100% 1=100% 20=51% 26=50% 38=51%

SALARY"

$180+/WEEK:
1=50% 2=25% 0 0 0 2=50% 1=33% 20=40% 26=32% 38=45%

CURRENTLY

UNENGAGED:
1=50% 3=38% 2=29% 2=67% 3=75% 2=50% 2=67% 9=18% 24=30% 3=4%

RESIDENCE

FAMILY 1=50% 4=50% 2=29% 2=67% 2=50% 2=50% 16=32% 29=36% 30=36%

SUPERVISED 1=12% 5=71% 1=33% 2=50% 1=33% 10=12% 1=1%

INDEPENDENT 1=50% 3=38% 2=50% 2=67% 34=68% 42=52% 53=63%

* Salary percentages based on those graduates who are currently employed.
** Salary percentages based on entire graduate populations.

BEST COPY AVAILABLE



FAMILY INFORMANT LNFORMATION
SEATTLE SCHOOL DISTRICT

1985 GRADUATES - YEAR 2

Gender

ORTH
IMPAIR

n=2

MILD
MR
nos8

MOD SEV MULTI HEAR
MR MR HC IMPAIR BD
n=7 n=3 n=4 n4 nis3

LD
n=50

TOTAL
HC

n=81

TOTAL
NONHC

n=84

Male:

Female: 2=100%r 5=63%

3=37%

3-43% 2=50% 4=100% 3=100%

4=57% 3=100% 2=50%

31=62%

19=38%

48=59%

33=41%

55=66%

29=34%

ORIll
IMPAIR

n2.2

MILD
MR
n=8

Currently in Post Hijh School Education

MOD SEV MULTI HEAR
MR MR HC IMPAIR BD
n=7 ngs3 n=4 n=4 n=3

LD
n=50

TOTAL
HC

1281

TOTAL
NONHC

n=84

YES:

NO:

UNK:

1=12% 2=29% 1=25% 5=10% 9=11% 24.29%

2=100% 7=88% 5=71% 3=100% 3=75% 4=100% 3=100% 44=88% 71=88% 59=70%

1=2% 1=1% 1=1%

Type of Post High School Program Currently Attended

MILD MOD MULTI TOTAL TOTAL
MR MR HC LD HC NONHC
nal n=2 noll noi5 ti=9 n=24

Community
College:

University or
4 Yr School:

Business, Voc,
Of Trade School:

Living skills
Procam:

Other

Unknown/Refused:

YES:

NO:

1=50% 1=100% 1=20% 3.33% 5=21%

1=20% 1=11% 13=54%

3=60% 3=33% 4=17%

1=50% 1=11%

1=100% 1=11% 1=4%

1=4%

Year I Post High School Program Completed

MILD
MR
n=2

MOD
MR
n=2

LD
TOTAL TOTAL

HC NONHC
n=12 no533

3=37% 3.25% 10=30%

2=100% 2=100% 5=63% 905% 23.70%
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YES:

NO:

UNIC

Degree Received from Year I Post High School Institution Completed

TOTAL TOTAL
LD HC NONHC
rixt3 rat5 n=10

Diploma:

Associate's Degree:

Bachelor's Degree:

Master's Degree:

Unlatown/Refused:

1=33% 1:33%

1=33% 1=33% 2:10%

7=70%

1=10%

1=33% 1=33% 2=11%

Completed Other Post High School Program Since Year 1

ORTH MILD MOD SE V MULTI HEAR TOTAL TOTAL
IMPAIR M R M R M R HC L'APAIR BD LD HC NONHC

n=2 n=8 n=7 nas3 n=14 n=4 nsi3 n=50 n=81 n=84

1=2% 1=1% 5.6%

2=100% 8=100% 7=100% 3=100% 4=100% 4=100% 3=100% 47=94% 78=97% 79=94%

2=4% 2=2%

Type of Other Post High School Program Completed Since Year 1

TOTAL TOTAL
LD HC NONHC
n=1 niel n=5

Community
College:

University or
4 Yr School:

Busineu.Voc.
Trak &it

Military
Schooling:

1=100% 1=100% 1=20%

1=20%

2=40%

1=20%

Degree Received from Other Post High School Institution Completed Since Year 1

TOTAL TOTAL
LD HC NONHC
n=1 n=1 rod

Bachelor's Degree:

Certificate:

1=20%

1=100% 1=100% 4080%

61



ORTH MILD
LMPAIR MR

n=2 0.8

MOD
M R
n=7

Currently Employed

SEV
MR
n=3

MULTI HEAR
HC IMPAIR
n=4 nos4

BD
n=3

CD
n=50

TOTAL TOTAL
HC NONTIC

n=81 n=84

YES:

NO:

UNIC:

1=50%

1=50%

4=50%

4.50%

4=57%

3=43%

1=33%

2=67% 4=100%

2=50%

2=50%

1=33%

2=67%

39=78%

1020%

1=2%

52=64%

28=35%

1=1%

74=88%

10=12%

Hours per Week for Current Employment

ORTH
IMPAIR

n=1

MILD
MR
n=4

MOD
M R
n=4

SEV
M R
n=1

HEAR
IMPAIR

n=2
BD
n=1

LD
n=339

TOTAL
HC

n=52

TOTAL
NONHC

n=74
PART TIME/
LT 40 HRS.:

1=100%

1-25%

2=50%

1=25%

2=50%

1=25%

1=25%

1=100% 1:50%

1=50% 1=100%

68816%

29=74%

4.10%

11=21%

35=67%

6=12%

16.22%

52=70%

6=8%

RJLL TIME/
40 HRS.+:

UNKNOWN:

Salary per Week for Current Employment

ORTH MELD MOD SEV HEAR TOTAL TOTAL
IMPAIR MR M R MR IMPAIR BD LD HC NONHC

n=4 n=4 n 1 n=2 n=1 n=39 n=52 n=74
LT S180.00

PER WEEK: 1=25% 2=50% 1=100% 3=8% 16=14% 4.5%

S180+ PER
WEEK: 1=100% 2=50% 2=100% 1=100% 20=51% 60=53% 38=52%

UNKNOWN: 1=25% 2=50% 16=41% 38=33% 32=43%

ORTH
IMPAIR

awl

MILD
M R
n=4

Medical Benefits for Those Currently Employed

MOD
M R
na4

SEV
MR
nal

HEAR
IMPAIR

n=2
BD
nal

LD
n=39

TOTAL TOTAL
HC NONHC

n=52 n=74
RECEIVED

YES:
NO:

UNKNOWN:
JOB

RELATED
YES:

UNKNOWN:
FULLY

PAID FOR
YES:
NO

UNKNOWN:

1=100% 3=75% 4.100%
1=25%

0.1

1=100% 2=100% 1=100% 28O2% 40=7'7% 55=74%
943% 10=19% 15.20%
2,4% 2=4% 4.6%

n=1 n=2 n=1 n=28 n=40 n=55

1=100% 2=67% 2=100% 1=100% 21=75% 27=68% 4643%
1=33% 4=100% 1=100% 5-18% 11=28% 8=15%

2407% 24% 12%
no 1 n=2 n=0 no° n=2 n=1 n021 n027 n=46

1=100% 1=50%

1=50%

1=50%
1=50%

1=100% 12=57%
3=14%
6029%

16=59%
4.15%
7=26%

26=57%
5=11%

15=32%

62



Other Benefits Received with Cu. Int Employment

ORTH MILD
IMPAIR MR

noul n=4

MOD
MR
n=4

SEV HEAR TOTAL TOTAL
MR IMPAIR BD HC NONHC
nzel nts2 n=39 n=52 n=74

VACATION
YES:

UNKNOWN:
SICK LEAVE

YES: 1=100%
No:

UNKNOWN:
RETIRMENT

YES:
No:

UNKNOWN:

1=100% 1=25% 1=25% 1=100% 2=100% 1=100% 22=56% 29=56% 44=59%
2=50% 2=50% 7=18% 11=21% 16=22%
1=25% 1=25% 10=26% 12=23% 14=19%

Neva
Married
Cunent
Married

Wu
Maned

Unk/
Refused

NO
Child
YES

Child

1=25% 1=103% 2=100% 1=100% 15=38% 21-40% 36E49%
2=50% 3=75% 9=23% 14=27% 16=21%
1=25% 1=25% 15=39% 17=33% 22=30%

1=100% 1=100% 2=100% 1=100% 14=36% 19=36% 27:36%
3=75% 3=75% 11=28% 17=33% 27=36%
1=25% 1=25% 14=36% 16=31% 20=27%

Graduate's Marital Status

ORM MILD MOD SEV MULTI HEAR TOTAL TOTAL
IMPAIR MR MR MR HC IMPAIR BD ID HC NONHC

n=2 n=8 n=7 n=3 n2.4 roo4 n=3 n=50 n=81 n=84

2=100% 8=100% 7=100% 3=100% 4.100% 4=100% 267% 32=64% 62=77% 71=85%

1=33% 15=30% 16=20% 12.14%

2:4% 2=2% 1.1%

1.2% 12E1%

Does Graduate Have Children

ORTH MILD MOD SEV MULTI HEAR TOTAL TOTAL
IMPAIR MR MR MR HC IMPAIR BD LD HC NONHC

n=2 tvid n-7 ns13 nis4 n=4 ro23 n=50 n=81 n=84

2100% 7.88% 7-100% 3.100% 40100% 43100% 2.67% 36.72% 6140% 7448%

1=12% 1.33% 14.28% 16.20% 10E12%



SSI/SAG:
Vetaan's
Benefits:

SSA:
Public

Assist.:
Student

Loan:
Unemp.

Insurance

ORTH MIL.D
IMPAIR M R

n=8

MOD
M R
n-7

Other Income Received*

S EV
M R
n=3

MULTI HEAR
HC IMPAIR
no.4 nu4

BD
n=3

LD
n=50

TOTAL TOTAL
NONHC

n=81 n=84

2

1 1 1 3 6 1

1 1

* Results are not exclusive: a graduate may receive more than one other out.side income.

Very
Satisfied:

Somewhat
Sadstied:
Not Very
Satisfied:

Not at All
Sed
Unlmown
/Refused:

Parent's
Home:

With other
Relatives:

On own in
House,Aot
Supervised

Setting:
Twang

Supvoiv
Prison

Detent Hm
Wct
S ite

Travelling

Dormitory
/Bursas
Unlmo
/RefUs

Satisfaction with Overall Life Situation

ORTH MILD MOD SEV MULTI HEAR TOTAL TOTAL
IMPAIR MR MR MR HC IMPAIR BD LD HC NONHC

no2 nag n=7 n=3 n=4 ms4 no3 n=50 n=81 n=84

2=100% 1=12% 2=29% 1=25% 1=25% 2.67% 26=52% 65=41% 57=68%

1=33% 15=18%3=38% 5=71% 1:25% 1-25% 15-30% 63=39%

2-25% 1=33% 2=50% 1=25% 5=10% 21=13% 89%

2=25% 1=25% 1=33% 3=6% 10.6% 3=4%

1=33% 1=2% 2=1% 1=1%

ORTH MILD
IMPAIR MR

Graduate's Current Residence

MOD SEV
MR M R

7 n=3

MULTI HEAR
HC IMPAIR
n=4 no4

BD
n=3

LD
n=50

TOTAL TOTAL
HC NONHC
n=81 n=84

1=50% 3=38% 2=29% 2=57% 2=50% 2=50% 16=32% 28=35% 26=31%

1=12% 1=1% 4.5%

1=50% 245% 1=25% 2=67% 32144% 38=47% 50=60%

4=57% 2=50% 1=33% 7=9%

1=14% 1=33% 2=2%

1=12% 1=1% 1=1%

1=12% 1=1% 1=1%
,

1=25% 1=1%

:
1=1%

1

:
2=4% 2=2% 1=1%



1 0 0%

9 0 %

8 0 %

P 7 0 %

6 0 %

%

4 0 %
A
O

3 0 %

2 0 %

1 0 %

0 %

Percentage of 1985 Graduates Contacted
Six Years after Graduation

District III

100% 100%

89%

.r

0%

91%

TOTAL POSSIBLE 1

TOTAL CONTACT 0

14 3 55

14 8 3 50

HEALTH MODERATE MR, MILD MR BEHAVIOR LEARNING NONHC
IMPAIRED SEVERE MR, DISORDERED DISABLED

MULTI HC

1 0 0 %

9 0 %

8 0 %

7 0 %

Percentage of 1985 Graduates
Currently in Post High School Education

Six Years after Graduation
Disaict UI

6 0 %

5 0%

A 4 0 %

3 0 %

2 0 %
21% 22%

1 0 %

0%0 %
HEALTH MODERATE MR, MILD MR
NPAIRED SEVERE MR. n 8

naO MULTI HC
n 14

BEHAVIOR
DISORDERED

n 3

10%

LEARNING
DISABLED

n 50



A

1 0 0 %

9 0 %

8 0 %

7 0 %

60 %

A

5 0 %

4 0 %

3 0 %

2 0 %

1 0 %

0 %

Percentage of 1985 Graduates
Cunently Employed

Six Years after Graduation
District III

50%

36%
33%

78%

88%

1 0 %

9 0 %

8 0 %

7 0 %

6 0 %

5 % .1=

4 0 %

3 0 %

2 0 %

1 0 %

%

HEALTH MODERATE MR. MILD MR BEHAVIOR LEARNING NONHC
IMPAIRED SEVERE MR. n = 8 DISORDERED DISABLED n = 84

n = 0 MULTI HC n = 3 n = 50
n sig 14

Percentage of 1985 Graduates
Currently Unengaged

(Not working and Not in school)
Six Years after Graduation

District Eli

38%

HEALTH MODERATE MR. MILD MR
D4PAIRED SEVERE MR. n

n MULTI HC
tt = 14

67%

18%

BEHAVIOR
DISORDERED

n = 3

LEARNING
DISABLED

n 50

NONTIC
n 84



A

1 0 0 %

9 0 %

8 0 %

7 0 %

6004

5 0 %

4 0 %

3 0 %

2 0 %

1 0 %

0 %

Percentage of 1985 Graduates
Reported Earning $180+ per Week

Six Years after Graduation
District III

33%

23%

40%
45%

HEALTH
IMPAIRED

n 0

MODERATE MR,
SEVERE MR.

MULTI HC
n = 14

MILD MR
n 8

BEHAVIOR
DISORDERED

n = 3

LEARNING
DISABLED

n = 50

NONHC
n is 84

1 0 0 %

9 0 %

Percentage of 1985 Graduates
Reported Receiving Medical Benefits

From Their Employer
Six Years after Graduation

District M

100%

8 0 %

7 0 %

62%
6 %

54%

5 % 50%

A
4 0 %

0
3 0 %

2 0 %

1 0 %

0 %
0% a a

HEALTH
IMPAIRED

n 0

MODERATE MR,
;EVERE MR,
MULTI HC

n =

MILD MR
n = 4

BEHAVIOR
DISORDERED

n I

LEARNING
DISABLED

n 39

NONHC
n = 74

6



A

1 0 0 %

9 0 %

8 0 %

7 0 %

6 0 %

50%

4 0 %

3 0 %

2 0 %

1 0 %

0 %
0%

Percentage of 1985 Graduates
Living Independently

Six Years after Graduation
District III

a.,

38%

'1st

67% 68%
63%

HEALTH MODERATE MR. MILD MR BEEAVIOR LEARNINO NONHC
IMEIAIRED SEVERE MR. n = 8 DISORDERED DISABLED n - 84

n 23 0 MULTI HC n * 3 n = 50
n = 14



Appendix 4

Year 5 Summaries
1990 Cohort

C
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March, 1995
Univ. of Ws.
Decade Project

FAMILY INFORMANT INFORMATION
HIGHLINE SCHOOL DISTRICT

1990 GRADUATES - YEAR 5
5 YEARS AMR GRADUATION

Mild
MR

Modemie
MR

Multi
HC

Hearing
Impair

Behavior
Disordered

Learning
Disabled

Total
Disabled

Total
NonHC

POSSIBLE

CONTACT:
5 2 5 1 4 24 4 1 43

TOTAL

CONTACT:
4=80% 2=100% 5=100 Sr 1=100% 4=100 % 24=100 % 40=98 % 41=95%

CURRENTLY

IN SCHOOL:
0 1=50% 2=40% 0 0 4=17% 7=17% 15=37%

EVER GRADUATE

POST HIGH SCHOOL:
0 0 1=20% 1=100% 1=25% 4=17% 7=17% 20=49%

CURRENTLY

EMPLOYED:
3=75% 0 1=20% 0 4=100% 18=75% 26=65% 34=83%

SALARY*

$180+AVEEK:
3=100% 0 0 0 4=100% 156% 17=65% 20=59%

SALARY**

5180+/WEEK:
3=75% 0 0 0 4=100% 10=42% 17=42% 20=49%

CURRENTLY

UNENGAGED :
1=25% 1=50% 2=40% 1=100% 0 4=17% 9=22% 2=5%

RESIDENCE

FAMILY: 2=50% 1=50% 0 1=100% 7-45% 11=46% 18=45% 15=37%

SUPERVISED: 0 1=50% 4=80% 0 0 1=4% 6=15% 0

INDEPENDENT: 2=50% 0 1=20% 0 1=25% 12=50% 16=40% 26=63%

* Salary percentages
** Salary percentages
20% of all respondents

based on those graduates who are currently employed.
based on entire graduate populations.
did not answer salary question for those employed: 26% of the NonHC, 17% of the LD.



FAMILY INFORMANT INFORMATION
HIGHLINE SCHOOL DISTRICT

1990 GRADUATES - YEAR 5

5 YEARS AFTER GRADUATION

Gender

MILD MODERATE MULTI HEARING BEHAVIOR LEARNING TOTAL TOTAL
MR MR HC IMPAIRED DISORDER DISABLED DISABLED NONHC
na4 no32 n=5 nwl n=4 n=24 n=40 n=41

MALE: 4=100% 1=50% 2=40% 1=100% 4=100% 20E83% 32=80% 26=63%

FEMALE: 1=50% 3=60% 0 4=17% 8=20% 15=37%

YES:

NO:

Cunrntly in Post High School Education

MILD MODERATE
MR MR
me4 nes2

1=50%

4=100% 1=50%

MULTI HEARING BEHAVIOR LEARNING TOTAL TOTAL
HC IMPAIRED DISORDER DISABLED DISABLED NONHC

r=25 n=4 n=24 n=40 n=41

2=40% 4=17% 7=17% 15=37%

3=60% 1=100% 4=100% 20=83% 33=83% 26=63%

Type of Post High School Education Curruntly Attended

SOCIAL SKILLS PROGRAM:

MODERATE
MR

MULTI
HC
nis2

LEARNING
DISABLED

mo4

TOTAL
DISABLED

n=7

TOTAL
NONHC

n2315

JOB SKILLS PROGRAM:

JOB CORPS PROGRAM:

COMMUNITY COLLEGE:

UNIVERSITY OR 4-YEAR SCHOOL

. BUSINESS OR TRADE SCHOOL:

OTHER:

1=100% 1=50% 2=29%

1=50% 12214%

1=25% 1=14%

2=50% 2=29% 3=20%

11=73%

1=25% 1=14%

1=7%

Ever Graduated From Post High School Institution

MILD MODERATE MULTI HEARING BEHAVIOR LEARNING TOTAL
MR MR HC IMPAIRED DISORDER DISABLED DISABLFD
not4 n=2 n=5 nol n=4 na24 n40

YES:

NO: 5=100%

1=209

2=100% 4=80%

TOTAL
NONHC

n=41

1=100% 1=25% 4=17% 7=17% 20.49%

3=75% 20.83% 33=83% 21=51%

J



Degrees Received from Post High School Institution*

MULTI HEARING BEHAVIOR LEARNING TOTAL TOTAL
HC IMPAIRED DISORDER DISABLED DISABLED NONHC

n=1 roul n=4 n=7 n=20

ASSOCIATE'S DEGREE:

BACHELOR'S DEGREE:

CERTIFICATE:

UNKNOWN/REFUSED

1

1

11

4

1 2 4 6

2 3

* A graduate may have received more than one degree.

Currently Employed

MILD MODERATE MULTI HEARING BEHAVIOR LEARNING TOTAL TOTAL
MR MR HC IMPAIRED DISORDER DISABLED DISABLED NONHC
n=4 12 n2=5 n=4 no824 n=40 n=41

YES: 3=75% 1=20% 4=100% 18=75% 26=65% 3443%

NO: 1=25% 2=100% 4=80% 1=100% 6=25% 14=35% 7=17%

Hours per Week for Current Employment

PART TIME/
LT 40 HRS.:

MILD
IMR
n=13

MULTI
HC
nal

BEHAVIOR
DISORDER

n=4

LEARNING
DISABLED

n=18

TOTAL
DISABLED

n=26

TOTAL
NONHC

n=34

1=33%

2=670%

1=100% 1=25%

3=75%

5=28%

12=67%

1=5%

.8=31%

17=65%

1=4%

12=35%

22=65%
FULL TIME/

40 HRS.+:

MISSING:

Salary per Week for Current Employment

MILD MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMR HC DISORDER DISABLED DISABLED NONHC
ri=3 ri=1 n=4 n=18 n=26 n=34

LT S180 PER WK: 1=100% 5=28% 6=23% 5=15%

5180+ PER WK: 3=100% 4=100% 10=56% 17=65% 20=59%

MISSING: 3=17% 3=12% 9=26%

1g Decade Year 5 - March/1995
1990 - Highline



EMPLOYED

Employer Paid:
Parent's Coverage:

Self Covered:
Spouse's Coverage:

Coupons/Govt. Agency:
No Coverage:

Unknown:
UNEMPLOYED

Parent's Coverage:
Self Covered:

Spouse's Coverage:
Coupons/Govt. Agency:

No Coverage:

VACATION
YES:

UNKNOWN:
SICK LEAVE

YES:
NO.

UNKNOWN:
RETIRMENT

YES:

UNKNOWN:

YES:

NO:

Medical Benefits

MILD MODERATE MULTI HEARING BEHAVIOR LEARNING TOTAL TOTAL
MR MR HC IMPAIRED DISORDER DISABLED DISABLED NONHC
ni=3

1=33%

2267%

no=0 n=1

1=100%

n=0 na4

2=50%

1=25%

1=25%

n=18

8=44%
1=6%

2=11%

442%
3=17%

n46

11=42%
1=4%
5=19%

1=4%
5=19%
3=11%

n=34

20=59%
6=17%
1=3%
1=3%

5=15%
11,3%

1=t1

1=100%

r2
1=50%

1=50%

n=4

4=100%

n=c1

1=100%

n=0 n=6

1=17%

1=17%
2=33%
2=33%

n=14

2=14%

1=7%
8=57%
3=21%

n=7

5=71%
1=14%

1=14%

Other Benefits Received with Current Employment

MILD MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMR HC DISORDER DISABLED DISABLED NONHC
n=s3 n=1 n=4 n=18 no=26 n=34

2=67% 1=100% 1=25% 9=50% 13-50% 19=56%
1=33% 2=50% 7=39% 10=38% 14=41%

1=25% 2=11% 3=12% 1=3%

2=67% 1=100% 1=25% 7=39% 11=42% 17=50%
1=33% 2=50% 8=44% 11=42% 13=38%

1=25% 3=17% 415% 4=12%

2=67% 6=33% 8=31% 14=41%
1=33% 1=100% 3=75% 10=56% 15=57% 14=41%

1=25% 2=11% 3=12% 6=18%

Currently Unengaged
(Not employed and not in school)

MILD MODERATE MULTI HEARING BEHAVIOR LEARNING TOTAL
MR MR HC riscPAIRED DISORDER DISABLED DISABLED
n=4 n4 nod n=1 n=4 na24 n3=40

1=25%

3=75%

1=50%

1=50%

2=40%

3=60%

1=100% 4=17%

4=100% 20=83%

1 i2L)

TOTAL
NONHC

n 4119=22% 2=5%

31=78% 39=95%

1st Decade Year 5 - March/I995
1990 Highhne



Other Income Received*

MILD MODERATE MULTI HEARING BEHAVIOR LEARNING TOTAL
M R MR HC IMPAIRED DISORDER DISABLED DISABLED
ris4 n=2 n=5 n=1 n4 n=24 n=40

TOTAL
NONHC

n=41

SSI:

SSA:

Child Suoport
School

Scholarshti
Stuuent

Loam
Aid to Dependent

Children:
Veteran's
Benefits:

2 5 7

1 1

1

1 1 2

1 1 2

1 1

* Results are not exclusive; a graduate may receive more than one other outside income.

Graduate's Marital Status

MILD MODERATE MULTI HEARING BEHAVIOR LEARNING TOTAL TOTAL
M R MR HC IMPAIRED DISORDER DISABLED DISABLED NONHC
n3=4 n=2 n=5 n.l n=4 rw24 n=40 n=41

Married:
Now

mama

Children:

0:

1:

4=100% 2=100% 5=100% 1=100% 4=100% 2043% 36=90% 37=90%

4=17% 4=10% 4=10%

Does Graduate Have Children

MILD MODERATE MULTI HEARING BEHAVIOR LEARNING TOTAL TOTAL
MR MR HC IMPAIRED DISORDER DISABLED DISABLED NONHC
0154 n=2 ri=5 n=1 n=4 n=24 n=40 no.41

3=75% 2=100% 5=100% 1=100% 4=100% 18=75% 33=83% 38=93%

1=25% 3=13%* 4=10% 3=7%

2=8% 2=5%

1=4% 1=2%

* 2 Learning Disabled graduates do not currently live with their children.

1st Decade Year 5 - March/1995
1990 - Highline



Graduate's Current Residence

MILD MODERATE MULTI
MR MR HC
n=4 o=2 nos5

HEARING BEHAVIOR
IMPAIRED DISORDER

n=1 nas4

LEARNING TOTAL TOTAL
DISABLED DISABLED NONHC

n=24 n=40 mo41
Parent's
Home:

A
House or

Dormitory/
Bomb:

Supervised
Seuin

Tenant
Su rt:

Tiaveling:

Very
Satisfied:

Somewhat
Satisfied:
Not Very
Satisfied:

Not at All
Satisfied:

2=50%

2=50%

1=50'17

1=20%

1=50%

2=40%

1=100% 3=75%

1=25%

11=46% 18=45%

11=46% 15=38%

1=4% 1=2%

1=4% 4=10%

2=5%

15=37%

23=56%

2=5%

1=2%

MILD
MR
rszeit

1=25%

Satisfaction with Overall Life Situation

MODERATE
MR
na.?

MUL11
HC
n=5

3=60%

HEARING BEHAVIOR
IMPAIRED DISORDER

n=1 n=4

LEARNING TOTAL TOTAL
DISABLED DISABLED NONHC

n=24 n=40 n=41

10=42% 14=35% 29=71%

2 =50% 2=100% 1= ICO% 2=50% 9=38% 16=40% 10324%

2=40% 2=50% 2=8% 6=15% 2=5%

1=25% 3=12% 4=10%

la Decade Yew 5 - March/1995
1990 - Hipline



March. 1995
Univ. of Wa.
Decade Project

FAMILY INFORMANT INFORMATION
BELLEVUE SCHOOL DISTRICT

1990 GRADUATES - YEAR 5
5 YEARS AFTER GRADUATION

Health Mild Moderate
MR

Severe
MR

Multi
HC

Behavior
Disordered

Learning
Disabled

Total
Disabled

Total
NonHC

POSSIBLE

CONTACT:
3 2 6 1 2 2 2 4 4 0 5 2

TOTAL

CONTACT:
3=100% 2=100% 6=100% 1=100 2=100% 2=100% 24=100% 40=100% 52=100%

CURRENTLY

IN SCHOOL:
1=33% 0 2=33% 0 0 0 10=42% 13=32% 23=44%

EVER GRADUATE

POST HIGH SCH.:
1=33% 0 2=33% 0 0 1=50% 6=25% 10=25% 27=52%

CURRENTLY

EMPLOYED:
2=67% 0 4=57% 1=100% 1=50% 2=100% 17=71% 27=68% 40=77%

SALARY*

$ 1 80+/WEEK:
1=50% 0 0 0 0 1=50% 10=59% 12=43% 22=55%

SALARY**

$180+/WEEK:
1=33% 0 0 0 0 1=50% 10=42% 12=30% 13=42%

CURRENTLY

UNENGAGED:
0 2=100% 1=17% 0 1=50% C 2=8% 6.15% 2=4%

RESIDENCE

FAMILY: 0 1=50% 3=50% 0 1=50% 2=100% 12=50% 19=48% 15=29%

SUPERVISED: 0 1=50% 3=50% 1=100% 1=50% 0 0 6=15% 0

INDEPENDENT: 3=100% 0 0 0 0 12=50% 15=37% 37=71%

* Salary percentages based on those graduates who are currently employed.
** Salary percentages based on entire graduate populations.
24% of all respondents did not answer salary question for those employed: 28% of the NonHC, 24% of the LD.

BEST COPY AVAILABLE
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FAMILY INFORMANT INFORMATION
BELLEVUE SCHOOL DISTRICT

1990 GRADUATES - YEAR 5

5 YEARS AFTER GRADUATION

Gender

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIRED M R M R MR HC DISORDER DISABLED DISABLED NONHC

nua n=2 nab n=1 n=2 nok2 n=24 n=40 n=52

MALE: 2=67% 0 2=33% 0 2=100% 22100% 21=88% 29=73%

FEMALE: 1=33% 2=100% 4=67% 1=100% 0 0 3=12% 11=27%

Currently in Post High School Education

29146%

23=44%

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL
IMPAIRED MR MR MR HC DISORDER DISABLED DISABLED

nos3 n=2 tt-5 notl n=2 n=2 n=24 n=140

YES: 1=33% 0 2=33% 0 10=42% 13=32%

NO: 2=67% 2=100% 4=67% 1=100% 2=100% 2=100% 14=58% 27=68%

SOCIAL SKILLS
PROGRAM:

COMMUNITY
COLLEGE:

UNIVERSITY OR
4-YEAR SCHOOL:
BUSINESS, VOC,

OR TRADE SCHOOL:

Type of Post High Szhool Education Currently Attended

HEALTH
IMPAIRED

mit 1

1=100%

MODERATE
MR
n=2

2=100%

LEARNING
DISABLED

nue10

6=60%

TOTAL
DISABLED

n=13

2=15%

6=46%

TOTAL
NONHC

n=23

3=13%

3=30% 3=23% 19=83%

1=10% 1=8% 1=4%

Ever Graduated From Post High School Institution

TOTAL
NONHC

n=52

23=44%

29=56%

HEALTH MILD MODERATE SEVERE MULTI PEHAVIOR LEARNING TOTAL
IMPAIRED MR M R M R HC DISORDER DISABLED DISABLED

n=3 nom2 na6 n=1 n=2 ni=2 n=24 n=40

YES: 1=33% 0 2=33% 0 0 1=50% 6=25% 10=25%

NO: 2=67% 2=100% 4=67% 1=100% 2=100% 1=50% 18=75% 30.75%

POTAL
NONHC

n=52

27-52%

25=48%



ASSOCIATE'S DEGREE:

BACHELOR'S DEGREE:

DIPLOMk.

CERTIFICATE:

LICENSE:

* A graduate may have received more than one degree.

Degrees Received from Post High School Institution*

HEALTH MODERATE BEHAVIOR LEARNING TOTAL TOTAL
IMPAIRED MR DISORDER DISABLED DISABLED NONHC

n=1 n=2 niel n=6 n=10 n=27

4

1

1

1 2 20

2

5 6 4

YES:

NO:

Currently Employed

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIRED MR MR MR HC DISORDER DISABLED DISABLED NONHC

n=3 nod n=6 nogl not2 n=2 n=24 n=40 n=52

2=67% 0 4=67% 1=100% 1=50% 2=100% 17=71% 27=68% 40=77%

1=33% 2=100% 2=33% 0 1=50% 7=29% 13=32% 12=23%

Hours per Week for Current Employment

HEALTH MODERATE SEVERE MULTI BEHAVIOR LEARNING TaTAL TC(IAL
IMPAIRED M R M R HC DISORDER DISABLED DISABLED NONHC

n=2 num4 nosl n=1 n=2 n=17 n=27 n=40
PART TIME/
LT 40 HRS.:
FULL nmEd

40 HRS.+:

MISSING:

2=100%

4=100% 1=100% 1=100% 1=50% 6=35% 13=48% 13=32%

1=50% 11=65% 14=52% 25=63%

2=5%

Salary per Week for Current Employment

HEALTH MODERATE SEVERE MULTI BEHAVIOR LFARNNG TOTAL TOTAL
IMPAIRED MR MR HC DISORDER DISABLED DISABLED NONHC

n=2 n=4 nuil n=1 noi2 n=17 n=27 n=40

LT $180 PER WK: 4=100% 1=100% 1= WO% 1=50% 3=18% 10=37% 7=17%

$180+ PER WK: 1=50% 1=50% 10.59% 12=44% 22=55%

MISSING: 1=50% 4=23% 5=19% 11=28%

lg Decade Year 5 - March/1995
1990 - Bellevue



EMPLOYED

Employer Paid:
Parent's Coverage:

Self Covered:
Coupons/Govt. Agency:

No Coverage:
Unknown:

UNEMPLOYED

Parent's Coverage:
Self Coverage:

Coupons/Govt Agency:
No Coverage:

HEALTH MILD
IMPAIR MR

Medical Benefits

MOD SEVERE MULTI
MR MR HC

TOTAL TOTAL
BD LD DISABLED NONHC

n4 n=0 n=4 n=1 n=1 n4

!=50%

n=17

9=53%

n47

10=37%

n=40

16.40%
1=50% 1=25% 2=12% 4=15% 13=33%

3=7%
3=75% 1=100% 1=100% 1=50% 6=22%

1=50% 4=23% 5=19% 4=10%
2=12% 2=7% 4=10%

nad n4 no813 n-12

1=50% 4=53% 5=38% 11=692%
1=100% 1=8% 1=8%

1=50% 2=100% 1=100% 1=14% 5=38%
2=29% 2=15%

Other Benefits Received with Current Employment

HEALTH MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL
IMPAIRED MR M R HC DISORDER DISABLED DISABLED

non2 n=4 n221 egg 1 n=2 9=17 n=27
VACATION

YES:
NO:

UNKNOWN:
SICK LEAVE

YES:
NO:

UNKNOWN:
RETIRMENT

YES:
NO:

UNKNOWN:

HEALTH
IMPAIRED

n=3

YES:

NO: F.,00.9.,

TCTAL
NONHC

n=40

1=25% 1=50% 6=35% 8=30% 18=45%
1=50% 3=75% 1=100% 1=100% 1=50% 5=29% 12=44% 18=45%
1=50% 6=35% 7=26% 4=10%

1=25% 1=50% 549% 746% 17=43%
1=50% 2=50% 1=100% 1=100% 1=50% 8=47% 14=52% 18=45%
1=50% 1=25% Ox24% 6=22% 5=12%11021110Vi

1=25% 1=50% 4=23% 642% 11=28%
1=50% 3=75% 1=100% 1=100% 1=50% 11=65% 18=67% 22=55%
1=50% 2=12% 3=11% 7=17%

Currently Unengaged
(Not employed and not in school)

MR.D MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
MR MR MR HC DISORDER DISABLED DISABLED NONHC
n4 n=6 n=1 nos2 n4 044 n=40 n=52

2=100% 1=17% 1=50% 2=8% 6=15% 2=4% I

5=83% 1=100% 1=50% 2=100% 22=92% 34=85% 50.96%

1st Decade Year 5 - Marth/1995
1990 - Bellevue



Other Income Received*

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING TOTAL TOTAL
IMPAIRED MR MR MR HC DISORDER DISABLED DISABLED NONHC

n=3 n=2 n=15 n=1 n=12 n=2 n=24 n=40 n=52

SSI:

SSA:
School

Scholarship:
Student

Loan:
Military

Reserves:

2 5 2 1 10

1 1 1 3

2

1 1 5

2 2

* Results are not exclusive; a graduate may receive more than one other outside income.

Graduate's Marital Status

HEALTH
IMPAIRED

MILD
M R
n=2

MODERATE
MR
n=16

SEVERE
MR
n=1

MULTI
HC
n=2

BEHAVIOR
DISORDER

n=2

LEARNING
DISABLED

n=t24

TOTAL
DISABLED

n=40

TOTAL
NONHC

na=52
Never

married: 3=100% 2=100% 6.100% 1=100% 2=100% 2=100% 24=100% 40=100% 50=96%

2=4%
Now

Married:

Children:

0:

1:

HEALTH
IMPAIRED

n=3

MILD
MR
n=2

Does Graduate Have Children

MODERATE SEVERE MULTI BEHAVIOR
MR MR HC DISORDER
n=6 nail n=2 n=2

LEARNING
DISABLED

n=24

TOTAL
DISABLED

n=40

TOTAL
NONHC

n=152

2=100% 6=100% 1=100% 2=100% 2=100% 2148%

3=12%*

37=93%

3=7%

52=100%I3=100%

* 1 Learning Disabled graduate does not currently live with their child.
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Graduate's Current Residence

HEALTH MILD MODERATE SEVERE MULTI
IMPAIRED MR M R M R HC

n=3 n=2 n=6 nal 1 ras2
Parent's
Home:

Foster Home:
House or

Apartment:
Supetvised

Setting:
Twain

SOD=
Dormitory/

BaTIICICS:

Traveling

3=100%

BEHAVIOR LEARNING TOTAL TOTAL
DISORDER DISABLED DISABLED NONHC

n332 n=24 n=40 n=52

1=50% 1=17% 1=50% 2=100% 12=50% 17=43% 15=29%

2=33% 2=5%

12=50% 15=38% 35=67%

3=50% 1=100% 1=50% 5=12%

1=50% 1=2%

1=2%

1=2%

Satisfaction with Overall Life Situation

HEALTH MILD MODERATE SEVERE MULTI BEHAVIOR LEARNING
IMPAIRED MR MR MR HC DISORDER DISABLED

n=3 n=2 n=6 nos1 n=2 nis2 n=24
Very

Satisfied:
Somewhat

Satisfied:
Not Very
Satisfied:

Not at All
Satisfied

TOTAL TOTAL
DISABLED NONHC

n=40 n=52

1=50% 2=33% 1=100% 1=50% 2=100% 12=50% 19=48% 39=75%

2.7% 1=50% 4=67% 1=50% 8=33% 16=40% 10=19%

1=33% 2=8% 30=7% 21.1%

2=8% 2=5% 1:2%
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Appendix 5

Sample Case Study



FINAL CASE SUMMARY

CARLA

ettE / 1

FIRST DECADE PROJECT
(Carmen Hadreas)

Data Base: This memo is based upon: Interviews with Carla

(CRL1:11-06-92; CRL 2:11-18-93), Interview with her husband,

Percy (PRC1: 1-5-93), several interviews/phone calls with the

Public Health Nurse, Linda, an interview by phone with Carla's

photography and homeroom teacher from high school, several calls

with Carla, several phone conversations with Percy, an interview

with Carla's mother via phone, contacts with CPS via phone,
interviews with both sisters: Carl via phone, Connie included in CRL1

and CRL 2, School transcripts (only school record available),

contacts with school district re. her children, contacts with social

service agencies, & visits to the home.

Chronology

Carla grew up living with her father and his wife, Luann, through

most of her early years, because her mother was a "bad mother"

according to her children [Connie, CRL 1 Carla, CRL 2]. Her father had

a kidney disorder, and was sickly. He collected SSI, and Luann

worked at a 711-type store and also collected SSI. She has two older

sisters who also lived with their father (both attended special

education but did not graduate), and two half-brothers. In 1982, the

summer between Carla's ninth and tenth grade years, her father and

step mother moved out of town and she chose to stay in her

neighborhood. Perhaps more accurately, it appears that she was sort

of left behind. She lived in their abandoned home for about a month,

and Then went to live with neighbors so she could finish school.

These neighbors kicked her out in a week because she was too much
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trouble and they did not speak English [CRL2] and she went to live

with her maternal grandmother (See Family Support and Mentor). Her

mother would visit occasionally, but basically remained out of the

picture. Carla stayed with her Grandmother through her graduation

from a special education HS in 1985. After graduation she moved in

with her father, who had moved back to town. She continued to live

with her father and his wife, Luann, until moving in with Percy in

1986.

Carla attended a special education high school, and her secondary

years were exciting for her. She enjoyed school, and really wanted to

graduate. She was a cheerleader, and played basketball on the school

team off and on. The classes listed on her transcripts were general

academics and a variety of other classes, including vocational

training in food service preparation. She did poorly in this area,

however (CRL 2, Teacher], and did not wish to puisue foods as a

career. She reports that the food handler's test was too difficult.

Other classes included Photography, Crafts, and Adult Living.

(Consequently, the majority of her classes were geared toward

vocational training and independent living, including special

education support in academic subjects.) Her grades were generally

B's, with her grades declining in her senior year (i.e. F in PE, D in

Science). Carla had several good friends in high school [Teacher,

CRL1]. Two of these friends she kept in contact with for a few years

post graduation; they have since lost touch.

1
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The label reported for Carla's special education requirements listed

for this project is mildly mentally retarded. The only school record

available is a transcript for 1977-1985. Thus, labeling criteria,

testing, etc. are not available for confiemation. Carla does have a

great deal of difficulty reading a simple book to her son

[observation, CRL2] and cannot balance her (joint) checking account

[CRL 2]. Just this past year her husband taught her how to write

checks (which he reports was a difficult task: [PRC 1] ).

Carla briefly held two jobs after high school, at a Jack-in-the-Box

and a thrift store, but reports losing both because she was unable to

understand the register and price codes (see Academics and Jobs).

Carla's last job was at the thrift store. Because pricing was too

difficult to figure out, she just quit going to work. Perhaps she was

able to leave this job with little consequences, as she was dating

Percy at the time, and could be somewhat assured of his financial

support (she moved in with him shortly after leaving the thrift store

job). She has not worked outside of the home since 1986.

During high school Carla dated a physically abusive boy [CRL2]

followed by a steady boyfriend, Kelley (See Mentors). While she was

seeing Kelley, she became involved with Percy. In spite of a
physically abusive incident involving Percy outside her home with

her family present (See Pattern of Victimization), she began an

exclus.ive relationship with Percy.
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In late 1986 Carla became pregnant with Percy's baby. This

pregnancy was a tubal pregnancy, and she got very sick before losing

the baby. Percy reports, and this is confirmed by Carla, that he

helped her to the hospital just in the nick of time; she almost died.

Carla moved in with Percy and his mother after this incident in late

1986. (This home was across the street from Carla's father's house.)

Carla and Percy stayed with his mother until she moved out and

moved to another town in 1987 or so. They still live in his mother's

home rent free, although they pay the property taxes of

approximately $2,000.00/year.

In 1987 Carla became pregnant again, and her son, Jchn, was born in

1988. (She was still unmarried at this time.)

Her step-mother, Luann died the same year, and Carla was very sad

about this loss Her father died the following year, and her

Grandmother the year after that.

Carla and Percy were referred to CPS by Children's hospital in 1989

because John ate Carla's Phenobarbital, which she was taking for

unclear reasons (see Health). CPS referred the case to the public

health department, who visited and taught her to put the medication

out of reach. Three years later Pat (her next son) drank ammonia, and

the same referral process was followed. The nurse again helped her

to put the cleaning supplies out of reach of the children. Carla and

Percy were married in 1989.
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In 1990 Carla gave birth to their second son, Pat. Percy continued to

work loading Barges. The family received health benefits through

this job. Percy was pushing Carla around before this, but in 1990 he

pushed her or hit her so severely that it caused her to visit the

emergency room. Carla also reports that Percy let his brother push

her around. (See Marriage; Pattern of Victimization.) In 1991 Carla

visited the ER again, this time because of a severe seizure caused

from a blow to the head by Percy.

Carla currently lives with her husband and their two sons, John, who

is five, and Pat, who is almost three. Pat currently receives special

education services at home after an unsuccessful special education

preschool experience (he cried all of the time), and John will enter

kindergarten in the fall (he was recently tested for sped, but did not

qualify).

Carla's husband kst his job loading barges in Dec. of 1992, and the

family now lives on his free-lance work and unemployment

insurance (although that is probably now up). The family does not

currently have health insurance and medical coupons for the children

have been cut off because the time limits for unemployment

insurance have lapsed. Carla broke her foot earlier this year. It is

not healing correctly, but the threat of medical bills (and her

husband's not "letting" her to get treatment because of the monetary

issues) keeps h-r from proper care.



CASE MEMO: CARLA
6-29-93

6
FIRST DECADE PRC.,ECT

(Carmen Hadreas)

Family

Carla was the only one of three siblings and two step-brothers to

graduate from high school. Neither her mother nor her father
completed high school. It is unclear whether her step-mother

finished school, but Carla does not think so. perhaps the reason Carla

completed high school is related to the fact that she attended a

secondary special education center, although it appears that this is

the same high school that her sisters atterded before dropping out

(both followed dropping out with leaving the family home). An

examination of her general family support system does not shed

light on why Carla completed high school while all the others in her

family did not. (Mentoring or rescuing, however, may.)

Carla reports fondness for her Dad and step-mother (CRL 11, and

appreciates "all that they did" for her. She cites them as very

influential in her early years. When asked about their support for

schooling, she talks about their support in terms of telling her to

"keep up good work." This is confirmed by her sister, Connie, who

basically said the same thing. Connie did not complete school

because she ran away and moved out. Thus, the information about

family support around school competition is conflicting. If the

family were indeed supportive of school the way that Carle alludes
to, perhaps other children in the family wound have continued

schooling instead of dropping out or running away. (No children went

with the father and step mother during the move to Tacoma in 1982,

thus this move was not influential on any of them.)

1
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To add weight to this conflict is the fact that Percy reports that the

family "didn't do a damn thing for her." He says that the family did

not encourage her to graduate, with the exception of her

grandmother. Both Percy and Carla credit this grandmother for the

majority of the support Carla received through high school. perhaps

Carla doesn't It ant to speak ill of the dead (her father and step-

mother have died), and reads more into their participation in her

schooling. Certainly they were not attentive to her health. In the

interview with Percy, he refers to the family's Ir.ck of concern for

Carla's health and rchooling. As an example, when comparing the

support that Carla got from her father and step-mother as compared

to that given to her sisters, Connie and Cari:

Well, her family gave her no support at all. They thought she was
just a total basket case. Urn, her epileptics history was all in her
head. Luann used to just rant and rave. She [Luann] would have never
done a demn thing for her. ever. None of those times. I carried her
outa that house.

.... Oh, man, she [Luann] would do anything for Connie. Anything. She,
urn raised them kids up until the day she died. You know, Connie
never once had to take them kids anywhere. Connie was just like a
teenager that never even had kids as long as Luann was around. And
Carl& was just put out big time....(put out of the home] [Percy 1]

In any case, it Li clear that Carla's grandmother supported her

throughout her schooling. This is the same grandmother that bought

Carla .a special dress for graduat'on, and supported Carla's

relationship with her high school boyfriend, Kelley. Kelley helped her
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with her school work and would drive her to school and later to

work. He was older than Carla, and was well liked by her

grand:mother. He would eat over at their house. Her grandmother

encouraged her to stay in school, and would help her when she needed

help.

Carla's mother was not really in the picture much whiie she was in

school. It is worth noting that Carla still lives in the same

neighborhood that she lived in with her father (in the house across

the street), and her grandmother (within a few blocks).

Carla's current support is interesting. It seems that she maintains a

support system with her sisters; they stick together. Yet upon closer

examination, it becomes apparent that it is Carla that supports the

other two women. Carla is clearly thought of in this family as the

one who is successful and strong. For example, when her sister,

Connie, was in a debilitating car accident two years ago, Carla was

the one who helped her and her children cope with the

hospitalization. Also, when Cari's baby died, Carla helped. .[CRL1,

,oth Carla and Connie] When interviewing both Connie and Carla

(their houses are directly across from each other), the children ran

from home to home. But observation shows that when both set of

children have been hi igry, they ask Carla, not Connie for food (they

usually end up getting it themselves-once a gallon of rocky-road ice

cream at 9 a.m.). Yet when Carla discussed abuse episodes or other

times when she needed help, she never mentioned her sisters as
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helomates. This entire shaky personal support system for Carla is
also an example of the theme "low expectations "that is discussed

later in this memo.

Percy confirms this lack of system help when there are

emergencies, Carla's family falls short. In spite of the fact that they

visit his family in Oregon (his mother and brothers) frequently and

that Carla's sisters live so nearby, Percy does not see any of these

people as support. Although he is not speaking to specific times,

while talking about their life together, Percy t.ays:

And I'm scared to slow down, cuz I got no parents, no one to fall
against. She's got no parents, no one to fall against. So we're stuck
in this life. And we got kids and stuff. And life don't stop for us. So
alls I try to do is work and work and work and try to make this thing
survive. [PRCI

Percy is unhappy with Carla (See Marriage), yet continues to support

the family financially as long as he is employed, and scrambles for

jobs to keep the family going.

It is important to note someplace here that Carla's expectations of

support are minimal. Not once does she express dissatisfaction with

her family or the amount of support that she receives from them.

Although Percy clearly feels that her father and etep-rnother were

021 supportive, Carla talks about them as if they really helped her.

This attitude is in direct contrast with the fact that her father and

step-mother moved and left her alone (she was rescued by her

123
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grandmother after Carla asked her for help). This lack of support

may have been due to the father's poor health (he had a kidney

problem), but it stands to reason that it was an atmosphere that was

not supportive of school, as Carla is the only sibling of five to

graduate from high school.

This theme of low expectations is continued in her marriage. It is

also clear that she does not expect much more from her sisters than

she is getting from her husband, which is minimal at best. In fact,

she reports in the second interview that Percy has been trying to

sleep with Connie (CRL2 378-384, CRL 2 467-475), and she does not

feel that she can trust him (CRL 2 657). Most folk would expect more

from their sister ana husband.

M2.111.Q.E

Clearly, the most influential mentor for Carla throughout school was

her maternal grandmother. She came to the rescue when Carla had no

place to live, (after living alone and then getting kicked out of the

neighbor's home after her father had moved). However, it is worth

noting that Carla called her grandmother first, asking her for help.

This mentorship, then, began with a gesture initiated by Carla. The

grandmother helped her with homework and bougnt her a special

dress for graduation.
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When explaining how it came that she moved from her father's home

to the neighbors and finally to her grandmothers, in CRL 2, Carla has

this to say about her grandmother.

Because when they moved to [town south], I wanted to finish high
school. So I like stayed in that abandoned house that they lived in for
like, I don't know, about almost a month. And I was going to school
almost every day. And I was like living with the neighbors, and they
finally locked me out; took all my stuff. So I called my Grandma. My
grandma took me and bought me a bunch of new clothes and took me
in. I lived with her for three years. [CRL2 855-866.]

Her grandmother persevered with Carla through some difficult

times. Carla had this to say about her later in the same interview.

She treated me right. We got into arguments, you know. It was like,
"Hey, Grandma, You're not my mom. You can't tell me that." But those
were times when I'd go out arid I wouldn't come back, you know. She
told me to do something, I say, "Well, hey, you're not my mom. You
can't tell me what to do." She told me to get out. A couple hours later
she called me at a friend's house and told me to come back home. She
bought my graduation dress. [CRL2, 897-900.]

Carla's boyfriend, Kelley, also assisted her. They dated for 3-4

years, making the onset of this relationship around 1982, which is

interesting in that her father left around that time (CRL2 256-258),

and he was older than her. He would drive her to school and to work.

As an aside- Carla does not mention that Kelley was in special

education, and she met him in the neighborhood. In fact, it appears

that he graduated a few years before Carla. This situation changed
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when Carla met and began dating Percy, another boy from the

neighborhood.

After high school Percy lent support to Carla. He financially

supported her before the birth of their sons and after she lost two

jobs. He continued to support the family until he was recently laid

off. He reports wanting Carla to have friends outside of the home.

(This is supported by his happiness in seeing me during our coffee

time- see next section- but is disputed by Carla and Connie at other

times in the interviews.) Percy taught Carla how to write checks; a

process he says was not easy. He got her to the doctor when she had

a severe reaction to a tubal pregnancy, and again when she "damn

near died" because of a reaction/over dose of Phenobarbital. Connie

also reports that Percy is good for Carla (although their is an odd

dynamic here- Carla reports that Percy comes on to Connie and she

to him, and he also mentioned this).

Although Carla's grandmother is a mentor for her, her initial

entrance into Carla's life in this role is when Carla called her after

being locked out by the neighbor. Thus, the grandmother was not the

person to choose the mentor role. There is a question here of
rescuing, which may imply a different kind of support than

traditional mentoring. Percy also came to her rescue when she was

sick due to her tubal pregnancy and again when she had a seizure

that landed her in the ER. This interviewer also rescued her in a way,
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by initiating calls at Carla's request. Can Carla then make the initial

request of people, and others come to her aid?

In brief summation, it appears that Carla's grandmother was a

valuable support person for Carla through school. She also had an

older boyfriend, Kelley, that helped her through school. Percy has

been supportive of her post high school. There is a question of

whether these situations constitute mentor-like support or

rescuing. Carla is now the social support system for her family. She

has little support outside of her home.

Social Life/Romances/Friends/Recreation

Carla had friends in high school that she bummed around with. Carla

longer keeps up with her high school friends. She kept up with two of

these friends for awhile, but no longer visiti them. She reports

having no friends outside of her family or Percy's friends' wives and

girlfriends.

Carla reported in the second interview and on the phone that Percy

will not allow her to leave the house without Permission. This

control is confirmed by the first contact that the interviewer had

with Carla, when she initially refused to be part of the study. Upon

further probing by the interviewer, Carla granted Permission to call

back the next day (10-29-92) and talk to her husband. It was after

this comversation that Percy gave Carla Permission to take part in
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the study, as long as he would be home at the time of the first

interview. Connie also confirmed Per Cy's control of Carla. [CRL1]

Percy does not confirm this amount of control. Instead, he says that

he wants her to get out of the house more and have more friends. He

attributes her lack of friendships and social life to her behavior (he

says it is mental health) and her inability to maintain any

relationships without being a 'bitch" [PRC1 J.

Carla had boyfriends in high school. One of these boys would hit her.

She had a special boyfriend for qUite awhile; a man she still thinks

about. This man, Kelley, was very well liked by her grandmother. He

was good to her. He was also a support of sorts. She met Percy while

she was dating Kelley. It sounds like Kelley was well liked by her

grandmother, helped her with school, and would drive her to work. He

was a dependable guy; a mechanic. Percy was more exciting, and

would make more money. He "got rid of" Kelley. She regrets her

choice at times.

Carla still lives in the same neighborhood that she lived in with her

father (in the house across the street), and her grandmother (within

a few blocks). Her excellent directions for the interviewer (phone,

11-1-92) from the [large grocery store about 5 blocks from her

home] and her ability to name the area in which she lives shows she

knows this neighborhood well.
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One of the social skills Carla seems to have difficulty with

specifically is patience. She is impatient with the nurse or myself if

we are not available when she calls or she is not called back

immediately. Percy alludes to this in reference to employment. This

could go hand-in-hand with not being able to stick with things, about

which he speaks at great length and with little admiration. In CRL2

(223-227), she mentions waiting for Kelley to finish working on

cars in order to do something with her as a major cause of their

break-up. I am wondering how 'much this trait has hurt her socially.

In addition, Carla has repeatedly shown a pattern of victimization.

First of all, it appears that her mother was an abusive foman, both

physically, and in placing Carla and her sisters in situations where

they could be sexually victimized. It is unclear whether there was

physical abuse in the father's home (he was very ill all of Carla's
life), yet certainly the leaving to another city could be viewed as

neglectful. She was beaten by a boyfriend in high school. Percy hit

her before they moved in together, beating her up in front of her
family's home. Here is some of Carla's account of that incident.

Percy beat me up out in the yard. I didn't even hardly know this guy.
And the people--Percy's brother was standing next door. He goes,
"Kill the bitch, Percy. Kill her." You know, he was kicking me all over
the yard, dragging me, and my parents were standing there. I finally
got up and crawled in the back yard to get away from him. He says,
"Go in the house and clean yourself up now." You know, like he was
my boss or something. [CRL2 235-255)

its
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A pattern of victimization also correlates with Carla's accounts of

needing permission to leave the house and Percy's general control

over her (See Social, etc.). This is complicated by Carla's strict

ideas about the role definitions of "wife" (See Marriage).

The police were involved at some point, and Percy was assigned to

anger management [CRL285-291]. She has been hit by her husband

several times that she talked about in the interviews, including

twice that landed her in the ER with seizures. She has also been

thrown around by Percy's brothers. (When I was pregnant with Pat he

picked me up and threw me across this living room. I'm serious. He

did.- [CRL2178-180]) and allows that same brother to verbally abuse

the children [CRL2 150-166]. Percy also reports that her family was

awful to her. There is also a reference in the interview with Connie

about the birth mother's boyfriends trying to molest her. It crops up

again the CRL2. So, this pattern might be a familial one as well.

Two months ago Carla called me and asked me over to have a cup of

coffee. I went for about 20 minutes. She had coffee ready and had

remembered that I took cream. It was a pleasant visit. Her children

played around us. She had picked up her home. Although she reports

the same issues listed above (e.g. with Percy; her foot) remained

firm in her wish to stay home with her children. Carla was an

enjoyable coffee companion. My point here is that Carla has social

skills which make her an enjoyable companion. She learns and

remembers things, like cream, from one time to the next. However
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generalization seems difficult foe her, like knowing that Phenobarb

and ammonia are both poisons and should be put up. It appears that

the fact that she has social skills and retains information but needs

assistance with things that require generalization, especially safety

factors. Minimal case management would suit her well.

Marriage

(See also other sections of this memo.)

Carla has been married to Percy since 1989. They were married

following prior experiences with a tubal pregnancy in 1986 and the

birth of their first son, John, in 1987. Following their marriage,

their second son, Pat, was born in 1989.

When asked how she would rate her satisfaction about her marriage

in a phone call, Carla says "it's OK." When asked " to rate her

marriage on a scale, she indicated "about the middle, I guess."

Both Percy and Carla complained about the other in each interview.

Carla's main complaints are that Percy is mean to her (i.e. calls her

stupid and retarded), she is trapped and Percy won't let her go

anywhere, they don't go anywhere or do things together as a couple,

and he hits her. In spite of her rating of the marriage, she reports

wanting to leave at times.

ljj
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Percy's main complaints are that Carla doesn't do enough around the

house (i.e. cooking), Carla can't stick with anything (i.e. a job), her

temper, and that Carla is fat. He reports not liking her.

My observations are of two persons struggling to make ends meet

that live a hard life, and are hard with and on each other. They have

always had financial difficulties thlt have been made worse by

Percy being laid off in 12/92. Currently neither is employed (Percy

picks up freelance work off the record) and the family does not have

health insurance.

!Isiah
There are three issues here. Two physical issues are Carla's personal

health, and the family history of poor health of her father coupled

with a current theme of poor health in her sisters (Cari: drugs and

poor general health, Connie: sick all the time and the car accident).

Finally, the financial issues of the cost of health care and battles

with insurance/medical coupons.

Carla's father and step-mother received SSI throughout Carla's

growing-up. Her father received dialyses for a kidney ailment as

long as Carla remembers. He died of this disease a few years ago.

This chronic illness may have had a profound impact on his (and the

entire family system's) ability to support Carla in her school

endeavors.



77-

CASE MEMO: CARLA
6-29-93

19
FIRST DECADE PROJECT

(Carmen Hadreas)

Carla received medication for seizures for many years. The reasons

for these seizures and the specific nature of her diagnosis remains

undetermined. At one point in the interview with Percy, he referred

to epilepsy, although this remains unconfirmed. Carla took

medication in high schccl, but the only record remaining are

transcripts, thus no school records exist on this matter. Carla had a

seizure incident prior to her marriage to Percy during which she

needed medication and did not have it with her. According to Percy

rInd Carla both, she was rushed to the ER and given too much

medication to compensate, almost dying from over medication. Percy

"saved" her. This incident, in combination with her son, John, takinE

Phenobarbital and having to visit the ER himself (CPS referred the

incident to the public health nurse: See Chronology) led Carla to quit

taking any medication. According to Carla, the medication made her

weird, and she does fine without it as long as she is not beaten (re:

other portions of this memo). Percy reports that Carla was given the

wrong medication, and that the doctors told him she didn't need it.

Both Percy and the public health nurse [phone 11/16/93] made

reference to Carla's seizures and her driving. Although Carla reports

driving her youngest son to preschool (he now receives special

services at home because preschool didn't work out), she has never

had a license to drive. The public health nurse has been unable to

confirm whether Carla actually should be taking medication. We have

been uriable to determine exactly what the medication (Dilation and

Phenobarb, according to Carla and Percy) was prescribed for. Percy
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reports her family thought her seizures were "in her head," yet Carla

has such severe seizures when not medicated [PRC1 ], and when

struck by Percy !n at least two confirmed incidenc9s. In summary, in

regards to the seizures, it is unclear how or why they occur, or if

medication is currently indicated.

Percy continues to be concerned about Carla's health. He confuses

health issues in this dialogue with appearance, but the general

concern is there. Summing up his feelings about Carla's health and

the effect her poor health ha,.; had on their life together:

I know one is that I know that the reason the she's gotten so lazy is
because of her health. And if I thought I could get some kinda
medical help that wouldn't destroy us financially, and get her health
back tog9ther, that would probably eliminate about 90% of our, of
our, you know. We would probably enjoy ourselves a lot better. You
know. lf, one, she looked more healthier. I mean she can be a really,
uh, a attractive person. When her health is up. She let herself go. Her
gut bag is so huge it doesn't look a day different than when she had
Pat. Not one ounce different. And, you know, it's just, it's pathetic. It
is. The kid's almost three. It's time to do something about it. She
hasn't done nothing about it. Period. So, if I thought I could get some
kinda help somehow to get that surgery done, it'd prob'ly make our
lives a lot less stressful. We'd prob'ly enjoy ourselves a lot more. So
that'd be about the only thing. That and some mental counseling or
something. Maybe for both of us or something. (long pause )[PRC1]

Carla's health continues to be poor. She has some kind of stomach

problem that she has had throughout the interviews. Carla called

this a "herniated stomach," which is what the public health nurse

called her condition, also. She broke her foot outside in the yard in
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December of 1992. She called the nurse, and when unable to reach

her, called the interviewer for this project. When this call was

returned the next day, it had been over two days since the injury had

occurred. She had not seen a doctor, because Percy "would not ler

her go, due to the resulting bills. The interviewer advised calling the

nurse and going to (hospital that serves persons with !ow funds), and

called the nurse. Carla did go to the hospital with her sister, Connie,

and the nurse called back that day. The nurse continues to check up,

and reports (as of 5/93) that the foot is not healing properly due to

poor care. Carla continues to site money as the issue, and this was

confirmed by th 3 interviewer with Percy over the phone.

Finally, the issue of money and health care has been unresolved as of

5/93. The two children, John and Pat, have received medical coupons

from 1/93 through 5/93 because Percy was laid off in 12/92. Carla

reports via phone that these coupons will expire 6/93. Percy and

Carla do not receive coupons themselves, nor can they afford to

carry health insurance. (They had received health benefits through

Percy's barge loading job.)

Finance

The largest problem in thk area is the lack of money that Carla and

her family have at this point. Since her husband was laid off 6
months ago, their financial ditficulties have increased. Both Carla

and percy report Carla's inability to budget and her lack of

understanding about the checking account they hold jointly. Percy
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reports spending a year to "just get her to be able to write a check."

Carla reports that he is unhappy with her because she cannot

perform the task of household budgeting, which they both feel is a

wife's job. Carla further reports that she cannot add and subtract,

and this would confirm her difficulty with figures.

Lau!
There two legal issues in Carla's interviews. The first is the

mention of what sounds like a restraining order in CRL2 against

Percy due to a physical altercation leading to an ER visit. According

to Percy, he was sent to anger management classes following police

intervention after a beating.

The second legal issue is the issue of the two CPS referrals.

Although no police or legal intervention occurred, both incidence

were precipitated by referrals to CPS by doctors in the emergency

room. Both times CPS sent the public health nurse out to check out

the home, and no further action was taken, resulting in a closed CPS

file (and inactive and erased, thus unavailable for data for this

study). Since the public health nurse continues to have contact

(minimal( with the family, she functions somewhat as a watch dog

for any further CPS related activity.

OTHER INFORMATION AND POSSIaLE THEMES:

Social Competence
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Throughout the interviews there seems to weave a thread of

information about Carla's social skills or personal attributes that

contribute or detract from her well-being. For example, her lack of

patience, Her apparent inability to stick to tasks during difficulty

(i.e. employment), her inability to handle two things at once, and a

general pattern of victimization.

As an example, here is what Percy has to say about her while

discussing her inability to sustain employment and her ability to

follow-up on special services for their youngest son (Percy 1)

"it just boils down to that uh, she's very low on self-esteem and she
can't push herself at all. It's amazing. It's amazed me that she's got
the kids to school, uh, this is like the fifth day that she's done it.
And it just surprises me. I'm just amazed. I don't expect it to happen.
It wouldn't surprise me if it did. If tomorrow was the last day
though. You know

She's just got a low, really fiwzgL_Iray_wilLagyair. She'll just
decide that she can't go outside that day or something. You know I
got a Iota trouble just getting her to do anything. (long pause) She'll
stay inside this house and watch the kids and stuff. unless I come
home and take 'em somewhere and something like that, she, glig
doesn't. she don't gg anywhere._ She won't even go out of the house. I
don't know if she feels like she carrt _deal with society or. if she's
just too Incompetent. or if she's scared that she's going to get sick
or something, or.. I mean I could understand that. I wouldn't want to
go fucking and tell somebody that I want to get a job or something
and not being able to physically do it you know. Because she doesn't
know if she'd gonna get a bad headache or something and that's what
causes it. As soon as the headache comes on she's gonna have a
seizure. But there's times when it goes months at a time without it
happeping.[PRC1)
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Although there is confusion here about whether Carla's self-esteem

or lack of will power or her health is the cause of her lack of stick-

to-it-ness, there is something here.

Later in the same interview:

She's just...She's incompetent to go do things by herself. She cannot
go by herself to a job every day because she couldn't take her sister
with. (long pause) [PRC1]

Perhaps this is a theme that will develop across a disability

category; inability to persist, inability to cope with stressors in

tandem, or an overwhelmed feeling/depression?

In addition to the more identifiable attributes listed above, and as a

possible theme, Jack of social maturity would seem to cover

some of this area. There are references to Carla's temper in the

interview with Percy. For example:

About getting her up to do something. She throws such a fit over it.
Such a tantrum most the time that I just don't care to deal with it.
Throwing a fit like that it's just not worth dealing with. You know.
I'll just take the kids up here and we'll get us a hamburger so we
don't have to worry about it. [PRC 1]

Carla refers to her temper and/or frustration response in high
school:

Sometimes I did get in trouble sometimes. And uh, well, in the 6th
grade I got really mad, really frustrated and I threw a desk at the
teacher. (laughs) Well, she tried telling me one thing, and I thought
it was another, and it was a losing battle. And I just got really
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frustrated and I went to the principal and he took me out of class
and so... I had to go home. ICRL 1]

Carla's teacher made reference to this occasional lapse in judgment,

but seemed to think it was no big deal; giving the impression to the
interviewer that it was typical behavior. This could certainly be
true, but the fact that Carla attended a special education high school

provides the comparison data with which the teacher was working.
Thus, this lack of social maturity or impulse control may have
affected her chances for keeping a job, this project's definition of
"success."

Academics. Handickgping Condition, and related
Programmatic Themes

Carla attended a high school where the student body was made up

entirely of special education students. This special population could

account for her inclusion in social events and clubs such as cheer
leading and basketball. Carla's inability to read a simple book to her
son, John, her poor understanding of the fiscal matters of the
household (she cannot grasp the checking account; it took her awhile
to learn how to even write a check), and her inability to read the
forms well all confirm her deficits. Carla reports an awareness of
her poor academic skills and credits these deficits with some of her
roadblocks.

Carla 'sites poor skills for her unsuccessful employment attempts.

Although she currently reports wanting to stay home with her

139



CASE MEMO: CARLA
6-29-93

2 6
FIRST DECADE PROJECT

(Carmen Hadreas)

children in spite of pressure form her husband to find a job [phone

call 12/92; CRL2] (he was laid off in 12/92), Carla also reports a

anxiety over being able to find or be successful in a job at all. She

feels that she is unable to read or "do math" well, and that this lack

of skills prevents her from being able to do a job well, or to keep a

job. Both jobs that she has held were post school, prior to the birth

of her children. She lost both jobs, and it is unclear exactly how that

happened (she reports being fired, Percy reports that she just quit

going to her thrift store job). Of her experience at Jack-in-the-Box,

Carla says:

We//, / worked at Jack in the Box and it 's just, it got too stressful,
and workin' the cash register got really hard. And I'd always mess
up. I'd.. always get in trouble. And then I worked at Shop 'N Save. And
that job didn't last too long, cuz, I hadta do lot of adding and a Iota
pricing and stuff like that. And I couldn't do it cuz.... I just can't do it
(said with emphasis). I just, the adding and stuff wa real hard. I
can't really add, or read hardly. But I know things, and urn.... I can't
really read big words. Sometimes it's hard to sit down with a
book. Kinda hard. But the adding and subtracting, (CRL 1)

Her husband further confirms this theme of poor skills. When talking

about her inability to handle money Percy links what he calls her

poor self-esteem with her inability to figure things out.

Her confident level in herself is real low, her self-esteem, her
ability to do things, to learn things. It took me, shit, four years just
to get her to, just to get her to figure out how to fill out a check.
Before we could, you know, how was she could help me pay the bills
around here, you know. And, uh, I got her to basically be able to do
that. And she can read, and she's got penmanship. She can write in
cursive and stuff. And it's really kinda bizarre. I can't understand
why she is limited in any, way. And, um...But uh, she just doesn't take
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things in. When something is taught to her and explained to her and
something she just doesn't absorb it.' [PRC1]

And she hasn't learned anything more than you learned by the
fourth grade. You know how to write cursive in the fourth grade, you
know. About as good as she does. [PRC 11

Poor academic skills and a general slowness have hurt her in terms

of employment, as well as in her fiscal management, and in turn in

her relationship with her husband.

Accessing Available Services
It seems that Carla would qualify for a variety of services. For

example, SSI, student services at a community college, special

education services and/or Head start for her children, VR, or

services from DDD. However, prior to my entrance into her life, she

was unaware of most of these, with the exception of SSI, which her

father, step-mother, and sister, Cari, had been receiving. I contacted

the school district that they live in and helped coordinate testing

for her children; Pat qualified for special education, and John will

receive full-day kindergarten in the fall. I also helped Carla call

DDD, and she has completed the testing for admission into their

program. Also, the public health nurse will be visiting her home on a

regular basis to assist her with the day-to-day health needs of her

children and herself. These were simple and quick calls, and have

taken a minimum of effort to do. There is something here about two

things-1.) Why is she unaware of the existence of these services?

Is there an absence of transition planning or coordination of post-
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school services unique to this case, or is this typical? and 2.) Is

there a place where case management is available for this family as

a unit? We have more than one special needs person in this four

person family. Carla's ability to generalize Phenobarb and ammonia

as both poisons, her lack of understanding about household finances

(she just learned how to write a check, and cannot figure $ out), she

wants the best for her children, but doesn't know how to get day or

testing for free schooling, and Percy's report that she is unable to

get it together to grocery shop and cook from a recipe all may be

things that case management can assist her with. The public health

nurse agrees with that, and her visit are helping Carla keep her

children safe and healthy. Carla does call the nurse when she needs

help (although if the nurse is unavailable right then or doesn't call

her back quickly, Carla is impatient), so it appears that she is

capable of accessing services when she needs them and knows about

them. Is the lack of services part of a poor transition plan, or is it

related to Percy's explanation of Carla just being lazy?

Parenting (explored further in later memos)

Carla has a well developed sense of what she feels her roles are. For

example, when talking about what she does all day, she talked at

length about what a "wife does."

I take care of my husband, and I clean house, make dinner for
him, and wash his clothes, have his clothes ready for him, and....just
basic things, nothing different..., that a wife doesn't do. (laugh) all
the wife things. [CRL 1]
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This thought process of having firm roles and ideas about the way

things "should be done" is also evident in her assessment of her own

parenting. In interviews 1 and 2, Carla talked to the issue of her

bond with her sons. In observation, she is loving and kind toward

both of the boys. The public health nurse also feels that Carla is a

loving and kind parent. Yet Carla feels that she is different toward

each child, and she explains that difference in this piece of dialogue.

"...like I was telling the nurse, there's not really a bond between me
and John. Because I got And I spend a lot of time with Pat and John
is, you know, daddy's boy (hmmhmm). That's what he really looks
forward to. His Dad....they go places and stuff. Me and Pat just
hmmm, it's kinda hard cuz I spend more time with Pat and not
very much time with my older son. We're not really that close. But,
you know, Percy and John are really close. I don't feel so bad then.
But, I think they do."(CRL 1)

Finally, Carla reports poor control over her children; they listen to

Percy. Even with Pat, with whom she reports a close bond, she

reports not knowing what to do when he gets tough to handle (Pat is

2 at the time of CRL2).

He beats his head on the floor--...or the cement if he is outside

playing, and it kinda makes me mad because if he hasn't got no

control--so when he gets mad, it's over. He bangs his head on the

table or anything hard. (CRL2, 36-461
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TAIL, 4
(Cal bind)

Postsecondary Education M-F MMR-LD MMR-ND LD-ND MMR-LD MMR-ND LD-ND

1990 Cohort
Year 1

MMR 5 0 8 2 25 p < .001 p < .0001 p < .05 p < .001

LD 67 25 37 19 5 26
ND 103 81 79 65 46 71

Year 2
MMR 5 1 20 8 0 p < .05 p < .0(101 p < .001 p < .0001
LD 67 19 28 19 2 11

ND 103 80 78 65 45 69
198$ Cohort

Year 6
MMR 10 0 9 1 11 p < .05 p < .05 p < 001

LD 61 12 20 27 0 p < .01
ND 107 39 36 61 20 33

Year 7
MMR 10 0 9 1 11 < .05 p < 05

LD 61 9 15 27 2 7

ND 107 29 27 61 17 28

Engagement M-F MMR-LD MMR-ND LD-ND MMR-LD MMR-ND LD-ND

1990 Cohort
Year 1

MMR 5 2408 4 50 p < .05 p < .001 p < .001 p < 001 p < 01
LD 67 56 84 19 15 79
ND 104 102 98 65 64 98

Year 2
MMR 5 3 60 8 2 7c p < .05 p < (X11 p < .0001
LD 67 57 85 19 13 68
ND 104 95 91 65 M 98

TABLE 4
(Coo limed)

LD-ND MMRLD MMR-ND LD-ND
Engagement (continued/ M-F MMR-LD MMR-ND

1985 Cohort
Year 6

MMR
LD
ND

Year 7
MMR
LD
ND

10 6 60 9

62 57 92 27

107 98 92 62

10 6 60 9

62 57 91 27

107 104 97 62

6
17

58

5

20

55

67

63
93

56
74

89

p < 001

p < 05
p < 05

p < 05

p < 05

p < 05

p < 001

p < .05

p < .05

p < .00)

Independent Residence M-F MMR-LD MMR-ND LD-ND MMRLD MMR-ND LD.ND

1990 Cohort
"ear 1

MMR 5 1 20 8 2 25 p < 001 p (1)

LD 67 20 30 19 2 11

ND 104 60 58 65 29 45

Year 2
MMR 5 1 20 8 2 25

p < 01

LD 67 25 38 19 6 32

ND 104 61 59 65 16 55

140.1 Cohort
1 ear 6

MMR 10 3 341 9 5 50, p 05

LD 6: 16 5- 27 19 70

ND to7 7(1 f5 t 2 41 twl

Near
min 10 1 10 9 4 44 11 fir

LI) 6: 3" 60 21 's
10" 73 h: 4c

1



m

TABLE 4
IGiallesed)

Graduation M-F MMR-LD MMR-ND LD-ND MMR-LD MMR-ND LD-ND

1985 Co lion
Year 6

MMR 10 1 10 9 2 22 p < .05 p < .05 p < .01

LD 62 19 31 27 8 30

ND 107 48 45 62 38 61 p < .05
Year 7

MMR 10 1 10 9 2 22 p < .01 p < .05 p < .01 p < .001

LD 62 24 39 27 8 30
ND 107 58 54 62 43 69

Credentials M-F MMR-LD MMR-ND LD-ND MMR-LD MMR-ND LD-ND

1985 Cohort
Certif. or

MMR 10 1 10 9 1 11 p < .05
LD 62 17 27 27 5 19

ND 107 16 15 62 11 18

AA
MMR 10 0 9 0
LD 62 4 7 27 3 11

ND 107 11 10 62 5 8

BA ..
MMt 10 0 9 0 p < 0031 p < 05 p < 001

ND 107 28 26 62 24 39

TABLE 4
(Costimsed)

Parenting M-F MMR-LD MMR-ND LD-ND MMR-LD MMR-ND LD-ND

1990 Cohort
Near 1

MMR 5 0 8 1 13
p < 05

LD 67 2 3 19 3 16 p < .05
ND 1( 4 1 1 65 1 2

Year 2
MMR 5 0 8 2 25 p < 01 p < 05 .01

LI) 67 7 10 19 4 21

ND 104 1 1 65 1 2

1985 Cohort
Year h

imAR In (1 9 3 33 p 05 p MO

Li) 62 4 " 27 15 56 p < ooi
ND
ear "

10" 4 4 62 8 13 p < 05

MMR
Lf)

10

62

11

7 11 27

I
15

33

56

p - 05

p < 001
fillj

ND 10" 6 6 62 11 18 r oi
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m

e 
no

tio
n 

of
 th

e 
be

lie
va

bi
lit

y
of

 th
e 

da
ta

. S
o,

 w
hi

ch
 d

at
a 

to
 b

el
ie

ve
?

W
e 

ha
ve

 tr
ie

d 
to

 b
e 

as
 d

et
ai

le
d 

as
 p

os
si

bl
e

ab
ou

t t
he

 m
et

ho
ds

 w
e 

us
ed

 in
 th

is
 s

tu
dy

 s
o 

th
at

re
ad

er
s 

ca
n 

ju
dg

e 
th

e 
be

lie
va

bi
lit

y 
of

 o
ur

 d
at

a.
F

ol
lo

w
in

g 
is

 a
 b

rie
f s

um
m

ar
y 

of
 o

ur
 im

pr
es

si
on

s
of

 th
e 

st
re

ng
th

s 
an

d 
w

ea
kn

es
se

s 
of

 o
ur

 s
tu

dy
.

S
tr

en
gt

hs
. W

e 
at

te
m

pt
ed

 to
 in

cl
ud

e 
al

l t
he

sp
ec

ia
l e

du
ca

tio
n 

gr
an

ul
ite

s 
Ir

om
 th

re
e

sc
ho

ol
 d

is
tr

ic
ts

 a
nd

 tw
o 

gr
ad

ua
tin

g 
co

ho
rt

s,
w

e 
ra

nd
om

ly
 s

el
ec

te
d 

th
e 

co
m

pa
ris

on
 g

ro
up

ot
 g

ra
du

at
es

 w
ith

ou
t d

is
ab

ili
tie

s 
fr

om
 ih

e
sa

m
e 

hi
gh

 s
ch

oo
ls

 a
nd

 th
e 

sa
m

e
gr

ad
ua

tin
g

co
ho

tts
; w

e 
co

lle
ct

ed
 tw

o 
da

ta
 p

oi
nt

s 
ov

er
 2

ye
ar

s 
liN

 e
ac

h 
su

bj
ec

t; 
ou

r 
su

bj
ec

ts
 w

er
e 

ou
t

of
 s

ch
oo

l f
or

 1
-6

 y
ea

rs
; w

e 
w

al
ly

te
d 

al
l d

at
a

by
 g

en
de

r,
 ty

pe
 o

f d
is

ab
ili

ty
, a

nd
 li

m
e 

Ir
ia

n
gr

ad
ua

tio
n;

 w
e 

pr
es

en
te

d 
da

ta
 o

n 
m

is
si

ng
su

bj
ec

ts
; w

e 
us

ed
 a

 c
on

se
rv

at
iv

e 
si

gn
iti

ca
ne

r 
le

ve
l b

ut
 r

ep
or

te
d 

ot
he

r,
 n

um
. l

ib
er

al
 p

va
lu

es
 fo

r 
re

ad
er

 in
fo

vi
at

io
n.

1 
(1

)

B
E

S
T

 C
O

P
Y

 A
V

A
IL

A
B

LE



W
ea

kn
es

se
s.

 T
he

 s
tu

dy
 in

vo
lv

ed
 a

 li
m

ite
d

ge
og

ra
ph

ic
 lo

ca
tio

n;
 a

 s
m

al
l n

um
be

r 
of

 s
ub

-
je

ct
s 

w
ith

 m
ild

 m
en

ta
l r

ea
rd

at
io

n;
 n

u 
da

ta
on

 in
co

m
e 

le
ve

ls
; a

nd
 a

 la
rg

e 
nu

m
be

r 
of

m
is

si
ng

 s
ub

je
ct

s.

T
he

 fo
llo

w
in

g 
di

sc
us

si
on

 c
om

pa
re

s 
th

e 
pr

e-
se

nt
 r

es
ul

ts
 w

ith
 th

os
e 

of
 p

re
vi

ou
s 

st
ud

ie
s 

on
se

ve
ra

l d
im

en
si

on
s,

 in
cl

ud
in

g 
em

pl
oy

m
en

t,
po

st
se

co
nd

ar
y 

ed
uc

at
io

n,
 e

ng
ag

em
en

t, 
in

de
pe

n-
de

nt
 r

es
id

en
ce

, a
nd

 p
ar

en
tin

g.

E
ffi

sp
ko

nn
ea

t. 
P

er
ha

ps
 th

e 
m

os
t w

id
el

y 
ci

te
d

re
se

ar
ch

 c
on

ce
rn

in
g 

th
e 

is
su

e 
of

 e
m

pl
oy

m
en

t
st

at
us

 b
et

w
ee

n 
ge

nd
er

s 
an

d 
gr

ad
ua

te
s 

w
ith

 a
nd

w
ith

ou
t d

is
ab

ili
ty

 is
 th

e 
w

or
k 

of
 M

im
i a

nd
 h

er
as

so
ci

at
es

. I
n 

th
e 

tw
o 

st
ud

ie
s 

pu
bl

is
he

d 
in

 1
98

5
(I

la
sa

zi
 e

t a
l.,

 1
98

5a
, 1

9'
a5

b)
, t

he
 a

ut
ho

rs
re

po
rt

ed
 s

ig
ni

fic
an

t d
iff

er
en

ce
s 

(u
si

ng
 c

hi
-

sq
ua

re
) 

be
tw

ee
n 

em
pl

oy
m

en
t r

at
es

 o
f m

al
es

an
d 

fe
m

al
es

 w
ith

 d
is

ab
ili

tie
s.

 In
 b

ot
h 

ca
se

s,
ho

w
ev

er
, s

ub
je

ct
s 

w
er

e 
an

al
yz

ed
 a

s 
a 

gr
ou

p,
re

ga
rd

le
ss

 o
f t

he
 n

um
be

r 
of

 y
ea

rs
 s

in
ce

 g
ra

du
a-

tio
n 

or
 s

pe
ci

fic
 d

is
ab

ili
ty

. I
n 

th
ei

r 
fir

st
 s

tu
dy

(1
98

5a
),

 th
e 

au
th

or
s 

al
so

 r
ep

or
te

d 
si

gn
ifi

ca
nt

di
ffe

re
nc

es
 b

et
w

ee
n 

su
bj

ec
ts

 w
ho

 w
er

e 
se

rv
ed

in
 th

re
e 

di
ffe

re
nt

 ty
pe

s 
of

 s
pe

ci
al

 e
du

ca
tio

n
pr

og
ra

m
s 

(in
di

ca
tiv

e 
of

 th
ei

r 
le

ve
l o

f f
un

ct
io

n-
in

g)
; a

nd
 in

 th
ei

r 
se

co
nd

 s
tu

dy
 (

19
85

b)
, t

he
y

re
po

rt
ed

 s
ig

ni
fic

an
t d

iff
er

en
ce

s 
be

tw
ee

n 
su

b-
je

ct
s 

w
ith

 m
ild

 a
nd

 m
od

er
at

e 
m

en
ta

l r
et

ar
da

-
tio

n.
 In

 b
ui

lt 
st

ud
ie

s,
 b

ec
au

se
 Il

as
az

i e
t a

l. 
di

d
no

t a
na

ly
ze

 g
en

de
r 

se
pa

ra
te

ly
 fo

r 
th

es
e 

su
b-

gr
ou

ps
, i

t i
s 

di
ffi

cu
lt 

to
 k

no
w

 w
he

th
er

 th
e 

ge
n-

de
r 

di
ffe

re
nc

es
 w

er
e 

si
m

pl
y 

a 
re

fle
ct

io
n 

of
di

sp
ro

po
rt

io
na

te
 r

at
io

s 
of

 m
al

es
 to

 fe
m

al
es

w
ith

in
 th

e 
di

sa
bi

lit
y 

le
ve

ls
.

In
 th

e 
th

ird
 s

tu
dy

 (
Ila

sa
zi

 e
t a

t, 
19

89
),

 th
e

au
th

or
s 

m
oo

ne
d 

a 
ga

p 
be

tw
ee

n 
em

pl
oy

m
en

t
pe

rc
en

te
se

s 
of

 m
al

es
 a

nd
 fe

m
al

es
 w

ith
 d

is
ab

ili
-

tie
s 

1 
ye

ar
 a

fte
r 

ex
iti

ng
 h

ig
h 

sc
ho

ol
, b

ut
 th

ey
 d

id
no

t f
in

d 
si

gn
ifi

ca
nt

 d
iff

er
en

ce
s 

un
til

 a
 s

ec
on

d
in

te
rv

ie
sv

 c
on

du
ct

ed
 th

e 
fo

llo
w

in
g 

ye
ar

. A
ga

in
,

su
bj

ec
ts

 w
ith

 v
ar

yi
ng

 d
is

ab
ili

tie
s 

w
er

e 
co

m
-

bi
ne

d.
 d

is
to

rt
in

g 
ou

r 
ab

ili
ty

 to
 in

te
rp

re
t t

he
 fi

nd
-

in
gs

. F
or

 e
xe

m
pl

e,
 3

7%
 o

f t
he

ir 
sa

m
pl

e 
(n

25
1

w
er

e 
id

en
tif

ie
d 

as
 y

ou
th

 w
ith

 le
ar

ni
ng

 d
is

ab
ili

.
tie

s,
 b

ut
 o

nl
y 

1 
of

 th
os

e 
oi

l:w
et

s 
w

er
e 

fe
m

al
e

th
us

, t
he

ir 
da

ta
 w

ill
 b

e 
sk

ew
ed

 w
he

n 
an

al
yt

ed
by

 g
en

de
r,

 b
ec

au
se

 y
ou

th
 w

ith
 le

ar
ni

ng
 d

is
ab

ili
.

tie
s 

(p
ei

m
ar

ily
 m

ak
 in

 th
ei

r 
st

ud
y)

 g
en

er
al

ly
ha

ve
 h

ig
he

r 
em

pl
oy

m
en

t r
at

es
 th

an
 d

o 
yo

ut
h

w
ith

 m
en

ia
l r

et
ar

da
tio

n 
N

ev
er

th
el

es
s,

 th
e

au
th

iw
s 

cl
ai

m
ed

!

G
en

de
r 

ix
 s

ig
ni

fic
an

tly
 r

el
at

ed
 to

 la
te

r
em

pl
oy

m
en

t f
or

 b
ot

h 
ha

nd
ic

ap
pe

d 
an

d
no

nh
an

di
ca

pp
ed

 s
tu

de
nt

s 
!c

ho
se

n 
fr

om
 th

e
sa

m
e 

sc
ho

ol
s 

m
a 

th
e 

su
bj

ec
ts

 w
ith

 d
is

ab
ili

tie
sl

,
w

ith
 m

al
es

 c
on

si
st

en
tly

 m
or

e 
lik

el
y 

to
 b

e
em

pl
oy

ed
 th

an
 fe

m
al

es
, a

lth
ou

gh
 th

e 
de

gr
ee

of
 d

iff
er

en
ce

 w
as

 g
re

at
er

 fo
r 

ha
nd

ic
ap

pe
d

st
ud

en
ts

. (
I W

ad
i e

t a
l.,

 1
98

9,
 p

. 2
53

)

In
 fa

ct
, t

he
y 

di
d 

no
t l

in
d 

si
gn

ifi
ca

nt
 d

iff
er

-
en

ce
s 

be
tw

ee
n 

m
al

e 
an

d 
fe

m
al

e 
st

ud
en

ts
 w

ith
 n

o
di

sa
bi

lit
ie

s.
'C

la
im

s 
of

 g
en

de
r 

di
ffe

re
nc

es
 fo

r 
em

pl
oy

m
en

t
ra

te
s 

ar
e 

m
ad

e 
by

 fo
llo

w
-u

p 
re

se
ar

ch
er

s 
N

is
be

t
an

d 
Li

ch
te

ns
te

in
 (

19
92

),
 H

ar
in

g 
an

d 
Lo

ve
tt

(1
99

0)
, S

cu
cc

im
an

e 
an

d 
S

pe
ec

e 
(1

99
0)

, a
nd

S
itl

in
gt

on
 a

nd
 F

ra
nk

 (
19

90
).

 N
is

be
t e

nd
 L

ic
ht

-
en

st
ei

n 
re

po
rt

ed
 e

m
pl

oy
m

en
t r

ot
es

 fo
r 

gr
ad

ua
te

s
w

ith
 le

ar
ni

ng
 d

is
ab

ili
tie

s 
as

 fu
ll 

tim
e 

(1
6%

fe
m

al
e,

 3
8%

 m
al

e)
 a

nd
 p

ar
t t

im
e 

(4
0%

 fe
m

al
e,

18
%

 m
al

e)
. A

lth
ou

gh
 th

is
 is

 a
n 

im
po

rt
an

t d
is

-
tin

ct
io

n 
(a

nd
 o

ne
 th

at
 n

ee
ds

 fu
rt

he
r 

at
te

nt
io

n)
,

da
ta

 in
 th

is
 s

tu
dy

 r
eg

ar
di

ng
 th

e 
nu

m
be

r 
of

 h
ou

rs
gr

ad
ua

te
s 

ar
e 

w
or

ki
ng

 m
ay

 b
e 

of
 q

ue
st

io
na

bl
e

va
lid

ity
 b

ec
au

se
 th

e 
in

ve
st

ig
at

or
s 

us
ed

 m
ix

ed
in

fo
rm

an
ts

. I
n 

fa
ct

, r
ef

ig
ur

in
g 

th
e 

em
pl

oy
m

en
t

ra
te

s 
co

m
bi

ni
ng

 p
an

- 
an

d 
fu

ll-
tim

e 
em

pl
oy

m
en

t
re

su
lte

d 
in

 id
en

tic
al

 p
er

ce
nt

ag
es

 (
56

%
) 

fo
r 

bo
th

m
al

es
 a

nd
 fe

m
al

es
. I

n 
th

e 
ot

he
r 

th
re

e 
st

ud
ie

s,
 th

e
em

pl
oy

m
en

t p
er

ce
nt

ag
es

 o
f t

he
 m

al
es

 a
nd

fe
m

al
es

 w
ith

 d
is

ab
ili

tie
s 

w
er

e 
re

po
rt

ed
 r

es
pe

c-
tiv

el
y 

as
 fo

llo
w

s:
 !b

rin
k 

an
d 

Lo
ve

tt 
(1

99
0)

,
75

%
 v

er
su

s 
48

%
; S

cu
cc

im
ar

ra
 a

nd
 S

pe
ec

e
(1

99
0)

, 9
1%

 v
er

su
s 

52
%

; a
nd

 S
itl

in
gt

on
 a

nd
F

ra
nk

 (
19

90
),

 8
1%

 v
er

su
s 

66
%

. '
T

ho
ug

h 
th

es
e

pe
rc

en
ta

ge
s 

ap
pe

ar
 d

iff
er

en
t, 

no
ne

 o
f t

he
 in

ve
st

i-
ga

to
rs

 in
cl

ud
ed

 a
 s

ta
tis

tic
al

 a
na

ly
si

s 
to

 te
st

 fo
r

si
gn

ifi
ca

nc
e.

 In
 a

dd
iti

on
, H

ar
in

g 
an

d 
Lo

ve
tt,

 a
s

w
el

l a
s 

S
C

U
C

ci
m

ill
T

il 
an

d 
S

pe
ec

e,
 c

om
bi

ne
d 

di
s-

ab
ili

ty
 g

ru
up

s 
an

d 
tim

e 
si

nc
e 

ex
iti

ng
 h

ig
h 

sc
ho

ol
in

 th
ei

r 
an

al
ys

es
.

In
 th

e 
st

ud
y 

co
nd

uc
te

d 
by

 K
ra

ns
to

ve
r,

 th
ur

-
lo

w
, a

nd
 H

ru
in

in
ks

 (
19

89
),

 th
e 

ra
te

s 
of

 p
ai

d
em

pl
oy

m
en

t l
iw

 m
al

es
 a

nd
 k

m
ak

s 
w

er
e 

al
m

os
t

id
en

tic
al

; b
ut

 w
om

en
 w

or
ke

d,
 o

n 
av

er
ag

e,
 fe

w
er

nu
m

be
r 

of
 h

ou
rs

 p
er

 w
ee

k:
 3

6 
ve

rs
us

 4
1 

fo
r 

th
e

m
ak

s 
(a

ga
in

, n
ie

se
 d

at
a 

m
ay

 h
e 

su
sp

ec
t,

de
p.

nd
in

g 
on

 h
ow

 th
ey

 w
er

e 
ob

ui
ne

d)
 I 

lo
w

ev
-

er
, t

he
 o

nl
y 

si
gn

ifi
ca

nt
 d

iff
er

en
ce

 w
as

 th
at

 m
or

e
F

em
al

es
 w

er
e 

al
so

 r
ep

or
te

d 
as

 h
om

em
ak

er
s,

 th
e

au
th

or
s 

di
d 

no
t i

nd
ic

at
e 

w
he

th
er

 th
e 

w
om

en
 w

ho
w

er
e 

ho
m

em
ak

er
s 

w
er

e 
al

so
 c

ar
in

g 
fo

e 
ch

ild
re

n.
In

 th
is

 s
tu

dy
, t

oo
, d

is
ab

ili
ty

 g
ro

up
s 

an
d 

su
bj

ec
ts

Ih
ee

m
be

r/
Jo

se
ar

y
IS

N

w
ho

 h
ad

 b
ee

n 
cu

t o
f s

ch
oo

l f
ro

m
 1

to
 8

 y
ea

rs

w
er

e 
an

al
yz

ed
 to

ge
th

er
.

W
ag

ne
r 

(1
99

2)
 r

ep
or

te
d 

ge
nd

er
 d

ill
er

en
ce

s
fo

r 
em

pl
oy

m
en

t r
at

es
 o

f s
ub

je
ct

s 
in

 th
e 

N
at

io
na

l
Lo

ng
itu

di
na

l '
tr

an
si

tio
n 

S
tu

dy
 (

N
IA

'S
) 

at
 tw

o
tim

e 
pe

rio
ds

 (
le

ss
 th

an
 2

 y
ea

rs
 p

os
ts

ch
oo

l,
an

d

3-
5 

ye
ar

s 
po

st
sc

ho
ol

).
 S

ig
ni

fic
an

t d
iff

er
en

ce
s

w
er

e 
re

po
tte

d 
at

 b
ot

h 
po

in
ts

, b
ut

 o
nl

y
w

he
n 

al
l

di
sa

bi
lit

y 
gr

uu
ps

 (
in

cl
ud

in
g 

su
bj

ec
ts

 w
ith

 s
en

so
-

ry
 a

nd
 h

ea
lth

 im
pa

irm
en

ts
,

be
ha

vi
or

 d
is

or
de

rs
,

an
d 

al
l l

ev
el

s 
of

 r
et

ar
da

tio
n)

 w
er

e 
an

al
yz

ed
to

ge
th

er
. W

he
n 

ge
nd

er
 a

na
ly

si
s 

w
as

co
nd

uc
te

d

fo
r 

su
bj

ec
ts

 w
ith

 le
ar

ni
ng

 d
is

ab
ili

tie
s 

an
d 

m
en

ta
l

re
ta

rd
at

io
n 

se
pa

ra
te

ly
, n

o 
si

gn
ifi

ca
nt

 d
iff

er
en

ce
s

w
er

e 
fo

un
d 

be
tw

ee
n 

m
al

es
 a

nd
fe

m
al

es
 fo

r
em

pl
oy

m
en

t a
l e

ith
er

 in
te

rv
ie

w
. l

lo
w

ev
er

, W
ag

-
ne

r 
(1

99
2)

 c
la

im
ed

 th
at

 th
e

"N
IT

S
 fi

nd
in

gs
de

m
on

st
ra

te
 th

at
 th

e 
ex

pe
rie

nc
es

 o
f y

ou
ng

w
om

en
 w

ith
 d

is
ab

ili
tie

s 
di

ffe
r 

si
gn

ifi
ca

nt
ly

fr
om

th
os

e 
of

 th
ei

r 
m

al
e 

co
un

te
rp

ar
ts

 d
ur

in
g 

se
c.

on
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Abstract

This longitudinal study examined the post high school

grathiation status of the 1985 and 1990 graduating classes from 3

large school districts in the Northwest United States. Both cohorts

included all of the graduates who were identified as learning

disabled (N=289) in their respective graduating classes and a

stratified random sample of non disabled graduates from these same

graduating classes (N=611). A computer assisted telephone survey

instrument was developed to :licit information on the employment,

attending post-secondary education programs, and parenting status

of the graduates. These interview took place once a year for a

duration of five years beginning in 1991. Results on employment

rates indicated that, a a group, students identified as learning

disabled were employed at a rate that was competitive in relation to

their non disabled peers. Results on engagement rates (employed

and/or in school) indicated that students identified as learning

disabled had a significantly lower engagement rate than their non

disabled peers. Results on engagement with mothering included

1ndicated that students identified as learning disabled had a

significant y lower engagement rate during some of the post

graduation years and an equal or higher engagement rate in other

years as compared to their non disabled peers. These results

t
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indicate that post school status of youth identified as learning

disabled, as well as their status as compared with their non

disabled peers, is dependent upon the variables under study.
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The Post-School Status of High School Graduates with Learning

Disabilities A Decade After Graduation

The general consensus in the field of special education is that

special education graduates experience less favorable post-school

outcomes than their non disabled peers. This belief has been

reinforced by numerous follow-up studies of special education

graduates and har resulted in the Transition Initiative and other

Federal and State level actions with the focus on improving the post

school outcomes of special education youth. We applaud these

efforts and believe special educators and others need to continue

these efforts. However, we believe new data are available that call

into question some of the fundamental beliefs of the special

education field. The purpose of this article is provide a new data set

on youth with learning disabilities who have been out of high school

for ten years.

Review of the Literature

Employment

There are a number of studies that have examined the post-

graduation employment status of adults who have been identified as

disabled. The most extensive of these, Wagn .1- et al. (1992), included

an original sample of more than 8,000 youth identified as disabled;

cf this original sample, a nationally representative subset of post-
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secondary school students (n=1,750 to 1,950; n changed according to

area studied) was sampled. Data were collected on these youth after

they had been out of school from 0 to 2 years and again after they

had been out from 3 to 5 years. At the time of the first interview,

data were collected on 337 adults who had been identified as

learning disabled (LD), 59.2% were empioyed either full or part time

during the previous year. At the time of the second interview (3 to 5

years post-graduation), 70.8% of the LD youth (n = 322) had been

employed during the previous year. The researchers then analyzed

the data by gender and found that female LD adults had lower

employment rates at each interview, 44.3% for 0 to 2 years out and

52.4% for 3 to 5 years out, than males 63.9% for 0 to 2 years out and

76.9% for 3 to 5 years out.

In another large scale study of post-graduate status in Iowa,

Sitlington and Frank (1990) examined the outcomes of 909 adults

who were identified as learning disabled and who had been out of

school for one year. These researchers found that 77% of the adults

were employed. When gender was considered, females had a lower

employment rate of 66% than males 81%. In 1995, Frank, Sitlington

and Carson again examined the employment status of these LD

graduates after they had been out of school for 3 years. These later

findings indicated that 85% of the LD graduates were employed

173
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Schalock et al. (1986) examined the employment status of 65

graduates who had been identified as learning disabled from 10

rural Nebraska schools. These graduates had been out of school from

1 to 5 years. A majority (72%) of the graduates reported being

employed.

In a Washington D.C. area school district, Scuccimarra and

Speece (1990) observed that of the 65 LD graduates in their study,

78.5% were employed 2 years out of high school. These findings

were then analyzed by gender where it was found that females had

an employment rate of 52.4% while males, as a group, were

employed 90,9% of the time.

Another study, Shapiro and Lentz (1991), examined the

employment rates of youth identified as learning disabled who had

participated in a vocational-technical education program prior to

high school graduation. These youth were compared with a second

group of vocational-technical education students (non disabled) as

well as a regular education group (non disabled). Two cohorts of

graduates were interviewed at the time of graduation and again at 6,

12, and 24 months following high school graduation. Th;se

researchers found that the employment rates for the learning

disabled graduates ranged from 51% at graduation to 91% two years

after graduation for cohort 1, and for the LD graduates in cohort 2

lE 0
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the range was from 73% at graduation to 93% one year after

graduation (Note: these rates excluded all subjects who were enrolled

in 2 and 4 year colleges as well as subjects who were in the military

full time).

Lastly, Haring and Lovett (1990) studied the post-school

employment outcomes of 129 adults in the Southwest United States

who had been identified as disabled. Of these youth 64 were

learning disabled and they had an employment rate of 64% with

females again employed at a lower rate (48%) than males (75%).

These studies found generally similar employment rates for

youth labeled learning disabled up to 5 years after graduation from

high school. Taken as a whole the e.nployment rates for LD

graduates varied from 59% to 85%, with the higher rates being

associated with those youth who had been out of high school for a

longer period of time. Males with learning disabilities always had

higher employment rates than females with learning disabilities: for

males the range was 64% to 90% and for female the range was 44% to

66%.

Engagement

In addition to examining the employment status of youth

identified as learning disabled we also examine the engagement rates

of these youth. Sitlington and Frank (1990) defined "engagement" as

181
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someone who was a homemaker, student, or in job training. Of the

total number of LD youth who were questioned regarding

employment in their study, 77% were employed and an additional 9%

were meaningfully engaged one year out of high school.

Parenting

Wagner et al. (1992) examined the post-graduate parenting

status of youth who had been out of school from 3 to 5 years. Of the

adults who had been identified as learning disabled, 27% were

parenting, with females parenting at a higher rate (50%), than males

(19%).

Sitlington and Frank (1990) also reported the "homemaker"

status of 880 learning disabled graduates who had been out of high

school for one year. Their findings indicated that 2% of those

interviewed described themselves as homemakers. (Note: these data

were not reported by gender)

Current Study

The primary focus of the current study is on the post school

employment status, and engagement status (employed and/or

attending school or training) of graduates who have been identified

as learning disabled. Additionally, we examine the related issue of

mothering. Specifically, we examine the post-school engagement

rates of graduates and then we add mothering to this category as an

12
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additional engagement activity (employed and/or in school or

training and/or mothering). Our primary research questions are:

1. Are there differences in the employment rates of youth

with learning disabilities as compared with non disabled youth

during the first ten years after high school graduation?

2. Are there differences in the engagement rates (employed

and/or in school or training) of youth with learning disabilities as

compared to non disabled youth during the first ten years after high

school graduation?

3. Are there differences in engagement rates when mothering

is added to engagement (employed and/or in school or training

and/or mothering) of youth with learning disabilities as compared to

non disabled youth during the first ten years after high school

graduation?

Method

Participants

The data set used in this study is part of a larger study entitled

The First Decade Project which has been discussed elsewhere (Levine

& Edgar, 1994; 1995). The data set consists of two cohorts of

graduates (1985 and 1990) from three school districts in the

Northwest Udited States. All the special education graduates from

these three school districts for the two year cohorts and a contrast

1 b 3
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group of randomly selected non-disabled graduates from the same

graduating classes and the same districts were selected. In the

Autumn of 1990 letters from the special education directors of the

three school districts were sent to all the parents of the graduates

requesting their participation in the study and requesting their

informed consent. For those parents who did not respond to the

initial letter a follow-up telephone call was made requesting their

participation. Informea consent was obtained for all of the parents

and graduates who participated in the study. The study reported in

this article only addresses the n.,n-disabled graduates (Original

n=611) and the graduates with learning disabled (Original n= 289).

Missing subjects plague all longitudinal studies. There are two

primary sources of missing subjects: those who were eligible for

participation but who never were part of the study because they

refused to participate or they could not be located; and those who

participated in part of the study and then dropped out because they

chose not tc, participate or they moved and could not be located.

After analyzing the attrition data the only significant

differences were with the 1990 cohc-t in that the non-disabled

group had a lower contact rate than the LD group and more males

with LD were contacted than females with LD. An analysis of the

attrition data (those subjects who dropped out of the study between
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year 1 and year 5) showed that for the 1990 cohort there was a

significant attrition of non disabled males who were employed in the

first interview. The low initial contact rates with the non disabled

graduates was due to an erroneous decision to add subjects to the

initial list when we experienced difficulty contacting the subjects.

Thus the non disabled population is different from the special

education group in that the non disabled graduates were those who

were easier to initially contact than were the special education

subjects. The basic data on these two cohorts are found in Table 1.

[Insert Table 1 here]

Dgsign

We have combined the data from the three school districts

after we conducted an analysis that indicated there were no

significant differences in the data sets between the three districts.

Also of import is the fact that we report data for a ten year time

period using two discrete cohorts of subjects. The first five years

after graduation from high school are represented by the 1990

graduating class and the second five years after high school

graduation (years 6-10) are represented by the 1985 graduating

class. The :cader will have to determine if this representation is

justifiable. This technique is a modification of a technique used by a

National institute of Justice study (Earls & Reiss, 1994) designated as
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an accelerated longitudinal study. In this technique different age

cohorts are studied simultaneously in a longitudinal manner with the

end of one age cohort overlapping the beginning age of the

subsequent cohort by the end of the study. We have not presented

overlapping data points between the two cohorts so our data

presentation differs significantly from that of the National Institute

of Justice study. Readers will have to decide if our design warrants

the juxtaposition of our data.

Procedure

The data for this study were collected over a five year period

(1991-1995) using telephone interviews with the parents of the

graduates. The interviews were incorporated into a computer

assisted program that allowed the interviewer to enter the data

directly into the database. Reliability checks were conducted each

year during which time a supervisor coded an interview

concurrently with an interviewer and an agreement analysis was

conducted for each coded interview. There were a minimum of four

such checks for each interviewer each year of the study. The

agreement percentages f:jr these interviews ranged from 98% to 99%

with a medium agreement of 98% for 49 reliability checks. The

information requested in the interviews focused on the post-sc ol

status of the graduates: current employment, hours worked, wages,

166



Post-School Status 13

benefits, attendance of post-secondary education programs and

graduation from such programs, degree earned, marital status,

number of children and current living situation. In an earlier article

on this data set, Levine & Edgar (1994), we determined high rates of

agreement between the self-report of the graduate and the report of

other informants on the following variables: employment, attending

post-secondary education programs, marital status, parenting, and

place of residence. Low agreement was found for: hours worked,

salary, and benefits (the primary reason for this low agreement was

that the other informants did not know the correct response).

Results

Question 1. Are there differences in the employment rates

of youth with learning disabilities as compared with non

disabled youth during the first ten years after high school

graduation?

First we analyzed the employment rates for the non-disabled

graduates and the graduates with learning disabilities for the entire

ten years of data (see figure 1) (Note: the 1990 graduates are

represented in the first five years and the 1985 graduates are

represented in years 6-10). These data were then analyzed by chi-

square analysis using an SPSS statistical program. The only

significant difference in the employment rates were found in year 10

lbY
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(see Table 2). In year 10, the non-disabled graduates had a

significantly higher employment rate than the learning disabled

graduates.

[Insert Figure 1 here]

Next, we analyzed the same data for females by category and

males by category (see Figure 2). For the females, the non disabled

females were employed at a significantly higher rate than the

females with learning disabilities in years 4, 5, and 10 (see Table 2).

For males, the males with learning disabilities were employed at a

significantly higher rate than the males without disabilities in year 2.

We then analyzed the data by gender within category. For the

learning disability group males were employed at a significantly

higher rate than females in years 5, 6, 8, and 10. For the non

disabled group, females were employed at a significantly higher rate

during years 1, 2, and 4 but by year 10, the non disabled males were

employed at a significantly higher rate than the non disabled

females.

[Insert Figure 2 here'

[Insert Table 2 here]

Question 2: Are there differences in the engagement rates

(employed and/or in school or training) of youth with
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learning disabilities as compared with non disabled youth

during the first ten years after high school graduation?

After completing our analysis on employment w. then ran the

same analysis on engagement rates. The first comparison, by

category, is represented graphically in Figure 3. These data were

then analyzed by chi-square comparisons using an SPSS statistical

program (see Table 3). After adding school or training to

employment there was only one year (year 8) that was not

significant in favor of the non disabled graduates.

[Insert Figure 3 here]

Next, we analyzed the engagement rates for females by

category, for males by category, and by gender within category (see

Figure 4). For the females by category comparison the non disabled

females had a significantly higher engagement rate than the females

with !earning disabilities in years 1 to 6 and in year 9. For the males

by category comparison non disabled males had a significantly

higher engagement rate than the males with learning disabilities in

years 1, 3, 4, 5, and 10. By gender within category for the graduates

with learning disabilities, males had a significantly higher

engagement rate than the females in years 5, 6, and 8. For the non

disabled group there was only one year, year 10, that was significant
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In this year (10), non disabled males had a significantly higher

engagement rate than the non disabled females.

[Insert Figure 4 here]

[Insert Table 3 here]

Question 3: Are there differences in engagement rates,

when mothering is added as engaged (employed, and/or in

school or training and/or mothering) of youth with learning

disabilities as compared to non disabled youth during the

first ten years after high school graduation?

For our final analysis we added mothering to our engaged

category. In order to be considered a mother the female graduate

had to have one or more, of her birth children, living with her at the

time of interview. In addition to examining the percentage of

mothers by category, we also examined the percentage of mothers

who were receiving public assistance. (Note: In year 1 (1990 cohort)

less than 1% of the nondisabled males were parenting while 3% of

learning disabled males were parenting; in year 5 less than 1% of

the nondisabled males were parenting while 8% of the learning

disabled males were parenting; by year 10 (1985 cohort) 11% of the

nondisabled males were parenting while 23 7/0 of the
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learning disabled males were parenting. There were no cases of

fathers receiving public assistance).

Overall, females with learning disabilities had a much higher

rate of mothering compared to the non disabled females. For the

1990 cohort between 17% and 33% of females identified as learning

disabled were mothering as compared to between 2% and 12% of the

non disabled graduates over a 5 year period. In addition to having a

higher mothering rate, the mothers with learning disabilities were

also receiving public assistance at a higher rate than the non disabled

mothers. For the 1990 graduates the LD mothers receiving public

assistance ranged from 50% to 75% while none or the non disabled

mothers were receiving public assistance.

For the 1985 cohort (years 6-10) between 54% to 58% of

females with learning disabilities welt mothering while non disabled

females were mothering at a lower rate (range 12% to 25%). Again,

when public assistance was considered, the m Dthers with learning

disabilities were receiving funds at a higher rate (range 21% to 40%)

than the nondisabled mothers (range 8% to 13%) over the 5 year

period (see table 4) (Note: There were four years in which someone

other than a mother was receiving public assistance in years 1, 4 and

6 one female identified as learning disabled was receiving assistance,
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and in years 4 and 8 there was one male identified as learning

disabled who was receiving public assistance).

[Insert Table 4 here]

After including mothering as engaged we reran chi-squares

using an SPSS statistical program. Our first analysis on engagement

with mothering was by category. Percentages of engagement by

category are represented graphically in Figure 5. For the category

comparison, years 1 to 5 and year 10 were significant in favor of the

non disabled graduates.

[Insert Figure 5 here]

Next, we recomputed all of the gender comparisons that

involved females (Note: male only comparisons did not change from

analysis 2). The gender by category engagement rates with

mothering are represented by Figure 6. The female by category chi-

square comparison indicated that there were two years, 4 and 5, that

were significant in favor of the non disabled graduates. For the chi-

square comparisons on gender within category on graduates there

were no significant differences between males and females with

learning disabilities. For the gender within category comparison on

the non disabled graduates there were no significant differences

between males and females without disabilities (see Table 5).
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[Insert Figure 6 here]

[Insert Table 5 here]

Discussion

There are a number of serious limitations with our data. For

example, we know that a large number, perhaps as large as 40%, of

youth identified as learning disabled fail to graduate from high

school. We present no data on this significant group of students.

These non completers are a serious problem and our guess is that

they are not employed at as high a rate as the graduates who were

labeled as learning disabled. A second problem is related to missing

subjects. While it is true that most longitudinal research has subject

attrition, this does diminish our concern for the effect that :hese

missing subjects had on our findings.

There are several strengths of this study. First, data are

presented on youth up to ten years after graduation from high

school. Secondly, data are reported on the year by year status of the

youth without mixing data from several years. Thirdly, a group of

youth not labeled as disabled, who attended the same high schools,

graduated in the same years, and lived in the same communities are

included to provide a comparison group for the youth with learning

disabilities. The reader is cautioned to keep these weaknesses (and

strengths) in mind when evaluating the results and our discussion.
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Whatever we have found can best be described as relating to youth

with learning disabilities who graduate from high school and are

willing (and able) to stay in a longitudinal research study for five

years. While we cannot describe how these youth differ from those

who do not graduate or stay in a research study our guess is that

there are substantial differences between these two groups of youth.

Employment

Comparing the employment rates over the ten years of the

data collection it appears that the overall employment rate of the

learning disabled group is comparable to the employment rate of

non disabled group. In the 1990 cohort, graduates who were

identified as learning disabled had a range in employment rates from

60% to 72% throughout the 5 year time period while the nondisabled

graduates had a range in employment from 59% to 79% throughout

this same time. In the 1985 cohort, graduates with learning

disabilities had a range in employment rates from 73% to 85% while

the non disabled graduates had a range in employment rates that

ranged from 79% to 88%. The employment rates for youth with

learning disabilities in this study are comparable to the rates

reported in earlier studies. The comparison with the non disabled

groups, however, allows for the conclusion that the youth with

learning disabilities are not doing significantly worse than their non
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disabled peers. Furthermore, these findings indicate that all youth

experience relatively high unemployment rates during the first

decade after graduation from high school.

When these data were analyzed by gender, the males with

learning disabilities had an employment rate that was higher than

their nondisabled male peers in years 1 thru 8 (reaching 83% in year

8). Even in years 9 and 10, when many of the non disabled males

had completed college, there were no significant differences in the

employment rates for the male by category comparison.

In contrast to the males, the females with learning disabilities

had substantially lower employment rates than the other subjects in

the study, including the females without disabilities. In fact, there

was no year where they had an equal or greater rate of employment

than the other graduates. In two of the years the females with

learning disabilities had extreme variation in their employment

rates, a low of 33% in year 5, and a high of 80% in year 7, but the

majority of years (excluding years 5 and 7) ranged from 55% to 65%

employment. These employment rates are also similar to the earlier

reported studies and this does raise the issue of some sort of gender

biases for women with learning disabilities. This conclusion is

substantially different from that drawn from an earlier report on a

subset of these data (Levine and Edgar, 1995) when it appeared that

1 V5
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there were no significant differences between males and females

with learning disabilities.

While we were somewhat pleased with this initial outcome of

competitive employment rates on the part of the LD graduates, and

the LD males in particular, we also realized that employment as a

measure of post-school status may have been an inadequate

indicator of the post-school success of young adults. Two questions

related to employment that need to be addressed are

earnings/income and type of employment (part time/full time). This

is a complex analysis and we are preparing another report that

addresses the issues of earnings and part time/full time employment

for the employed graduates. Employment rates, in isolation also do

not address the issue of those youth who are attending some form of

post-secondary education. This semed especially true for the first

five years following high school graduation, because a large number

of non disabled graduates were not accounted for by the measure of

employment.

Engagement

When data on those youth who were attending post-secondary

school or training programs were added to the analysis the non

disabled graduates showvd superior engagement rates in adult

behaviors. This clear difference between the graduates by category
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was entirely attributable to the post-secondary school and training

rates of the non disabled graduates. When considering engagement

with college and or training added to employment we now found that

the graduates identified as learning disabled in the 1990 cohort had

a range in engagement from 79% to 81% while the nondisabled

graduates had engagement lates that ranged from 94% to 98%. For

the 1985 cohort the reiults were similar with the engagement rates

for the LD graduates ranging from 76% to 88% while the nondisabled

graduates engagement rates ranged from 90% to 95%. With the

addition of post secondary school or training attendance to

employment the graduates with learning disabilities now appeared

to be doing less well than their non disabled peers.

This also held true for the gender comparisons, males with

learning disabilities, who had been employed at a rate that was

similar to their nondisabled peers, were engaged a lower rate than

both the nondisabled females and males in every year except year 8.

In that year (8) males with learning disabilities had an engagement

rate of 95% which was higher than the engagement rate of the

nondisabled females (86%) and nondisabled males (94%). For the

females with learning disabilities the addition of school or training to

employment (engaged) served to further increase the disparity

'between them and their rondisabled peers.
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This analysis indicated that the LD group, as a whole and by

gender, were attending post-secondary programs at a much lower

rate than their non disabl,td peers across the ten years following

graduation. These lower post-school attendance rates of the

graduates identified as learning disabled indicate that they are not

gaining the skills (through education) that will lead to added success

in the future. We suspect that over the long run, differences in

employment (especially in the quality of employment) would

continue to grow in favor of the non disabled graduates. Part of this

question can be addressed by conducting an analysis of college

graduates to non graduates on employment rates and levels of

earnings. This analysis is complex as comparisons need to be made

between youth who attended and did not graduate from college to

those youth who graduated as well as to youth who never attended.

Other analysis would need to include comparisons by type of post-

secondary program (A.A. degree versus B.A. versus specialized

vocational training). These data will be reported in a future

manuscript.

Engagement with Mothering

Mothering is a valued adult activity, therefore, it was an

essential addition to the category of engagement. When this variable

was added as an engaged activity the overall engagement rate of the
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graduates identified as learning disabled for the 1990 cohort

increased but remained significantly lower than the engagement

rates of the non disabled graduates. For the 1985 cohort, however,

the addition of mothering to engagement had the effect of increasing

the engagement with mothering status of the learning disabled

graduates substantially. In fact, the engagement with mothering

rates of the graduates identified as learning disabled (1985 cohort)

now ranged from 85% to 95% which was much more competitive

with that of the non disabled graduates (range 92% to 97%).

When we further analyzed these data by gender, females with

learning disabilities had an engagement status that was competitive

with the non disabled females and males. But now the males with

learning disabilities evidenced the lowest rates of engagement.

One concern that does arise from these data is the

disproportionately higher mothering rate among females with

learning disabilities as compared with the non disabled females. This

concern is confounded by the fact that a larger percentage of these

mothers were receiving public assistance (see Table 4). While this is

obviously a value laden issue, it is one that deserves further

attention. We believe that the high rate of parenting coupled with

high incidences of public assistance among mothers with learning

disabilities can be viewed as a negative outcome. Many of these
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young women are single parents without partners. In the 1990

cohort (years 1-5) 100% of the mothers were single in years 1 thru 3;

in year 4 , 84% were single; and in year 5, 77% were single. For the

1985 graduates (years 6-10) the single parenting status of the

learning disabled females ranged from 36% to 46%. These higt

incidences of mothering, public assistance, and single parenting

among females with learning disabilities is discouraging. While it is

true that parenting is a valued adult activity, early parenting is

highly associated with other negative life circumstances and we

recommend that further attention be given to this issue in order to

decrease the early parenting rate of young women with learning

disabilities.

Conclusion

These data provide the first long-term view of the post high

school status of youth identified as learning disabled and their non

disabled peers. Surprisingly, graduates identified as learning

disabled, as a group, do not have significantly different employment

rates as compared to their non disabled peers. Furthermore, males

with learning disabilities are employed at rates that are highly

competitive with that of their non disabled peers. There are,

however, significant differences in the attendance of post-secondary

training programs in favor of the non disabled graduates. Finally,
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the females with learning disabilities are under-employed and

parenting at a high rate.

Do these data indicate tl at special education is broken and in

need of major reform? We think not. Do these data indicate that

special education as currently conceived is successful? We think not.

These data cannot be used to answer those questions. Unfortunately,

similar data have been used by some in the past to justify reform

movements or new initiatives. The use of data such as these for

those purposes is not justified. What we can conclude from these

data is that graduates with learning disabilities are doing pretty well

on the measure of employment when compared to graduates without

learning disabilities throughout the first ten years following

graduation from high school. Furthermore, the measures of

engagement indicate that graduates with learning disabilities are

doing less well than their non disabled peers but they are surely not

doing poorly by comparison.

If these outcomes are good, bad, or neutral, they can hardly be

attributed to the quality (or lack of quality) of the special education

programs. To address that question, further studies need to collect

data on high school drop outs and the specific content and quality of

the high school programs attended by the youth (see: Shapiro &

Lentz 1991). These procedures will undoubtedly need to incorporate

2 i



Post-School Status 28

qualitative as well as quantitative techniques. Techniques of this

nature will be an expensive undertaking. Policy makers and

researchers need to think carefully about the possible benefits from

further studies of this nature and consider alternative methods to

address the post-school status of graduates with disabilities and the

effectiveness of special education programs.
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Post-School Status of Youth with Behavior Disorders

Kimber Malmgren, Eugene Edgar, & Richard Neel

Abstract

This five year longitudinal study investigates post-high school

outcomes for behaviorally disordered (BD) youth. Subjects include BD and

non-disabled graduates from 3 high schools in western Washington. Two

cohorts ae tracked. One cohort consists of 1985 graduates and the >ther

consists of 1990 graduates. Data were collected annually from 1990 to 1995,

making one set of data reflective of a group of youth out of school 1 to 3 years,

and the other reflecting outcomes for youth out 6 to 10 years. Outcomes for

the BD youth are compared to outcomes for a random stratified sample of

nondisabled peers.

Introduction

Despite the recent flood of follow-up studies of special education youth

who have graduated from high school special education programs there have

been few such studies which provide information on youth with behavior

disorders (serious emotional disturbance). The purpose of this manuscript is

to review the existing data base on the post school status of youth with

behavior disorders, to add a current study to that data base, and to speculate

on the type of research that might be conducted in the future to better

understand this population.
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Review of the Research Literature

Recent data from the U.S. Department of Education (1994) makes a

strong case for studying youth with behavior disorders as a distinct

population: behaviorally disordered students are being arrested while in

school (22%), failing classes (65%), and dropping out (55%) at a rate greater

than that for any other category of students with disabilities.

Studies that have specifically examined the post-high school life of

students with behavior disorders have reported varying results which are

hard to compare because of differences in samples, timing, and

measurements. Most studies which track the transition of behaviorally

disordered youth for more than one year out of high school, lump

individuals who have been away from school for anywhere from two to five

years (Neel, Meadows, Levine, & Edgar, 1988; Carson, Sitlington, & Frank,

1995), creating difficulties in making statements about differential progress

during this time period. Given that children with behavior disorders make

up only 8.7% of all children receiving Special Education services nationally

(U.S. Dept. of Education, 1994) and the high drop out rate, it is not surprising

that large cohorts of graduates with behavior disorders are difficult to track.

Of the more than 8,000 students included in the National Longitudinal

Transition Study of Special Education Students (NLTS), 1,989 students were

in school at the first interview (1985) and were out of school at the second

interview (September, 1987). Of these, 256 (13%) were students whose

primary category of disability was behaviorally disordered (BD).

Wagner's (1992) data indicate that only 40% of the BD youth examined

in 1987 (4 mos. to 2 years after possible graduation from high school), had

BD Outcomes
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graduated from high school, while 56.3% had dropped out and 3.7% had aged

out. Given the fact that more than half of BD students drop out of school

during high school, Wagner et al's (1992) finding that only 3% go back to

complete school or an equivalency program is alarming. (The statistic for

youth with all disabilities is 27% reenrollment in high school or equivalency

programs for dropouts three to five years out of high school, and 54% for

regular education dropouts in the same time period.) Wagner et al. found

that three to five years out of high school, 49.9% of the behaviorally

disordered youth in the NLTS still did not have a diploma or equivalency

certificate, compared to only 17% of youth in the general education

population.

Attendance at postsecondary schools was reported to be low for

behaviorally disordered students (Marder, 1992). Looking only at high school

graduates who had been out of school three to five years, the rate of

postsecondary school attendance was 32.5% for BD students, compared to 78%

for the general population. Degree attainment during this period (three to

five years post-high school) was achieved by 10.6% of BD students, compared

to 18% of general education students (Sebring, Campbell, Glusber, Spencer, &

Singleton, 1987). Of those BD students who earned a degree, approximately

90% earned them from vocational schools, 10% from two year colleges, and

none from four year colleges.

Compared to other categories of disabilities, Wagner et al., (1992) found

that individuals with behavior disorders were fairly successful at finding jobs

by the first interview conducted in 1987. However, the status and pay rate of

their jobs 4id not rise significantly by the 1990 interview, and they were

plagued with greater job instability than other populations. Specifically, at the

BD Outcomes 3



1987 interview (<2 years post-high school), 40.7% of the BD students were

employed, compared to 59.1% of the general education students. At the 1990

interview (3-5 years post-high school), 47.4% of the BD students were

employed versus 69.4 of fleir general education counterparts. BD graduates

were employed at a 61% rate compared to 39.5% for the BD dropouts.

At the time of the 1987 interview, 71.5% of BD youth were reported to

be earning $4.30 or less per hour, while 9.1% were reported to earn in excess of

$6.00 per hour. By the second interview, in 1990, 23.9% were reported to earn

$4.30 or less per hour, while 48.7% were now reportedly earning more than

$6.00 per hour. The percentage of BD students employed in full-time

positions was lower than the percentage of general education students at both

interviews, but did increase significantly (p < .01) by the second interview. At

the first interview (<2 years post-high school), 14.5% of BD youth were

reported to be employed full-time, compared with 30% of general education

youth. By the second interview (3-5 years post-high school), 35.0% of BD

youth were employed full-time, compared to 46% of their general education

counterparts (D'Arnico & Blackorby, 1992).

Another study addressing transition issues of youth with behavioral

disorders was done by Neel, Meadows, Levine, and Edgar (1988). This study

examined outcomes for 160 behaviorally disordered high school graduates in

Washington state. The cohort was made up of students who had graduated

between 1978 and 1986, making them anywhere from one to nine years out of

school at the time of data collection. Neel et al.'s sample was similar to the

NLTS sample in gender breakdown, with 79% males (n = 126). Outcomes for

these BD graduates were compared to a non-disabled cohort (n = 542) of

BD Outcomes
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randomly selected students who had been enrolled in a vocational track in

high school and had graduated in the same years as the BD cohort.

Neel et al. (1988) reported that only 17% of BD respondents were

enrolled in some type of postsecondary school program at the time of data

collection, compared to 47% of the non-disabled respondents. At the time of

Neel et al.'s interview, 60% of BD graduates were employed, as were 73% of

the non-disabled graduates. These percentages are higher than those reported

in the What Happens Next? study, most likely because the Neel et al. sample

contained students vho had been out of school up to nine years, where

Wagner et al. examined students who had been out of school five years at the

most.

Carson, Sitlington and Frank (1995) recently reported results on the

behaviorally disordered sub-population of the Iowa Statewide Follow-up

Study, which is a 5-year project designed to study a random population of

special education students. The Iowa study includes both graduates and drop-

outs. At the time of Carson, et al.'s report, data had been collected at Year 1

(when the graduates were one year out of high school) and at Year 3 (when

the graduates were three years out of high school). Drop-outs were included

with the peers with whom they would have graduated had they continued in

school. Therefore, at the Year 1 interview, drop-outs could have been out of

school anywhere from just over one year up to five years. Likewise, at the

time of the Year 3 interview, drop-outs could have been out school from just

over three years up to seven years.

The Iowa sample consisted of 57 BD graduates and 25 BD dropouts.

Male students made up 67% of the graduates and 84% of the drop-outs. At
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Year 1, 40% of BD graduates and 50% of BD drop-outs were attending some

type of postsecondary education or training. At the Year 3 interview numbers

increased to 49% for BD graduates and 60% for BD drop-outs. These

percentages are notably higher than Neel et al.'s (1988) reported 17%

postsecondary school attendance (graduates one to nine years out), and

Wagner et al.'s (1992) 32.5% (graduates three to five years out).

Carson et al.'s (1995) employment data reflects that 55% of BD graduates

and 36% of BD drop-outs were employed at Year 1, increasing to 68% of BD

graduates and 60% of BD drop-outs at Year 3. Neel et al. (1988) reported a 60%

employment rate for BD graduates (one to nine years out). Wagner et al.

(1992) reported that 40.7% of BD students (graduates and drop-outs) were

employed at the first interview (<2 years out of high school), and 47.4% were

employed at the second interview (three to five years out). Of those

employed, 61% of Carson et al.'s graduates and 75% of the drop-outs were

employed full-time at the Year 1 interview. At the Year 3 interview, the

graduates' full-time status dropped to 59%, while the drLp-outs' rose to 93%.

These Year 3 statistics were reported to be statistically significant using chi-

square analyses. Wagner et al.'s data for full-time work status of BD students

reflects a much smaller percentage in the full-time work force: 14.5% at <2

years out and 35.0% at three to five years out. Carson et al. also reported that

drop-outs made significantly more per hour (based on mean wages) than

their graduate counterparts at the Year 1 interview. Drop-outs were reported

to earn $5.38 per hour while graduates earned $3.69 per hour. At the Year 3

interview, drop-outs were reported to earn $5.93 per hour, graduates $4.27.

(This difference was not statistically significant, however.)
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The data summarized above, from one national and two state-wide

studies, reflects the best evidence available to date on the transition of

behaviorally disordered youth from school to life in the community.

Current Study

The primary research questions for this study addresses the differences

in the post school outcomes for high school graduates labeled behaviorally

disordered as compared to their peers without disabilities.

Method

This data set is part of a larger study entitled The First Decade Project

which has been discussed elsewhere (Levine & Edgar, 1994; 1995). The data set

consists of two cohorts of graduates (1985 and 1990) from three high schools in

northwest Washington. Included in the overall study are all of the special

education graduates from these three school districts for the two cohort years,

and an equal number of randomly selected non-disabled graduates. In the

Fall of 1990 letters from the special education directors of the three school

districts were sent to all the parents of the graduates requesting their

participation in the study and requesting their informed consent. For those

parents who did not respond to the initial letter a follow-up telephone call

was made requesting their participation. Informed consent was obtained for

all the parents and graduates who participated in the study. The study

reported in this article only addresses the non-disabled graduates (Original

N=610) and the graduates labeled Seriously Behaviorally Disordered (BD)

(Original N= 28).
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The data for this study were collected over a five year period

(1990-1995) using telephone interviews with the parents of the graduates. The

interviews were incorporated into a computer assisted program that allowed

the interviewer to enter the data directly into the database. Reliability checks

were conducted each year during which time a supervisor coded an interview

concurrently with an interviewer and an agreement analysis was conducted

for each so coded interview. There were a minimum of four such checks for

each interviewer each year of the study. The agreement percentages for these

interviews ranged from 91% to 100% with a median agreement of 97% for 100

reliability checks. The information requested in the interviews focused

primarily on the post school status of the graduates: current employment,

hours worked, wages, benefits, post-secondary education program attendance

and graduation from such programs, degrees earned, marital status, number

of children, current living situation. In an earlier study (Levine & Edgar,

1993), we determined high rates of agreement between the self report of the

graduate and the report of other informants on the following variables:

employment, post-secondary education program attendance, marital status,

parenting, and place of residence. Low agreement was found for: hours

worked, salary, and benefits (the primary reason for this low agreement was

that the other informants did not know the correct response).

Missing subjects plagues all longitudinal studies. There are two

primary sources of missing subjects: those who were eligible for participation

but who never were part of the study because they refused to participate or

they could not be located, and those who participated in part of the study and

then dropped out because they chose not to participate or they moved and

could not be located. In this study our final contact rate was 71% (20) for the
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BD graduates and 52% (315) for the non-disabled graduates. For the BD group,

7 of the 8 missing subjects (88%) never participated in the study and 1 (12%)

dropped out of the study after participating for several years. For the non-

disabled group, 249 (84%) of the 295 missing subjects never participated in the

study while 46 (16%) left the study during the duration of the study (See Table

1).

We analyzed the contact data in order to determine if there were

significant differences between the subjects in the final contact group and

those who never were part of the study and those who dropped out of the

study. We were unable to note any differences as to gender, ethnicity, or

school district between those who remained in the study and those who left

the study and/or never participated in the study.

Results

Data on the employment rates for BD and non-disabled graduates are

presented in Table 2. For the 1990 cohort, represented in Years 1 - 5, statistical

comparisons (chi squares) yielded no significant differences. The 1985

graduates, represented in Years 6 - 10, were analyzed similarly. In Years 6 and

10 the BD graduates were employed at significantly lower r3tes than the non-

disabled graduates. Annualized earnings are reported in Table 3. When

considering only those graduates who were employed, no significant

differences between BD and the non-rtisabled graduates' earnings were

reported.

It is not until rates of engagement were analyzed that differences of any

magnituge were uncovered. Rates of engagement were calculated by

determining the percentage of subjects in each cohort who were either
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employed or enrolled in post-secondary education at the time of each

interview. For female subjects, parenting was also considered an "engaged"

activity. Data on rates of engagement of BD and non-disabled graduates are
1.)e.

presented in Table 4. Significant differences were found at eight-of the ten

data collection points. Rates of post-secondary degree completion (which

included any type of degree or certificate) for the graduates were analyzed at

Years 5 and 40. At the Year 5 interview, 23.1% of the BD graduates (n = 13)

had completed some type of post-secondary degree program, while 44.7% of

the non-disabled graduates (n = 161) had done so. At Year 10, 28.6% of the BD

graduates (n = 7) had received some type of post-secondary degree or

certificate, while 66.9% of the non-disabled cohort (n = 154) had done likewise.

Chi-square analyses were completed using Yate's correction. Significance at

the,449 1 level was reported at both comparison years.

We would like to note that none of the four female BD graduates

(three in the 1990 cohort and one in the 1985 cohort) received any type of post-

secondary degree or certificate during the course of this study. However, at

Year 5, 51.7% of the non-disabled females (n = 60) had received some type of

post-secondary degree or certificate, and at Year 10, 78.0% (n = 59) had done so.

Conclusions

The results from this study suggest that graduates categorized as

behaviorally disordered are employed at rates similar to that of their non-

disabled peers up to ten years post-graduation. Because of the small sample

sizes in the behaviorally disordered subset the significant difference at years 6

and 10 could be negated by the presence of one more employed graduate.

BD Outcomes

237
10



Another effect of the low sample size was our ability to individually

scrutinize the personal data collected for the behaviorally disordered subsets.

Because of this scrutiny, we know that one of the male graduates in the 1983

cohort was the full-time caretaker for his two children while his spouse

worked full-time. This knowledge reinforces the importance placed on the

framing of questions to properly capture subjects' participation in various

adult activities.

For those graduates who were employed, we do not find significant

differences in earnings, which complements our finding of little significance

in employment rates. Combined, these findings suggest that adult outcomes

in terms of employment, for BD graduates cannot be considered wholly

nega tive.

Engagement rates, however, suggest something different. Adding post-

secondary school attendance to employment to form an engagement variable

produced a number of significant points. Apparently, BD graduates are not

attending post-secondary education programs at rates comparable to their

non-disabled peers. When looking at the trends for these two groups:

engagement rates for non-disabled graduates start out high (98.1%) and

remain high, while employment rates climb. This suggests that non-disabled

graduates enter the work force as they leave school. For the BD graduates,

employment rates look essentially flat, while engagement rates for this group

decline over time until they eventually mirror employment rates. As BD

graduates leave post-secondary school, employment rates for this population

are not boosted.
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Rates of degree completion are also significantly lower for the BD

graduates and do not appear to increase after the five year mark, as do the

rates of degree completion for the non-disabled cohort. Simply graduating

from high school does not appear to make these two groups equal in terms of

earning post-secondary degrees.

Discussion

Without knowledge of the types of secondary school programs these

youngsters attended, it is impossible to determine whether or not any of the

differences noted above are attributable to any certain type of transition

programming. Before differences in outcomes can have specific implications

for transition programming, research must be done that follows BD students

from some point in time prior to graduation.

Another important issue not addressed by this study is the progress of

drop-outs. Given that Wagner et al. (1992) reported a drop-out rate of 56.3%

for behaviorally disordered students, it is easy to assume that our educational

system is failing this group of youth. More data on outcomes for BD drop-

outs is needed to establish whether or not this is truly the case. Including

drop-outs in follow-along or follow-up studies makes research initiated prior

to graduation even more appealing.

Low incidence groups -- in this case, high school graduates categorized

as behaviorally disordered are difficult to track longitudinally. In this study

we would have expected 20 - 26 BD graduates in the 1990 cohort, given a total

special education graduate population of 261 and an estimated incidence rate

of 8 - 10%. In the 1985 cohort we would have expected 27 - 35 BD graduates,

given a total special education graduate population in that year of 349 and the
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same incidence rate. In reality, the BD subsets (before subject attrition) were

comprised of 15 BD graduates in the 1990 cohort and 13 in the 1985 cohort.

Given an estimated drop-out rate of 55% for this population, the low

numbers are understandable.

Because of the low numbers of BD subjects in this study, our results

must be considered suggestive at best. Our findings, however, are comparable

to the recent findings of other researchers as described in the review of

literature. It may be prudent for researchers interested in this population to

investigate other ways of tracking behaviorally disordered students --

graduates or otherwise.
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Table 1

Final Contact Rates for Graduates by Disability and Gender

Cohort 1 - 1985 Graduates
Total Possible
Contacts (N)

Successfully
Contacted all
Five Years (n1

Rate of
Contact (%1

Behavior Disordered 13 7 53.8

Male 11 6 54.5

Female 2 1 50 0

Non-disabled 349 154 44.1

Male 209 95 45.4

Female 140 59 42.1

Cohort 2 - 1990 Graduates

Behavior Disordered 15 13 86.6

Male 12 10 83.3

Female 3 3 100.0

Non-disabled 261 161 61.6

Male 162 103 63.5

Female 99 60 60.6
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Table 2

Employment rates for BD and non-Ilisabled graduates by category and year

Year

1

2

3

4

5

BD (n=13) ND (n=161) Statistical Significance

53.8 62.9 ns

46.2 63.4 ns

46.2 66.5 ns

53.8 53.8 ns

61.5 78.9 ns

6

7

a

9

10

(n = 7) (n = 154)

42.9 80.3 *

71.4 85.1 ns

71.4 82.5 ns

57.1 83.1 ns

42.9 87.7 **

Note: All comparisons were analyzed using a one-tail Fisher's Exact Test. *p < .05. *"p > .01.
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Table 3

t Ir. du h.w-r- 111 th ti

igal BD (n) tal....1

1 $12,734 (5) $ 8,576 (76)

2 16,172 (4) 9,213 (76)

3 10,562 (6) 10,653 (89)

4 11,873 (6) 13,801 (86)

5 14,071 (7) 17,539 (95)

6 24,419 (2) 20,056 (74)

7 18,954 (4) 22,812 (74)

8 24,927 (4) 25,614 (91)

9 32,086 (4) 29,019 (79)

10 32,500 (2) 29,896 (82)

Note: Figures represented in dollars per year. Graduates who were not employed at the time of
contact and those for whom no income data were collected were not included in the calculations
of annualized earnings for that year. One way aralysis of variance was used for earnings
comparisons.
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Table 4

Rates of engagement for gradu ttes by category and year

Year BD (n=13) ND (n=161) Statistical Significance

1 84.6 98.1 **

2 84.6 93.8 ns

3 69.2 94.4 **

4 69.2 98.1 **

5 69.2 96.3 **

(n = 7) (n = 154)

6 57.1 92.2 *

7 71.4 96.8 *

8 71.4 93.5 ns

9 71.4 91.6 ns

10 57.1 95.5 **

Note: Numbers are percentages. All comparisons were analyzed using a one-tail Fisher's Exact
Test. *p < .05. **p > .01.
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Abstract

This article provides narrative accounts on the tracking of a sample of 1,098 subjects in a

longitudinal study of the quality of life of high school graduates in three school districts

in Washington state. The effort in locating and retaining a large target population is not

often discussed in the literature, and yet it is an important facet of longitudinal research.

High family mobility, a problem found especially in inner cities, is a major challenge.

This study focused on two cohorts of 1985 and 1990 graduates. The special problems

encountered in finding the subjects in the 1985 cohort, and recommended strategies for

successful data collection for both cohorts are described.
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This article was inspired by my work as the research data collection supervisor

for a 5-year federally funded project entitled "The First Decade After Graduation." The

project had two components: 1) a quantitative study and 2) the completion of 26

qualitative case studies. My primary responsibility involved the data collection for the

quantitative component.

One characteristic of United States culture is that it is a very mobile society. It

would be safe to say that economic forces are a major element that drives this high rate

of mobility. I know individuals as well as whole families who moved two or three

times within one year, sometimes not by choice, but by necessity. This phenomenon of

mobility creates an interesting and challenging dilemma for researchers who conduct

follow-up and follow-along studies. Two issues were of concern for our study. First,

how could we locate subjects for whom we had old (5 years old) addresses and

telephone numbers; and second, when we found people, how could we maintain our

sample over time? Ramey (1982) once said that attrition is the 'bane of longitudinal

studies." In addition, our need to begin our study with subjects whose addresses and

phone numbers were 5 years old posed, I believe, an even greater challenge than when

studies screen/recruit participants for their research from currently operating

programs. As Streissguth and Glunta (1992) have noted, "careful attention to

recruitment and retention sets the stage for successful longitudinal prospective

research" (p. 138). They employed a screening device to optimize selection of their

follow-up cohort, something we could not do. Studies conducted by Gregory, Lohr,

and Gilchrist (1992) and Gwadz and Rotheram-Borus (12992) also began with actual

bodies.

Research that is funded with a line item for payments to subjects often is limited

in the number of subjects, because of the expense. Follow-up studies often track

hundreds, if not thousands, of individuals and families. Thus it is difficultthat is,

simply too expensive--to offer incentives to so many participants. In the qualitative

259



portion of the "First Decade After Graduation" study, 26 subjects were paid a $100.00

honorarium for completing a set of 3 in-depth face-to-face interviews. In the Gregory,

Lohr, and Gilchrist (1992) study, 241 respondents were paid for each interview they

completed over a 2-year period "to increase the response rate...when interest in the

study could wane..." (p. 74). Generally speaking, researchers are placed in a position in

which they have to explain the positive outcomes of such studies to make it appealing

for people to remain involved. They essentially depend on an individual's sense of

belonging to a community and his or her participation in its betterment directly as well

as indirectly.

The purpose of the "First Decade After Graduation" study was to look at what

1985 and 1990 graduates of high school were doing over the 5-year period of the grant

period. For the 1985 graduates the start-up of our project in Year 1 was 5 years since

they had graduated and thus would extend to 10 years after graduation. For the 1990

cohort, we wanted to follow them for the 5 years directly following graduation. The

researchers wanted to examine the quality of life of graduates in order to determine

what new and innovative programs cduld be put in place in the high school to help

graduates have a better quality of life and make a positive transition into the adult

world of employment, postsecondary education, and social activities.

The data were collected once a year during a computer-assisted telephone

interview with the person most familiar with the graduate's situation. We also

interviewed the graduates themselves in the first and second years of the project (for a

side study of respondent agreement). However, when a parent, guardian, or other

respondent refused to be interviewed or could not be reached, we attempted to

interview the graduate as ''respondent." The databases for these sets of respondents

were kept distinct.

The protocol asked about key post-high school experiences including further

education and training, employment, residence, marital status, and whether the

2
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graduate had children. At the start of Year 1 in January 1991, the sample included the

names of 632 graduates from the 1985 graduation class and 466 graduates from the 1990

graduation class of three school districts. We mailed letters of consent to the parents.

Nineteen percent (118) of letters to the 1985 subjects parents and 3% (14) of letters to the

1990 subjects' parents were returned to us as undelivered with no forwarding address

See Table 1 for a detailed breakdown of the status of consent letters. For those subjects

whom we were able to reach but from whom a written response had not been received,

we requested consent at the time of the first interview.

[Insert Table 1 here)

Our contact rate in Year 1 for the 1985 cohort across all three districts was 351,

56% of our original N; the contact rate in year 1 for the 1990 cohort across all three

districts was 344, 74% of our original N. See Table 2 for a complete analysis of our

ability to contact our respondents on a year-to-year basis.

[Insert Table 2 here)

The first year of the project posed the most challenge in locating our subjects,

especially those from the 1985 graduation class. See Table 3 for the status of Year 1

subjects who were difficult to reach because of disconnected and wrong phone

numbers. We were working with the graduation class lists with graduates' addresses

and phone numbers as of 1985 and 1990 from the respective school districts. Thus we

employed a number of strategies to maximize our efforts in locating subjects. Methods

included contacting Directory Assistance services and making extensive telephone book

searches. We also consulted cross-reference directories such as the Polk Directory

(1990) and the Cole Directory (1990). We placed calls to same-name people to see if any

of them possibly could be relatives of our sample members. For example, we found a

paternal uncle of one graduate. He had no information regarding the graduate or the

graduate's mother because his brother had divorced her. But he did give us the number

of his sister, who he believed knew of the mother's current situation. The ex-sister-in-

3
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law was willing to give us the mother's new name and phone number. In another case

of a disconnected number, we found a graduate's aunt, who referred us to the

graduate's grandmother, who referred us to the graduate's mother. In the case of very

common names (such as Smith or Scott) where there were more than ten possibilities, it

was not feasible for us to search that way. In a more radical approach, two data

collectors visited a graduate's address provided by the school district. They spoke with

neighbors and telephoned other graduates or friends of the subject who might know the

subject's whereabouts. They visited the school that the graduate had attended. This

latter strategy, however, resulted in our finding only 5 of our subjects (Year 1), two 1985

graduates and three 1990 graduates.

From our experience in realizing how difficult it was to locate people, we

modified our interview. At the end of each interview we requested from the

respondent the name and phone number of someone (i.e., "a contact") who would

"always know where you are in case you move or change your phone number." This

proved to be a very useful and successful strategy. For example, in Year 2, we

encountered 45 disconnected and wrong phone numbers. We were successful in

locating 26 of these subjects, 17 (65%) of whom were found when we called the "contact"

person and requested the subject's new telephone number. See Tables 4, 5, 6, and 7

which delineate the status of disconnected and wrong numbers we encountered in

Years 2, 3, 4, and 5 respectively, and the manner in which we derived current telephone

numbers.

[Insert Tables 4, 5, 6, & 7 here]

Accounts concerning our search for subjects who were no longer at the same

address or phone number where they had been a few years before, a month before, or

even "just a few days ago" are the focus of this essay. For example, we contacted a

respondent in North Carolina who asked us to call back to do an interyiew at another

time; when we did so a few days later, the respondent had moved! What follows are a

4
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few anecdotes that gave a sense of hope and encouragement to our project's researchers

in their never-ending struggle to keep the sample intact, and to our data collectors, who

served the project as "searchers" as well as interviewers.

Situation 1: We had received a written consent to participate from SF, a graduate's

mother, but after nine attempts to contact her we were told the number was wrong. We

then wrote to her, but our letter was returned as undelivered. SF had written a note on

her original consent letter to say that she and her son both attended a community

college. We called the community college and found that neither was enrolled, but that

the graduate had worked part-time in the machine shop up until recently. We

explained our study to the person we were speaking with, and he agreed to give us a

telephone number for SF. It should be noted that we placed five calls to the community

college before reaching someon- who agreed to give us a number, and then three more

calls to that number resulted in an interview.

Situation 2: The graduate had lived with a foster mother in 1985. We interviewed

her, but the interview was missing substantial information. She did not know the

whereabouts of the graduate, whom we did want to try to contact. The graduate's name

was not listed in the phone book, but there were a few people with the same last name.

We called LT. She was in fact the graduate's paternal grandmother. Although she too

did not know the graduate's address or phone number, she gave us the father's phone

number. However, when we called the father's number, the person who answered said

that the father was in the hospital, and suggested that we call back in 3 weeks. We

called back in 3 weeks and spoke with the father. We explained our study and why we

were looking for his son. He gave us his number, and we were able to reach and

conduct an interview with the graduate.

Situation 3: We interviewed the father of a graduate, but the number he gave us

for his son was a disconnected number. We called the father back at his home, but then

WI number WdS disconnected! We called twice and left messages at his work number.

5
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No response for several days. Then one day when we called, he was at work and talked

with us. He said we should use his work number next year, and said he would call us

back with his son's new number. After 3 days, we received the new phone number for

the graduate.

Situation 4: The phone number we had for a graduate's parent turned out to be

the number of one of the graduate's siblings. But it took 16 calls before we were able to

speak with someone at the number in order to find out that it was for the wrong person.

A friend of the sibling gave us the parent's phone number and it took another six calls

before we were able to conduct an interview.

Situation 5: The name of the graduate was WH. The "parent" name (as given to

us by the school district actually was a former stepfather) was TB. His phone number

was disconnected. There were no TBs in the telephone book or listed through Directory

Assistance. The data collector looked up the last name of the graduate in the telephone

book . There were several. We called all of the numbers several times. At last one of

the people we called said something to this effect: "He doesn't have anything to do with

us. No, we don't know him." The data collector felt that this strange response indicated

that the woman knew something and continued talking about who we were and why

we wanted to talk with a parent or guardian of WH, and to WH. Finally, it turned out

that the woman was the mother of a man who had been married to WH's mother, but

who wasn't WH's father, although the boy had taken his name. Meanwhile, this woman

knew the mother's maiden name, but that was not listed in the phone book. She told

the data collector that she would see if her husband knew anything and that we should

call her back the next day. We called back and she said she was sorry but she had no

new information, except that she thought that the mother worked for Polly's Cookie

Company (a pseudonym); she said she thought she had seen the graduate's mother

driving a Polly's Cookie Company truck in the neighborhood recently. The data

collector called Polly's Cookie Company. They did not know a CW (mother's maiden
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name), but they did employ a CB. (This was the same last name that was on our contact

sheet, although she was no longer married to TB either.) CB wasn't there then, but we

were told that if we called back at such and such a time, maybe we could reach her. We

called back and spoke with her briefly; she gave us her home number and told us to call

her back at home in the evening. We did indeed phone her at home and conduct an

interview. It would be fair to say that it took us approximately 45 phone calls to reach

her. In this case, it was difficult to keep an exact record of attempts to find the

interviewee and conduct the interview. Needless to say, the data collector was pleased

that this search did not result in a refusal to be interviewed!

Situation 6: We called the parent's number, but only the graduate was living at

the home. The mother was living in Alaska and the graduate informed us that she was

not the approptiate parent to talk with. But the father, who was the appropriate

parent/respondent, lived on a houseboat and, according to the graduate, "without a

phone." The graduate told us that he spoke with his father every month or so.

However, he offered to get us a work number for his father. The graduate appeared not

to want to give out information, but at the same time he did complete an interview with

us. We called him back 10 days later, and asked where his father worked. This time he

was willing to tell us, and we called the father at work to conduct the interview.

Situation 7: The graduate's mother's number was disconnected and there was no

Directory Assistance listing for her. The data collector called the "contact," the mother's

mother-in-law, but learned that the mother had divorced this woman's son during the

past year. The former mother-in-law said she knew nothing about the graduate or his

mother. (The woman's son had been the mother's second or third husband and the

graduate was not his child.) But then the "contact" called us back and said that the

graduate's sister worked at Bend's Department Store. We called the store and spoke

with the sister, who gave us her mother's new number.

7
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Situation 8: The mother's phone number was disconnected. The "contact" person

refused to give us the mother's new number because of recent harassment calls to her;

further, she was out of town. The graduate had no phone. In this situation the "contact"

person was the aunt and she was familiar with the graduate, so the caller asked if she

would be willing to become our respondent for the next 3 years and she agreed. It took

nine calls to reach an appropriate interviewee.

Situation 9: The phone number we had for one of our subject's families who

lived in SE Washington was now the number for a business firm and not the subject's

home phone. The data collector asked the person she was speaking with to look up the

mother's name in the local telephone book to see if a new number was listed. This

person was cooperative and did find a listing. When we called, we reached a family

member (a stepfather) who requested that we call back at another time and speak with

JW's mother. After two more attempts, we reached her and conducted the interview.

Situation 10: A "contact" person said that the current address of the graduate's

mother was correct. We sent a letter because calling the phone number did not work,

but we received no answer to our letter. The "contact" did not know about the

graduate. However, looking back at his interview from Year 2, we found that he had

been at the CJR Center (a pseudonym). We called there. The person answering our call

could not give us any information because of confidentiality concerns, but said she had

seen him "walking down the road a week or so ago" and that he was in the area--we

could send his letter to the CJR Center, and they would forward it to him. We did this,

but never received a response from the graduate. The data collector suspected she had

found the subject, but that, in essence, we had a received a refusal through silence.

However, for coding purposes, since we had not received either a written or verbal

refusal to be interviewed, we did record this subject as "not found." Although we were

not successful in speaking to either the parent or the graduate in this case, I chose to
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include this anecdote as an example of how we did actively pursue a number of

avenues in our attempt to find our family informants/respondents.

Situation 11: In this situation we had the telephone number for our informant,

the foster mother of our subject. She was reached, but she told us that she had not

heard from the subject for the past year. She felt that she could not respond to the

interview questions; she simply did not have knowledge of *he circumstances of his life

over the past year. She gave us an address for the subject, but she aleited us that it

might not be current. She also said she would write to him about the study. We also

sent a letter, but never received a written reply. During another call that we made to

the foster mother she said she would call us if she heard from him. The project data

collection period was nearing a close, and we were prepared to classify this situation as

"unable to do an interview." A month later, the foster mother called us and gave us a

telephone number for the graduate who was now residing and working in another

state. We opened our files, called the graduate, and conducted the interview. The

success of reaching an informant in this situation was solely dependent on the

exemplary cooperation of the foste: mother.

Situation 12: Our respondent in Year 4 was the graduate. When we called him

in Year 5, he was no longer at the number we had for him. We got his new number, but

when we called him, he said he was "too busy" to talk to us. His foster mother had been

our respondent in previous years, but this year, she still did not know the circumstances

of the graduate, and chose not to call him. The caller decided to give it another try at

the graduate's current number. The number we had turned out to be the number for the

graduate's father's partner. She was very familiar with the graduate and agreed to be

interviewed. Seven calls (involving four people and two states) had been made in order

to obtain a completed interview.

Situation 13: During Year 4 of the study, 92% (see Table 5) of informants who

had disconnected or wrong numbers were found by way of a person whose phone
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number the informant had given us in a previous year. In two of those cases, it should

be noted that the "contact" person actually referred us to another "contact" person who

had current knowledge of the whereabouts of our family informant. Thus four "layers"

of making telephone calls took place before we reached the person we needed to

interview.

Situation 14: The phone numbers for our respondent and contact person were

both wrong numbers. We consulted the Directory Assistance service and were given

the phone number of the graduate's stepmother. The stepmother gave us the number

for the graduate's mother. It took 10 telephone calls before this interview was obtained

with our respondent (the mother).

Situation 15: Our respondent in the first 4 years was MT, the grandmother of the

graduate. In Year 5 we made six attempts to contact her at different times of the day

and evening without success. The interviewer decided to call AP, the contact person, to

find out about our respondent. After two attempts we reached AP, who told us that MT

was in a nursing home in a different city. She did not have the name or phone number

of the nursing home, but told the caller that it was in a "nice wooded area." The data

collector then began calling nursing homes in the particular city. On the fifth try, she

decided to ask the person she was talking to if she knew of a particular home that was

referred to as "the one in the nice wooded area." The person suggested one and the

caller found MT there. However, the caregiver at the nursing home explained that MT

was "not up to it and unable to come to the phone." The graduate in this situation did

not have a telephone, and there were no other eligible family informants available.

Although we were not successful in obtaining an interview, we had found our

respondent after 14 calls.

Situation 16: We called the graduate who was our respondent at her mother's

home number. Her mother informed us of her new number. We made three attempts

to call her, and each time were told by her fiance that she would be home later or was in

10
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the shower. Then during our fourth attempt, the fiance said that Joann (pseudonym)

would rather not be bothered, but that he would talk to us if the caller would tell him "a

little about herself." He had been very chatty and seemed very proud of the graduate's

and his own achievements in the past year. The caller felt comfortable about this

arrangement and conducted the interview. Afterwards, she simply exPlained a little

about herselffor example, being a parent of two grown children and her work at the

university. Thus the interview was conducted in a reciprocal atmosphere.

General observations

On a number of occasions, parents initially refused to be interviewed until they

had permission from the respective graduate. This meant waiting 1 to 3 weeks until

they had reached the graduate; then we called them back to see if they had received

permission to talk to us and be interviewed.

In several cases, although we had current addresses and the parents had given

written consent to be interviewed, but when we phoned, the numbers were not current.

In these situations, we always sent out another letter requesting a current telephone

number. We always informed the families that we would protect the confidentiality of

their numbers because most of these families had an unlisted/unpublished phone

number.

We employed a diverse array of strategies to locate our subjects. It should also

be noted that even in cases where we did have an accurate and up-to-date telephone

number, we had to make numerous calls (sometimes 10 or more calls) to reach our

interviewee. For example, one family was out of the country at the time of our data

collection. We found this out only after making our 12th call, when i friend answered

the phone and told us when the family would return.

Recommendations

Our first recommendation is that researchers begin projects with population

samples that are accessible and whose addresses and phone numbers are current. This
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particular longitudinal study needed to "go back in time" to 1985 class graduation lists,

providing a challenge to the data collectors. It is also suggested that if school districts

did follow-up studies of their graduates, they would be able to see more immediately

the outcomes of their programs. These data would serve as an evidential foundation

from which to maintain programs that work or modify programs to insure the quality

of life of high school graduates.

Second, in conducting longitudinal studies, we found it essential to receive from

the respondents the name and telephone number of someone who would "always know

where you are, and be willing to let us know." In our study in a number of cases the

contact person insisted on not giving out our respondent's phone number. The data

collector needs to strongly urge the respondent to let the "contact person" know that

they have given out. their name and phone number. We also suggest that the names

and phone numbers of two contact persons be obtained.

Third, we recommend that data collectors be trained to be sensitive to a variety

of responses and encouraged to let the data collection supervisor know of any unusual

circumstances on a daily basis. For example, in the third yea: of our study a "no, I can't"

response in four situations turned out not to be a refusal, but simply "no, I can't now."

Weekly meetings to review progress and update procedures as needed is highly

recommended.

We strongly urged our callers to speak with the same respondent tis in the

previous year. However, that was not always possible. Therefore, our fourth

recommendation is. that in studies where it is feasible, be willing to change to another

"family informant." We only switched to another respondent who knew the current life

situation of the graduate, and we maintained distinct codes to differentiate respondents

and their relation to the subject (graduate).

12
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Conclusion

The positive efforts in locating and retaining our subject informants are

demonstrated in the relatively low attrition rates from year to year of contact (Year 2 at

6% of Year l's N; Year 3 at 3%; Year 4 at 1.5%; and Year 5, 1%), and the attrition rate of

11.5%* between Year 1 (contact N=695) and Year 5 (contact N=615) of our study.

Thus we found that it was a strong sense of commitment and perseverance that played

the vital rok our endeavor to locate subjects throughout the life of the project.

*The 11.5% attrition rate includes attrition by death (n=4) and refusals (n=27) after an

initial Year 1 interview had been conducted.
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Table 1

5tatus of Mailing and Return.or No-Return_of Consent Letters to and from the Parents

.1 I- .S. *11 ego

1985

N=632

1990

N=466

Total 0/0 Total

YES (Consent) 95 15 97 21

NO (No consent) 53 8 43 9

RETURNED TO US AS 118 19 14 3

UNDELIVERED

NO LETTER 366 58 312 67

RETURNED
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Table 3

. et I- - IUD et' Ole" "II I tie Ille fItt

reached (whether interviewed or refused)

Number of DIS/WN Numbers Found 8c %

1985

School District A 140 25 18

School District B 55 8 14

School District C 42 4 9

1990

School District A 58 17 29

School District B 25 7 28

School District C 8 4 50
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Table 4

And manner in which the current phone numbers were found.

DIS/WN Numbers

N

Numbers Found

1985 Cohort 17 12 71

1990 Cohort 28 14 50

Totals 45 26 58

How the numbers found

N=26

Total %

Via the "contact person" 17 65

Via directory assistance 4 15

Via letters sent out to 5 19

request new number



Table 5

Status_Qf disconnected and wrong numbers encountered in Year 3 for research sample

nd manner in which currenLahone.mumbers for sultects were found.

DIS/WN Numbers Numbers Found

N %

1985 Cohort 24 16 67

1990 Cohort 24 20 83

Totals 48 36 75

How the numbers found

N=36

Total

Via the "contact person" 15 42

Via directory assistance 13 36

Via letters sent out to 8 22

request new number



Table 6

oil' "I_ .11! 1_1 '11.

.11 11,111" t 1 let" I fi-e- I.

DIS/WN Numbers Numbers Found

1985 Cohort 21 16 76

1990 Cohort 26 23 88

Totals 47 39 83

How the numbers found

N=39

Total

Via the "contact person" 36 92

Via directory assistance 2 5

Via letters sent out to 1 3

request nes I number



Table 7

Status of disconnectd and wrong numbers encountered in Year5 for research sample

I111" 4 At 111.11 $4"

DIS/WN Numbers Numbers Found

N %

1985 Cohort 13 12 92

1990 Cohort 21 18 86

Totals 34 30 88

How the numbers found

N=30

Total

Via the "contact person" 20 67

Via directory assistance 5 17

Via letters sent out to 5 17

request new number
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